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Children's books present rich language that promotes vocabulary growth.

Children with small vocabularies initially are less likely to learn new words incidentally and need a thoughtful, well-designed, scaffolded approach to maximize learning from shared story book reading (Blachowicz & Obrochta, 2009)

Senechal and her colleagues found that students' engagement and active participation in storybook reading was more productive for vocabulary learning in storybook read-alouds than passive listening (Blachowicz & Obrochta, 2009)

Tradebooks are suberb sources of vocabulary – From 80 books we identified 1,500 words that could be taught to children (Beck & McKeown, 2009).
Introduction – (Take label out as per APA)


"My first word" and "I do. I do." are relatively simple words, but to my parents, they are cherished as the first words I spoke, and they represent the gateway to a world of communication and understanding that cannot be underestimated.  Parents everywhere delight in the first words their cherubs utter, but probably don't realize the important role a child's vocabulary plays in his or her life or that the breadth and depth of a child's vocabulary is indicative of the ease in which a child will learn to read and predictive of potential learning differences that will hinder success in school (Beck & McKeown, 2007; Coyne, McCoach, and Kapp, 2007).  In fact, there is an epic amount of research that supports the strong link between vocabulary knowledge and reading competence (both in comprehension and decoding), as verified through correlational, factor-analytic studies, and experimental evidence (Beck & McKeown, 2007; Beck, Perfitti, & McKeown, 1982; Lane & Allen, 2010; McKeown, Beck, Omanson, and Perfitti, 1983; Stahl & Fairbanks, 1986).


All young children, learn a great number of words at an astounding pace, however, an abysmal difference in vocabulary knowledge among learners from different ability groups exists (Beck & McKeown, 2007).  Biemiller (200X), indicates that children in the highest quartiles know, on average, know XXXX more words then children in the lowest quartiles.  What's worse, is that the diversity of vocabulary knowledge is not only limited by the number of words known, but also by the narrow extent in which children understand and can use the words (Beck & McKeown, 2007).   Unfortunately, as Coyne, McCoach, and Kapp, (2007) indicate, "young children who fall behind their peers in developing vocabulary knowledge are at significant risk for experiencing serious reading and learning difficulties and, ultimately, being identified as having a language or reading disability" (p. XXX).  Another concern is that gaps in word knowledge are difficult to ameliorate once they've been established (Biemiller, 2001).

Though knowing the struggles some learners will face due to limited vocabulary is disheartening, there is hope at the end of the tunnel.  Prominent researchers in the field, (Beck and colleagues, Biemiller, Coyne and colleagues) have determined that young children are capable of learning sophisticated words if they are exposed to rich and varied language experiences; direct teaching and active learning that is supportive of a child's needs (has the proper scaffolding); and multiple encounters with words; especially when words are presented within the context of children's storybooks (Beck, McKeown, and Kucan, 2002; Bryant, Goodwin, Bryant, & Higgins, 2003; Stahl and Shiel, 1999; Coyne, McCoach, & Kapp, 2007;  Robbins & Ehri, 1994). I'm reminded of the words of Currey Ingram Academy's (a college preparatory school for children with learning differences), Head of Lower School, Jane Hannah, "A predictable problem is a preventable problem," which knowing the difficulty students with deflated vocabularies will confront, warrants early intervention with at-risk learners targeting vocabulary growth in the early grades (Biemiller, 2001; Coyne, McCoach, and Kapp, 2007; & Rand Study Group, 2002).


Though vocabulary instruction with young struggling readers has not been extensively reviewed in the literature, work with older students, typically developing students, and previous work with at-risk or struggling readers has taught educators a great deal about vocabulary instruction.  Much of the work reviewed by the National Reading Panel (2000), reviews of research (Baumann & Kaem'enui, 2004; Beck & McKeown, 2001; Blachowicz and Fisher, 2000; Elleman, Murphy, & Compton, 2009; & Graves, 2009), and individual scholarly articles (Coyne et al, 2007; Stahl and Fairbanks, 1986, & Stahl and Stahl, 2004) indicate the characteristics that effective vocabulary programs share:

· Direct instruction that provides active engagement

· Multiple exposures with words in rich contexts

· Diverse instructional methods

· Address the individual needs of at-risk and struggling readers

In The Vocabulary Book, Graves (2006) outlines four components that include these characteristics: (1) rich and varied language experiences, (2) teaching individual words, (3) teaching word-learning strategies, and (4) fostering word consciousness.  Graves' four-step program has gained support from educators, researchers, and the RAND study group (Baumann & Kame'enui, 2004; Graves, 2009; & RAND Study Group, 2000).  Graves' multifaceted and highly successful, program provides the framework for much of this manual, which provides information from research to practice.   

The Vocabulary Manual for Struggling Readers will provide kindergarten through second-grade teachers with the knowledge they need to understand why they should help their at-risk and struggling readers cultivate capacious vocabularies and how they can provide the kind of in-depth vocabulary instruction that will help their students blossom into stronger readers.  The manual will also discuss how the needs of at-risk and struggling readers vary from those students who are typically developing.  Several resources are included in this manual including: planning pages, ready-made activities, a vocabulary list of words from children's literature, and adaptable assessments, but hopefully this manual will serve as springboard and inspire teachers to create their own enriching activities.  First a rationale for adapting current vocabulary instruction to meet the needs of at-risk and struggling readers will be discussed, and then information will be provided about learners and learning, the learning environment, curriculum, and assessment.  Original planning pages and instructional activities have been included where applicable, and ideas highlighted in the literature have been included in the appendix.  A CD with each of the activities has been included, so teachers can adapt the documents to meet the needs of their students.

