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Abstract
With the effect of globalization, English as lingua franca has been treated significantly important all over the world. Since 1982, Chinese students need to study English as their compulsory subject in school. Moreover, Chinese parents also try their best to support their children in English learning for better English abilities in the future to increase their competitiveness in society, and the age of Chinese children start to learn English also tends to be younger. However, the results of these effort did not turn out well. Lack of motivation among Chinese students is one of the major issues to cause this result. It is necessary for Chinese educational departments and parents to find the way to motivate children in English learning. This literature review will talk about the motivational factors influencing child group before the age of 12 and introduce the importance of parental involvement in motivating this child group. As the results, even though interest is the biggest motivation for children before 12 years old, on the other side, they are motivated more by extrinsic motivations while older children who are older than 6 years old will start to turn the extrinsic motivations into more intrinsic motivation. Also, it is noticeable that parental involvement plays an important role in influencing motivation in English learning of this child group psychologically and financially. As the advices, teachers and parents should utilize the strategies that can cultivate children’s interest in English learning.
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Introduction
Language is the first knowledge that children are going to learn after they were born (Hoff, 2013). With the surrounding environment, children will be able to attain their first language. However, because of the globalization, the communication and collaborations between different countries had increased dramatically which caused the risen status of English globally (Burlacu, 2012; Rao, 2019; Wright & Zheng, 2016). To non-English native speakers, they have one more task to work hard which is learning English as the second language. Many non-English-speaking countries also had set English education as one of the major courses in their education systems (Butler & Le, 2018; Choi et al., 2019; Ting et al., 2017; Wright & Zheng, 2016). In China, government and relative department set up several policies in order to increase the importance of English education in Chinese education system. In addition, the effect of globalization caused the Chinese society and workplace require people with higher English level, so Chinese parents also realize the importance of English that more parents spend a lot of effort and investment to help improving their children’s English learning (Jin, 2014; Wright & Zheng, 2016). Unfortunately, the current average English level of Chinese children is still low. 
One reason for this happening is lack of motivation caused children suffering from learning English since motivation is the best power for let people to work harder on one thing or one goal willingly (Jin, 2014; Kormos & Csizér, 2008). Additionally, Chinese parents’ effort also may not help well in motivating their children in English learning. It is necessary to explore the methods to solve these problems. This literature review will reveal the motivational factors of English learning among Chinese children before age of twelve. Through the different articles and scholars’ work, we can find out how to motivate this age group in English learning. Moreover, I will explore how parental involvement affects children’ English learning motivation. This literature review can give some advices to parents to have better strategies at home to support children’s English learning. Moreover, this literature review can also help teachers to design pedagogies with more focus on motivating children in English learning which can foster children’ willingness of learning English instead of “spoon-feeding" education”.
Background and Issues
Significance of English and Status of English in Asia
	In 21st century, the influence of globalization has influenced several aspects such as economics and business all over the world (Burlacu, 2012). People started to have more collaborations with each other across areas and even countries to have a better development together. These collaborations and resource sharing brought a lot of benefits to all countries. However, these benefits need people to have good communication in order to push everything ahead for final achievement. People need to understand each other clearly. While most countries have their own languages, it is essential for people to have medium to transmit their information accurately to listeners. As the resolution, encouraging everyone to learn every language all over the world definitely sounds unrealistic and unachievable, so instead of acquisition of every language, choosing one language that most people are able to learn is more suitable. 
	English is also the most widely used language in the world crossing different fields (Kormos, 2008; Rao, 2019). As lingua franca, the world-wide use of English helped spreading and the development of globalization, English does not only become a language with the biggest speaker population, it also has been treated as the key to help some countries to enter the global market. There are a lot of multinational corporations located in non-English-speaking countries pointed out that English proficiency is one big evaluation factor for them to hire people since they want their employees to be able to communicate with their collaborating partners with good English ability (Ting et al., 2017). One study about the relationship between employee rate and English proficiency indicated that, in Malaysia, not only multinational corporations indicated the competitiveness of English, but some personal business also prefer people who can speak English fluently (Ting et al., 2017). The status of English has been raised to a really high position. Improving English level seems to be a significant goal for many non-English-speaking countries to achieve.
One research study mentioned that in Arab countries treat English as their most commonly used foreign language (Daniel et al., 2018). The use of English in these countries is used widely in different areas such as politics, business, entertainment and even sometimes among citizens’ daily life (Rao, 2019). Even though their first language is still the main way of communication, English has been utilized more and more. While these Middle Eastern countries utilize English through different areas, in Asian countries, the important status of English is easier to be observed in educational purpose. Having new generations with better English abilities in their countries can better help developing their economy and business following globalization (Daniel et al., 2018). There are a lot of Asian countries set English as their first choice of second language for students to study in schools (Butler & Le, 2018; Choi et al., 2019; Ting et al., 2017; Wright & Zheng, 2016). Malaysia requires all students studying English for at least 11 years which is the length of their compulsory education (Ting et al., 2017). Moreover, in east Asia, Japanese and Korean governments had set English as their major subject of second language since 1997 (Butler & Le, 2018; Choi et al., 2019). Students in these countries need to study English as the second language started from primary school. All of these policies and social situations are showing that English education in Asian countries is significantly important. 
The Status of English in China and Relative Issues in English Education
China, with the biggest population all over the world, also has spent a few decades developing English education in Chinese educational system. In 1982, Deng Xiaoping set English as the major subject in Chinese compulsory education (Wright & Zheng, 2016). Whoever attends school from primary school has to take English as their second language until graduation from middle school which compulsory education ends. Moreover, even though the compulsory education ends at middle school’s graduation, students who attend high school are also required to take English class for their “Gaokao”, the academic test for entering universities (Wright & Zheng, 2016). The importance of learning English does not only appear among higher education, but Chinese children also need to take care of this issue as well. While schools provide English education since primary school, the age of Chinese children start to learn English tends to be younger (Lunwendata, 2016). There is a huge number of parents will invest a lot of money to send their children to private English education institutions for systemic English education before primary school because these parents believe that earlier their children can start learning English, children can have better foundation of English abilities in the future (Lunwendata, 2016). Even with these effort from parents and schools on English education, the results of English level among Chinese children did not turn out well (Wright & Zheng, 2016). 
Child group in this literature review is defined as the children population who are younger than 12 years old. I am focusing on this group because they have a special time period which is called critical period (Hoff, 2013). During this critical period, the gray matter in children’ brains are able to help them to absorb surrounding information and knowledge quickly without spending too much effort, so this is also one reason for infants and young children to learn first language easily (Hoff, 2013). However, the effect of critical period starts to decrease as age goes up until 12 years old (Hoff, 2013). This is because the function of puberty usually starts developing individuals’ brains and body construction which also will change children to adolescence psychologically and physically (Steinberg, 2011). During the stage of puberty, it is possible for individuals to change how they treat English, and their motivations might be changed as well due to hormone change. Therefore, the age range is set before 12 years old which is the common age for puberty to start (Steinberg, 2011). Moreover, this bigger group will be divided into two sub-groups on purpose in this literature review. The division is the age of 6 when children go to primary school. 6 years old is the assigned age for Chinese children to go to primary school, so at this time, children leave their parents to meet peers and teachers(Compulsory Education Law of The People’s Republic of China, 1986). With formal education in school, older children’s views and value about English might change differently which also change their motivation in English learning. Therefore, younger children from age 0 to 6 and older children from age 6 to 12 will be talked about separately.
One of the main reasons for average low English level among Chinese children is low motivation (Jin, 2014; Liu et al., 2016). Jin (2014) indicated that primary school students in China are always lacking the interest in English learning. To them, learning English is required by schools and parents, so without personal investment, students mostly treated English as their tasks to finish with the order from older people (Jin, 2014). In schools, teachers are teaching English systemically as a language following vocabulary, grammar and sentence structure which are the foundational knowledge that need accumulation through time (Liu et al., 2016; Wright & Zheng, 2016). Unlike adolescents who can process abstract information, children are still treating ideas through what they have seen (Steinberg, 2011). This caused the problem that children are not able to think about the benefit of learning English for their future. Accumulation may be boring to them which reduces their motivation in English learning. Moreover, as students in China, test grade is also a possible motivation reduction that some of them cannot take the pressure from the bad grades which might hurt their confidence in English learning as well (Lan, 2013). In addition, parents are involved in students’ academic life a lot. Parents take the roles of supporting and supervising students’ studying at home. However, a big concern is either over high or low expectation from parents to children on their English learning outcomes (Jin, 2014). Some parents may not care about children’s English learning need while some of them overreact about grades or achievement. Neither of these interactions with children would improve students’ motivation in English learning and also influence the relationship between parents and children negatively (Jin, 2014). 
While these new students are facing the worries from school, younger children who have not attended compulsory schools are also not motivated as well. Even though unlike students who have pressure from grades, young children who have not attended to school also have problems in English learning motivation. According to interactionist theory, at this stage, when young children are learning English, they need positive response and interactions in order to absorb information and knowledge (Hoff, 2013). However, one issue needs to be concerned is the English level of parents could be not enough for interacting with young children, and when parents are not helpful on supporting English learning academically, parents possibly exhibit worry and other negative emotions which could reduce young children’s motivation in English learning (Daniel et al., 2018; Jin, 2014). These students and young children cannot find joy to learn English which might cause their motivation in English learning very low while motivation is one of the key factors to let people to spend their time and effort on one thing or one goal (Ekiz & Kulmetov, 2016). 
Motivation is the force that can better inspire individuals to spend their effort and time on one thing or one goal, and for accomplishing this thing or the goal, people would be willing to practice the relative skills over and over again until they are able gain them (Ekiz & Kulmetov, 2016). This is how learning English works. Learning English is obviously not something that people can gain all knowledge with one day or one night. Even though being able to utilize English as one language just needs seventy hours (First, 2019), we have to acknowledge that this number will change according to personal situations. Moreover, this does not mean after seventy hours, English learners are able to communicate with English fluently. The truth is for being able to fluently speak English, English learners need at least three to five years in order to be proficient in English (Hakuta et al., 2000). This process is much longer, and the process of learning English is the experience of repeating. Either memorizing vocabularies or mastering grammar knowledge needs English learners to ceaselessly practice, and oral English requires learners to listen and speak English with others who are able to use English as a language. Lack of English-using environment is also one major factor reducing the motivation of Chinese English learners (Wright & Zheng, 2016). The process of learning English to a lot of Chinese learners is suffering (Jin, 2014; Wright & Zheng, 2016). Motivation is usually influential when people are trying to achieve a long-term goal because people are more common to feel bored and tired when they are working on their long-term goals, and the outcome of these long-term goals needs accumulation (Ekiz & Kulmetov, 2016). Motivation can help people ignoring the outside distraction while they are working, and while they are more focused, the effectiveness will help people absorb information better. Therefore, it seems like motivating students and young children more is the way to inspiring them to studying English willingly in order to finally improving their English level. Finding appropriate motivational methods correlating the needs of children can better help this age group better spend effort to achieve the goal positively (Choi et al., 2019). On the other hand, while parents are involved in children’s English learning with a list of difficulties and concerns, it is necessary to explore whether parental involvement can help improving children’s English learning motivation or not. All of these issues and difficulties China is encountering need deeper study to find out.
Theoretical Framework
	Language is the tool for people forming the abstract things such as feelings, thoughts, and ideas into a set of common symbols that surrounding people also understand, and then people are able send their ideas through the symbols in order to let others understand them (Rao, 2019). Language takes the responsibility to help human transmit and pass the wisdom to the future generations (Rao, 2019). Moreover, as we mentioned, it is hard for everyone understand every language. Obviously, for satisfying globalization and developing together, it is essential for people from different countries with different languages and cultures to find one tool to exchange information. English therefore becomes the selection of common language.
[bookmark: OLE_LINK25][bookmark: OLE_LINK26]As I have introduced in background, English has really high status among Asian countries, and China is one of them who spent a lot of effort on English education for new generations. Moreover, Chinese parents also tried a lot to help their children to have better English since young ages with different aspects’ investment (Butler, 2014). However, as I also talked about the issues China is encountering right now, the effort done by both government and parents does not convert to better grades or higher average English proficiency. As one of the reasons of low English level among Chinese children, the lack of motivation among these young English learners causes the effect of policies and investments becoming unhelpful (Wu, 2013). Therefore, it is significant for educators and related departments to find a better way to inspire children to willingly learn English instead of the forcing requirement. Supporting one person to be willing to do one thing, in other words, is finding the way to motivate individuals to spend their time and effort for completing one thing or achieving one goal. 
What is Motivation
Motivation is the power driving people to spend more time and effort positively and actively for accomplishing one thing or achieving one goal (Daniel et al., 2018; Dörnyei & Chan, 2013; Ekiz & Kulmetov, 2016; Kormos & Csizér, 2008). Motivation is usually influential when people are trying to achieve a long-term goal because long-term goals are more common to let people feel frustrated and tired. To achieve this goal, educators and scholars have studied about motivation in English learning of English learners for a few decades. One of the most popular theories about motivating English learners in English learning from last century was brought by Lambert and Gardner in 1972 which is known as integrativness (Gardner & Lambert, 1972). The main idea of integrativeness in English learning is English learners’ desire to be able to speak and understand one language in order to understand the group of people who originally speak this language and communicate with them (Gardner & Lambert, 1972; Kormos & Csizér, 2008). It includes learners’ attitude toward English, the reason and how much interest they have on English (Gardner & Lambert, 1972). One very important point of integrativeness is that English learners concern about the identities of using English. English learners are motivated to learn English harder because they would like to be admired by native speakers. For example, English learners might be motivated if they heard native speakers say that they sounded like native speakers when using English. According to Lambert and Gardner (1972), they pointed out that one motivation for language learners to learn a language is seeking the identification from native speakers. However, even though integrativeness is popular among educators for a long period last century, many scholars also challenged the practicality this theory in English education because of globalization (Kormos, 2008). Since the development of globalization, as lingua franca, English like some of other languages is widely used and learned today. The identification from native speakers is no longer significantly important to those learners, so this situation caused integrativeness being doubted whether it still could be applied to modern generations (Kormos, 2008). 
[bookmark: OLE_LINK53][bookmark: OLE_LINK52]Later on, Gardner who was one of the contributors of integrativeness also pointed out that the identification from native speakers might not be necessary in motivating language learners. He mentioned a new approach called socio-educational model (Gardner, 2010). In this new model, motivation has three elements that can influence language learners’ enthusiasm on language learning, and these three elements are motivational intensity, desire to learn the language, and attitude and encouragement toward learning a language (Gardner, 2010). motivational intensity is the idea that how important learners treat the thing they are learning, and desire to learn the language straightly mean how much learners want to learn this language (Gardner, 2010). Encouragement is defined as the tendency of learners to connect with this language either positively or negatively (Gardner, 2010). These three elements are more focusing on language learners’ intrinsic motivational factors in language learning especially the attitude toward the language can be influenced more by external forces such as the encouragement from people surrounded. To child group whose age is younger than twelve years old, parents’ encouragement is playing an important role in motivating their English learning (Butler, 2014).
[bookmark: OLE_LINK40][bookmark: OLE_LINK41]As 21st century comes, new theory is needed to deal with new generations. In 2005, Dörnyei published one new learning motivation theory which is called “Motivational Self-System” which is influential to a lot of upcoming studies (Dörnyei & Chan, 2013). Motivational self-system contains three main ideas that influence language learners’ motivation in language learning which are “Ideal L2 self”, “Ought to L2 self’ and “Learning experience” (Dörnyei & Chan, 2013). These three aspects contain both inner and outer factors of language learning motivation. The idea of “Ideal L2 self” is the self-image of language learners about what kind of people they would like to be with learning this language, and “Ought to L2 self” is also the self-image but contains the images of what kind of people they should become as a language learner (Dörnyei & Chan, 2013). In other words, “Ideal L2 self” is the kind of people that English learners want to become after they acquire English fluently. “Ought to L2 self “controls English learners’ ideas about what kind of people they should be after learn English, and this image could be driven by some bad possible outcomes and results (Yetkin & Ekin, 2018). For example, students do not want to fail English final exams because they do not want low grade as the identity of English learners. The fear of failure motivates students to spend more effort to study English in order to avoid low grades. The last idea is learning experience. Different from previous two which are about future, “learning experience” directly means the current factors that influence language learners’ instant motivation, and these factors can include environment and personal experiences which can directly learners’ current motivations in language learning (Dörnyei & Chan, 2013). Motivational self-system has influenced a lot of scholars of their future studies and also had been applied to a lot of research as the basic theoretical foundation (Kormos & Csizér, 2008; Yetkin & Ekin, 2018). 
Motivational Factor Classification
In Dorneyi’s motivational self-system, motivational factors are identified as three main parts which are Ideal L2 self, Ought-to L2 self and learning experiences (Dörnyei & Chan, 2013). These three elements included most possible factors of motivation in language learning and categorized them into two main directions: intrinsic motivation and extrinsic motivation. Intrinsic motivation contains any motivation that individuals have that about their directly feelings about learning language including the joy of learning English, without effect from outside environment (Lan, 2013). On the other side, all the external factors affecting language learners’ motivation will be identified as extrinsic motivation  (Lan, 2013). Parental encouragement, surrounding environment, learning anxiety and language relative goals can be considered as extrinsic motivation. We can attribute learning experiences as extrinsic motivation while two L2-self concepts belong to intrinsic motivation. However, Ought-to L2 self is slightly different from Ideal L2 self because Ought to self usually contains the extrinsic elements that influence language learners’ psychological changes about their future images (Yetkin & Ekin, 2018). It is more like the combination of two aspect. Children’s motivational factors in English learning can also be applied through these two categories.
Parental Involvement for Motivation
[bookmark: OLE_LINK59][bookmark: OLE_LINK58]Just like I mentioned the issues that China is encountering, even though a lot of Chinese parents have spent as much money as they can afford and effort to support their children’s English learning, the results did not seem to be worthy. Now is a good opportunity to explore whether parental involvement is necessary to children’s English learning in China. Ma (2017) pointed out the importance of parental involvement in second language learning among children in her researching study: “When children are learning a foreign language, parents’ effective involvement can do great help to support their children’s foreign language learning” (p.10). Even though everyone knows the importance of parents in children’s development, it is important for parents to understand why important and how parental involvement can affect children’s English learning motivation in order to inspire parents to correctly support their children. One thing needs to be known is that parental involvement does not only means the financial support from parents such as sending their children to private tutoring institutions to let teachers taking all responsibilities. Parental involvement includes much more than this with several aspects of support to help children getting motivated in English learning both physically and psychologically (Butler, 2014; Choi et al., 2019, 2020; Jin, 2014; Lan, 2013; Ma, 2017). Unlike in western countries that parents are more likely to accompany their children while children are more independent on decision making on their own, parental involvement under Chinese context usually contains the idea that parents take the role of guiding children (Butler & Le, 2018). Parents have the responsibility to arrange children’s life because most Chinese people believe that older people always have more life experiences which make them wiser on decision making. Dr. Yuko Butler (2014) introduced one theory called “Self-Determination Theory” which indicates that the one primary motivation for people to do something willingly is the feeling of connection with other significant individuals (Butler, 2014). Chinese children are more willing to follow the arrangements assigned by their parents and tending to work harder in order to meet the expectation of their parents because in China, there is a slang indicated that if youngers do not listen to older people, failure will be with them. (Butler & Le, 2018). This slang is used widely to educate younger generation the importance of following older generations’ words. 
In China, parental involvement usually includes homework supervision as the most common type, and also parents are required to attend schools to get the feedback about their children’s academic performance (Ma, 2017). This is for letting parents being able to get the details of their children at school, and parents can communicate with teachers in order to find the need of their children. Parents are even responsible to get involved into school activities and get trained in order to provide better support to their children at home (Ma, 2017). Sometimes parents are not able to teach their children on homework or English learning, so at this time, parents will pay the private English tutoring institutions for helping children (Ma, 2017). Generally, in China, parents are required to support their children in several aspects: academic assistance at home, family-school collaboration. Financial support on English education and life guide for their children. Therefore, parental involvement is considered as one of the key elements to help children to have more motivation and better success in their future academics (Butler, 2014a; Butler & Le, 2018; Lan, 2013; Ma, 2017). Finding more suitable approach of parental involvement for Chinese parents can better support Chinese children in their English learning.
In this literature review, I will explore the child group under 12 years old which are before middle school and find their English learning motivations by classifying motivational factors into two categories of intrinsic and extrinsic motivations to see which category can better motivate Chinese children. Moreover, due to the current social situation in China that Chinese parents are abundantly involved into children’s English education but with unsatisfied outcome, it is significantly to find out whether parental involvement is important in motivating children to help children have improvement in English learning. Therefore, I will also try to find out the importance of parental involvement in children’s English learning motivation.	
Method
	Even though many Chinese government and parents are spending their effort in supporting their children having better English abilities and proficiency, the results did not come out as worthy as the cost that the average English level of Chinese children is still low (Jin, 2014; Liu et al., 2016; Wu, 2013) , and many children are suffering learning English because of lack of motivation. It is significantly important for Chinese educators to deeply understand the motivational factors that can motivate two sub-groups more likely to spend effort and time in English learning willingly instead of feeling down when they talk about English. It is important for Chinese parents to find the correct methods cultivating the interests of English learning of their children and also from different perspectives to support their children in English learning. This literature review will answer the following research questions:
1. What are the main motivational factors in English learning of children group before 12 years old?
2. How does parental involvement influence young child group’s English learning motivation?
In order to resolve these two questions, I totally used four databases to look for the resources I need. The first one is Linguistic and Language Behavior Abstracts (LLBA). The first key words used were “Young children English learning motivation” that there were over 10,000 results came out. The results did not include relative works about motivation of young children’s English learning in China. Therefore, I decided to change key terms to “Young children’s English learning motivation in China” and “Parental involvement” as key terms, and I got about 2,000 results back. After I added quotation marks to English learning and China, the results went down to 25. After I read abstracts of all these articles, based on the content, I chose to collect five of them according to the content that related to the impact of familial relationship on young children’s English learning motivation. The second one was Semantic Scholars which gave me 25 results back after I searched the same key terms for previous database. Most of them contained the location of “Taiwan” which showed that Taiwan would be the representation of Chinese style English education because as one province of China, Taiwan is having the similar education system and style as mainland of China does which means the research studies’ results from Taiwan can also be applied to mainland of China (Lan, 2013). In total, I collected four works from this database for this literature review. 
The third database I used was ERIC. I decided to change my key terms since previous key terms returned similar results that are not suitable for my work and I found an author, Dr. Yuko Butler, from the results I had from Semantic Scholar. She has many research works done about young children English learning. Therefore, I used ERIC to try to find as many her works as possible and finally returned 23 articles. I removed 20 articles published by Dr. Yuko Butler because none of these articles were relating to my topic, and I collected rest three articles. The last database I used is called “Zhiwang” which is the professional database in China. I used the key terms of “Current educational issues, English as subject, China and motivation” in Chinese and got 40 results back. After read abstracts, I chose two of them as my resources which contain the content of talking about the educational difficulties China encounters in English education and the reasons of lacking motivation in English learning. In total, I got fourteen articles as my resources to finish this literature review.
Finding
As child group is divided into two sub-groups for this literature review, I will first talk about the motivational factors in English learning of younger children who are from age 0 to 6, and children from 6 to 12 will be in the second part as older child group. The last part will explore the effect of parental involvement in motivating both sub-groups in English learning.
Younger Child Group
	Young children, for the purpose of this literature review, are younger than six years old which means they do not need to go to schools during the weekdays. Spending most of their time at home means they would not have the pressure from peers or grades. Moreover, because younger children do not need to attend schools, their living environment will be mainly arranged by their parents at home (Choi et al., 2019). Instead of choosing the activities they like, younger children are usually following the orders from parents and accomplishing them accompanied by parents. Therefore, the activities that parents assigned can help shaping children’s surrounding environment which means parents’ attitudes toward some things could also influence young children’s attitudes as well (Butler, 2014). On the other side, young children at this stage have not been able to process abstract information in their minds like adolescents can (Steinberg, 2011). This situation caused the fact that younger children are not good at considering the benefits or purposes for them to learn English, so “Ideal L2 self” and “Ought-to L2 self” are not strongly applicable to younger children as well since it is too hard for them having the conception of being English learners. Comparing to intrinsic motivation, extrinsic motivation is more applicable to younger children. According to Naya Choi and colleagues (2020), interest is the factor that attracts younger children to concentrate on one thing (Choi et al., 2020). Applying to English learning, it indicated that younger children need interesting English learning activities that can satisfy their enjoyment, and through the process of satisfaction, they are able to absorb English knowledge with the help of critical period. Because of these attractive activities, with higher expectation, younger children are motivated more in English learning. With repeating the different fun activities, younger children will cultivate their interest in learning English itself and for the future intrinsic motivation construction (Choi et al., 2019). 
	As mentioned previously, because younger children do not need to go to schools and are arranged by their parents, parents are more likely to take the responsibilities to accompany their children and teach them (Butler, 2014; Choi et al., 2019, 2020; Lan, 2013). There is one thing interesting to realize that when we are talking about the idea of “teaching” under different contexts, the definitions vary differently somehow. Within school context, teachers teach students with formal knowledge that they need to help students to understand the knowledge itself, but when we use “teach” in family especially between parents and younger children, the interpretation of this word “include the provision of basic knowledge, as well as interactions which will scaffold children’s learning and increase the effectiveness of their teaching practice” (Lan, 2013, p.107). Parents, unlike teachers who have the duty to help students improving grades, are more flexible with the tasks that they want to accomplish while they get along with their children. According to Lan (2013) and Naya (2019), generally the key point of most methods studied and activities relating to motivating younger children in English learning is cultivating their interest in English, and parents are able to better help children’s views of learning English for their future.
	Naya Choi and her colleagues had studied about the methods of motivating younger children’ English learning motivation (Choi et al., 2019, 2020). According to their research (2020), they found out that the parental encouragement and the positive responses from mothers, who are usually the main character in families taking care of children’s life and education in Asia, during the parent-child interaction can significantly motivate younger children to learn English. This is because at this time, younger children actually do not have specific understanding about learning English, and it is really hard for them to have the abilities to consider these abstract ideas (Choi et al., 2019; Steinberg, 2011). The main reason that can motivate younger children is the interactions and communication between parents and children can give children happiness, so the activities that increase this kind of interaction can better inspire children to try harder (Choi et al., 2019). Moreover, due to the interactionist view about young children’s language acquisition process, communication is the main resource for younger children to absorb knowledge and information (Hoff, 2013). At young age, children are curious about their surrounding environment, and their brains will automatically store the information and knowledge of language for future use (Hoff, 2013). When they hear the similar things or words repeatedly, their brains will be stimulated by those words until turning into long-term memories (Hoff, 2013). Parental interactions can provide children both communicative conditions and repeating English learning environment, and at the same time, parental encouragement can better help children establishing the confidence about English learning that all these effects can motivate younger children better in English learning.
Though the importance of parent-child interaction in younger children’s English learning motivation has been proved, it is still hard for Chinese families to speak English all the time at home. Comparing to English-speaking countries’ families, Chinese families should utilize some assistances for better work such as picture book and technological devices (Chen et al., 2019; Choi et al., 2020; Korat & Or, 2010). According to Korat and her colleague (2010), reading is the most common event for mothers to use with their children for the “cognitive development, focusing on general world knowledge, vocabulary and awareness of books and print” (p.140). While reading books, younger children are able to get involved with parents (Korat & Or, 2010), and younger children are more willing to participate related activities. Moreover, the educational purpose with professional designs, Chinese parents are able to provide more accurate English knowledge to let children build stable foundations for future study. Moreover, through the process of reading and interacting with children, parents can give positive response and encouragement to children when children accomplished activities from books, and the conversations of asking and answering can help children have deeper understanding about English while children’s motivation can be inspired as well (Choi et al., 2020; Korat & Or, 2010). Another concern according to China’s situation that parents are not able to spend their full time with their children while some parents also do not have proficient enough English for educational purpose (Jin, 2014). Chen (2019) brought the resolution of using technologies such as smartphone and tablets. He mentioned that the advantages of using technological devices can provide both parents and younger children more flexible time arrangement of English learning, and also the content of education can vary according to younger children’s need (Chen et al., 2019). These devices can provide accurate pronunciations and correct sentence structures that some parents are not able to do so, so when parents are home, they can use these devices for better interactions with younger children. When parents are not home, these technologies can also be the tool to give children motivation in English learning. However, it does not mean these tools can replace the function of social interaction with parents because parent-child interaction is more influential in motivating younger children in English learning and cultivating their interest in English (Choi et al., 2020). Chen (2019) also pointed out that some parents worry about using devices may cause reduced physical activities that possibly harm younger children’s health.
Through these different methods in motivating younger children in English learning, it is obvious to see that parents need to participate most activities with children together, so it means that parents themselves also need to treat English learning positively in order to influence their children positively. Lan (2013) indicated that if parents have more positive attitude toward English education, children are more likely to have the similar perspectives, and Butler (2014) also mentioned the attitude of parents toward English could influence the future achievement of their children. As Gardner (2010) pointed out that attitude is one big element of English learning motivation, having a positive attitude is important. Moreover, to younger children, mothers, who take main responsibilities of taking care of children in Asia, as early-age English teacher can help children cultivate the interest toward English before school age. Another point of importance of parental involvement is parental encouragement. As we mentioned previously, parental encouragement through parent-child interactions can better help younger children cultivating their interest in English learning because younger children understand that if they can finish these activities better, parents will be happier with them together. 
As the conclusion for younger children’s motivation in English learning, interest is the main drive to inspire them to study English, but younger children’s interest is established by extrinsic motivations which means extrinsic motivations are more important to younger child group in this literature review. Therefore, it is significant to cultivate younger children’s interest in English learning through extrinsic activities or methods in order to motivate them better. Moreover, the definition of interest for younger children is slightly different from the general one. Instead of straight interest toward English, younger children are more interested in the interaction with parents through English learning. Parents take the responsibility to play the role as “teachers” at home. Moreover, the use of technology can better assistant parents on younger children’s English learning motivation cultivation.
Older Child Group
	After children in China turn into six years old, as we mentioned, they will be sent to schools for systematically education (Compulsory Education Law of The People’s Republic of China, 1986). This causes these older children do not have as much time with parents as younger children do since they start to have more social life with their peers and teachers. Without the arrangement from parents, older children have more opportunities to think about their own understanding of English learning and future (Butler, 2014). According to Butler (2014), sixth-grade students in her study in China show the conceptions of the benefits of speaking English, and some students are motivated by “studying abroad” in English learning. These children started to realize that English is the tool for them to have the chance to study abroad, and studying abroad is able to give them more competitiveness in future job seeking (Butler, 2014). Children at this age start to have the basic conception of self-image which indicates that comparing to younger children, intrinsic motivation has the influence on motivating older children. According to Butler (2014): “We may say that this was an emergent self-motivation, relatively independent from the parental direct influence” (p.110). Older children want to be more independent in their life.  
In schools, older children start to have the concern of their grades and competitiveness among their peers. Ekiz (2016) also indicated in his study of factors of English learners’ motivation that working with peers could be either motivational or demotivational factor in English learning. However, in China, parents may be involved in this factor to influence older children. It is really common that a lot of Chinese children are always compared with their neighbors, friends and classmates by their parents (Butler, 2014). Parents like to use this way to inspire their children since they want to transmit the idea to their children that as long as your peers are able to accomplish the same tasks you have well, it is achievable for you to do so. Even though we do not know whether this comparison would cause positive effect, in Butler’ study (2014) about Chinese students’ learning motivation in English, these children do not feel pressure, and some of them even treat this pressure as the motivation in English learning. Ekiz (2016) also mentioned about one third of his participants are willing to work with their peers. However, as older children grow up, some of them start to feel pressure when they are compared with others, and they might be even demotivated with these pressure (Ekiz & Kulmetov, 2016). They expressed that instead of being compared, they hope parents can focus more on children’ personal development (Butler, 2014). Moreover, children also start to desire more “self-control and self-regulation of their actions” (Butler, 2014, p.113). This situation also proved that older children in China start to care about their intrinsic development. 
Same as younger children, the strongest motivational factor is still interest (Jin, 2014). Dr. Yuko Butler (2014) indicated that easier accessibility of internet helped children to be able to learn English through different ways. Cartoon and programs on TV are considered as motivations that older children can gain enjoyment and know about relative cultures (Butler, 2014). Through these extrinsic triggers, older children start to have the curiosity about outside world and cultures, and the curiosity will cultivate the interest of English that motivating older children to willingly study English. Older children therefore have the process that extrinsic motivations stimulate their growth of intrinsic motivation in English learning, and technology provides the medium for them to absorb information and stimulations.
	Intrinsic motivation seems like motivating older children much more than it does to younger children. However, these inner powers are still at an initial stage. During this age period, extrinsic motivations are still influential to Chinese older children ( Lan, 2013; Ma, 2017). Lan (2013) mentioned one conception of “required motivation” which means some motivations that can trigger Chinese students are not directly related to English learning. Instead of learning English as a language, a huge amount of Chinese students only treat English as a subject that they have to study hard in order to gain high scores in examinations (Lan, 2013). This is because China is exam-oriented education system that grades of examination are basically the only standard to evaluate students including higher education application from middle schools to colleges (Ma, 2017; Wright & Zheng, 2016). Jin (2014) found out that grade as extrinsic motivation plays significantly important role among Chinese students, and this factor has both positive and negative influences on Chinese students. When some students are triggered to study harder, some students feel anxious and stressful about grades which even demotivate students in English learning. Fortunately, even though grade as a special motivational factor has large portion of influence in motivating Chinese students’ English learning, parents are still helpful in supporting older children’s English learning motivation.
	After older children attend schools, the influence of parental involvement starts to reduce, and this reduction continues as children’s age goes up (Butler, 2014). Just like we talked about the comparison from parents, instead of direct involvement of children’s English education, at this age period, parents’ influence turned into more indirect supports. The most common form of parental involvement among Chinese older children is homework supervision (Ma, 2017, p.7). Ma’s study (2017) about parental involvement in children’s English learning under school context showed that parents with higher knowledge can help children better in future achievement in English learning. When older children are doing homework, parents do not only take care of whether children focus on assignments or not, parents also take the responsibilities of helping children’s questions from homework. With the help from parents at home, children have better support on their academic life which could possibly help them to do better on their grades. As required motivation, good grades can help students to establish better confidence in English learning and motivate themselves to study harder (Jin, 2014). On the other side, parents’ attitude toward English, understanding about English learning and their expectation of their children on English learning can significantly influence children’s attitude toward English learning and their desire to learn the language which are defined as important elements of motivation in socio-educational model (Butler, 2014; Gardner, 2010; Lan, 2013). To better help improving Chinese children’s English ability, letting children have better motivation is the key issue because students’ learning attitude and motivation in English learning will influence the achievement on this language, so if students can have better attitudes and motivation in English learning, the average education level of a country can be improved as well (Daniel et al., 2018). When parents treat English as an important language, they will try harder to help their children to cultivate more interest in English and establish the belief that English is powerful to help them in the future with the effect of globalization brings (Lan, 2013). 
According to “Self-Determination Theory” (Butler, 2014) mentioned previously, even though children do not spend most of their time with parents anymore, parents’ expectation still can inspire older children’s motivation in English learning since parents are their closest individuals. Every time after older children tried their best on English learning, parental encouragement is very important in motivating older children (Daniel et al., 2018; Ma, 2017). Ma (2017) also proved the relationship between children’s motivation in English learning and parental encouragement: “The young children’s motivation and actions of learning a second language are significantly affected by their parents’ encouragement” (p.20). According to Daniel (2018), “the parental encouragement of language attitudes has been categorized on the bases of two roles, active and passive”(2018, p.3). The positive active role contains the behaviors parents have to support their children’s English learning such as encouragement and monitoring children’s progress while the passive role is parents’ attitude toward English-user community (Daniel et al., 2018). These attitudes can either motivate or demotivate children’s learning motivation. The last advantage of parental involvement which is also specifically for older children is that parents can provide good support for children on school-family partnerships especially for English learners (Ma, 2017). Parents can have better contact with school when older children have problems or difficulties in new environment, and this can help children to be able to get used to the new style of life without parents more quickly. When parents are able to create an environment that provides encouragement in English learning, children feel warm and cared by their parents, and this environment can also motivate older children in English learning more effectively. 
Generally, older children’ proportion of motivational factors in English learning starts to move extrinsic motivation to intrinsic motivation. Older children begin to value English learning as English learners that self-image starts to establish through the process of absorbing information from internet. Parental involvement also changes from direct supervision to indirect support while the role as “teacher” transfer to “guide” to lead older children to build their intrinsic motivation in English learning.
Discussion
This literature review mainly talked about the motivational factors of children before twelve years old in English learning. Through the resources we have, I found out that interest is the biggest motivation for this age group to be motivated in English learning. However, we found out that the definitions of interest to two subbranch groups are different. To younger children, interest cultivation starts from being attracted by the interactions with their parents through learning. It is not the most important for parents to teach as much as English knowledge as they can at this stage, but the purpose is letting younger children to enjoy the time with parents. The enjoyment will let younger children like to participate the activities of English learning. With repeating processes of relative practices, motivated younger children can have better concept about English as a language and construct a better interest for future study (Lan, 2013). Technology can better support Chinese parents to make the interactions and learning processes more interesting. On the other side, self-image does not have good effect on motivating younger children since younger children have not had enough ability to think abstractly about what kind of people they will become in the future. In short words, younger children need to be taught with enjoyment. All activities and behaviors are for more extrinsic stimulations to motivate younger children in English learning.
 The interest of older children contains more elements that relating to English and relative products. Cultures and English product such as cartoons and TV programs attract older children to have more curiosity in learning English. Older children who love these elements will have more interest in English itself, and this process also helps establishing older children’s self-image. The interest and curiosity lead older children to have the desire of studying abroad, and on the other side, the stress from grades and peers can also trigger older children to have more motivation to have better English ability. This causes the emerge of their Ideal L2 self-image as a good English speaker. While initial Ideal L2-self of becoming a more competitive person with good English starts to emerge in their mind, ought-to L2 self is also influential because older children’s self-images are mostly shaped by outside elements such as the fear of low grades and comparison from parent as older children grow up. In order to avoid those negative outcome, older children have more motivation in English learning for either better grades in exams or more care of themselves from parents. Therefore, to motivate older children, it is important for educators and parents to guide them form positive concepts of learning English. Fostering older children to try to establish their Ideal L2 self and Ought-to L2 self in English learning based on their interest in English is very effective in motivation because with self-images, English learners can be more confident and positive when they encounter difficulties (Kormos et al., 2011). This confidence and positive attitude toward English learning can also help them in other fields (Kormos et al., 2011). One special factor, required motivation, is the effect of grade. It has larger portion of older children’s motivation in countries with exam-oriented education system such as China and Japan. 
Lastly, we found out that parental involvement plays important role in motivating children’s English learning motivation from both psychological and financial aspects. From psychological aspect, younger children are able to feel joy accompanied by parents while learning English, and through these interactions, parents can better cultivate younger children’s interest in English. On the other side, older children’s attitude toward English as a language is influenced a lot by parents’ attitudes. If parents are more willing to support their children in English learning, children will be more motivated as well (Ma, 2017). This process also helps older children to start building their self-image. Moreover, parents are able to provide financial support in English learning such as the use of technologies and internet. Finally, parents are also the bridge between schools and older children. These helps from parental involvement are motivating children to have more positive attitude, better learning experiences and learning environment.
As I have talked about how these findings can apply to motivating children’s English learning from parents’ aspect, these findings can also be utilized by teachers and relative tutoring institutions. To younger children, even though parents are more responsible at this age stage, some parents also sent their younger children to some institutions for systematic education (Ma, 2017). Without parents, it is important for teachers and departments to create a warm and safe environment for younger children to willingly participant the following activities. On the other side, the activities teachers apply to classes need to be attractive to motivate younger children to participant in order to cultivate their interests in English learning. Teachers might need more frequent encouragement to younger children to help teacher themselves to have more interactions with children to establish a closer relationship (Jin, 2014). To older children, at schools, firstly, teachers are taking the roles of parents used to do. Teachers need to take care about their students who just enrolled into a new environment, so it is important to see their emotional change. In English learning, teachers must show their positive attitudes toward English learning (Jin, 2014). This is creating the environment that parents are founding at home to let older children also have positive attitudes while also guiding older children to think about English learning itself for future establishment of self-images. Secondly, teachers need to utilize these methods to cultivate close relationships to let older children to trust them (Jin, 2014). When older children are more likely to trust teachers, teachers can play the role of guide at schools while parents are not around. When parents show the expectation and compare their children to others’, teachers should help older children arranging their own stress by encouragement. Suitable encouragement does not only let older children feel cared, but also this can motivate older children in English learning like how parental encouragement works (Jin, 2014). In total, teachers and relative departments have one more task to accomplish before they can motivate children like parents, and this task is establishing closer relationships with children in order to let both age groups willingly trust and following the arrangement assigned by teachers.
Conclusion
	As the result, through this literature review exploring the motivation in English learning among Chinese children, we discovered the following results. Firstly, we found out that interest is the main inner motivational factor that inspiring children to learn English. However, it is noticeable that age plays the role that the interest of older children, also known as primary school students, contains more elements related to English such as culture, entertainment. Younger children’s interest is more likely to be the joy of interacting with parents. Secondly, we found out that older children started to have self-image of becoming an English learner which motivate them to effort more while younger children are more triggered with extrinsic factors. Thirdly, older children have the pressure of comparison with peers that older children are influenced by the pressure differently according to individual’s situation. Lastly, parents are significantly important in children’s English learning experience and future achievement. Parents are able to provide support to children’s English learning from different aspects including attitude toward English learning, financial support, and psychological help. Influence of parental involvement in young children’s English learning motivation is significant but reducing as children grow up. Parents are influential in motivating younger children. Parent-child interaction and positive response can inspire younger children to have more motivation in English learning while the picture books can assistant this process better. The use of technology such as digital pen can give parents the ability to let children enjoy the time learn English without parents. We also know that the comparison from parents is possible to motivate older children. However, as age grows up, older children are more likely to see parents focusing more on children’s development instead of comparing.
This literature review has some limitations and future concerns. Firstly, all the ideas and findings concluded in this literature review are based on the previous studies and research. New generations could be different according to current social and educational context, so it could be different on different individuals. As the development of globalization and development of China, social context and educational context of English education might have change differently from current situation, and people’s attitudes toward English also might change as time goes by. The status of English might be different in the future which means the findings and results might be different as well under future context. The results are more appropriate to current generations. Secondly, due to the reality, each family could have different construction of family members or backgrounds. The conclusion of mother taking more responsibilities in children’s English learning could not apply to every family, and the role and influence of father in children’s English learning motivation does not have enough data in this literature review to conclude. This part needs more studies and relative research in the future. Overall, Chinese children before age of 12 are motivated more by extrinsic motivations while as age goes up, extrinsic motivation starts to turn to more intrinsic motivation as they go to schools as new environments. And parents are importantly influencing these Chinese children’s motivation in English learning from direct teaching to indirect supporting.
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