The introduction may not be the best place for this, perhaps it will be better in the final chapter when I'm wrapping everything up.  If it stays in introduction, make sure every point is included in writing
Overview – The importance of vocbulary

· Children in the lowest quartiles know XXX fewer words then the students in the top quartile
· Children who are struggling readers require more direct teaching, because they do not learn words incidentally through reading
· Adequate vocabulary knowledge is directly linked to reading comprehension
· The vocabulary gap among the top achievers and the lowest is difficult to ameliorate after third grade 

· Research from the early part of this decade, found that little to no attention is given to vocabulary instruction, and when it was, instruction was not engaging or meaningful

· Vocabulary is linked to several vital literacy skills: reading comprehension, phonological awareness, and word recognition (Goswami, 2001; Nagy, 2005)

· A child with limited vocabulary knowledge in kindergarten will most likely struggle with reading in the later grades (Cunningham & Stanovich, 1997; & Scarborough, 1998)
Chapter 1 – Learners and Learning

Learners


According t


Boosting children's vocabulary is directly linked to sharpened literacy skills, especially 

· Stahl and Stahl, Graves, 2009 – most vocabulary development in those years (primary grades) will come through adults reading story books to children

· Biemiller and Slonim 2001 – examined children's growth in word meanings between  p. 3

· Matthew effect p. 3

· books are where the words are – p. 4

· Older students – introduce words before story, little kids after story p. 4

· young children can handle challenging content – books because word rec. limited p. 5

· Read-aloud activity

· Types of talk – Text talk p. 6

· problems with books 6

· depth of processing - 6

· In order for any new word learning to occur from reading, two conditions must be met first: First, students must read widely enough to encounter a substantial number of unfamiliar wors; that means they must read enough text to encounter lots of words and they must read text of sufficient difficulty to include words that are not already familiar.  Second, students must have the skills to infer word meaning information from the contexts they read.  The problem is that many students in need of vocabulary development do not engage in wide reading, especially the kinds of books that contain unfamiliar vbocabulary, and these students are less able to derive meaningful information from the context (Kucan and becke, 1996, McKeown, 1985, Beck, McKeown, and Kucan, 2002).

· Once established, decreased vocabularies appear difficult to ameliorate (biemiller, 1999)

· Too many words to teach directly, so we have to teach through context (bmk, 2002)
Typically developing students learn a plethora of words through wide reading but struggling readers have difficulty learning new words incidentally less, and rarely investigate the meanings of unknown words (Coyne, Simmons, and Kame'enui, 2004; & Ruddell and Shearer, 2009).  Thus, it is vital for these children to be exposed to thoughtful, scaffolded, and direct instruction that will help augment their already sparse vocabularies and maximize learning (Blachowicz and Obrochta, 2009).  

Teachers should try to capitalize on the social and environmental influences that increase students' awareness of words and heightens their motivation to learn new words (Ruddell and Shearer, 2009) by creating an environment where words are cherished and students are encouraged to teach and learn new words to and from their peers.

· Words are learned through context

Chapter 2 – The Learning Environment

· Ruddell and Shearer, 2009 – Struggling readers benefit from rich learning environments usually reserved for high-achieving, - social interactions

· Multiple encounters – 100 unfamiliar words read, will result in between 5 – 15 learned (Beck, McKeown, Kucan, 2002)

· Vocabulary instruction tends to be dull, rather than the type that might instigate student's interest and awareness of words

· It has been our experience that students become interested and enthusiastic about words when instruction is rich and lively, and that conditions can be arranged that encourage them to notice words in environments beyond school

Fostering Word Consciousness
Rich and Varied Language Exposures

Learning Environment Planning Pages

Activities to support Learning Environment

Chapter 3 – Curriculum and Instructional Strategies

What To Teach

· One obvious reason for selecting words to teach is that students do not know the words BMK

· Are the selected words useful for writing or talking? Would the words be important to know because they appear in other texts with a high degree of frequency? (BMK, 2002)

· Tiers

· There needs to be some basis for limiting the number of words so that sutdnets will have the opportunity to learn some words well

Some Criteria for Identifying Tier Two Words 

· Importance and Utility: Words that are characteristic of mature language users and appear frequently across a variety of domains

· Instructional Potential: Words that can be worked with in a variety of ways so that students can build rich representations of them and of their connections to to other words and concepts.

· Conceptual understanding: WOrds for which students understand the general concept but provide precision and specificity in describing the concept BMK, 2002, p. 19

· But beyond the words that play major roles, choices about what specific set of words to teach are quite arbitrary.  Teachers should feel fre to use their best judgment, based on an understaning of their students' needs, in selecting words to teach.

· Tier Two words are not only words that are important for students to know, they are also words that can be worked with in a variety of ways so that students have opportunities to build rich representations of them and of their connections to other words and concepts

· 10 words may be a lot to develop effectively for one story, but we see it as a workable number because many of them will aleady be familiar

· The words were selected not so much because they are essential to comprehension of the story but because they seem most closely integral to the mood and plot

· Trade books – in work with young children, we have found it most appropriate to engage in vocabulary activities after a story has been read

· Two reasons – first, if a word is needed for comprehension, since the teacher is reading the story she is available to briefly explain the word. Second, since the words that will be singled out for vocabulary attention are words that are very likely unfamiliar to young children, the context from the story provides a rich example of the word's use and thus strong support for the childrens initial learning of the word.

· The basis for selcting words from trade books for young children is that they are Tier Two words and words that are not too difficult to explain to young children.

How to Teach –Text Talk

Introducing new words.

Reviewing previous words.
Vocabulary in Writing

Multiple Exposures

Vocabulary List

Instructional Activities

      Vocabulary inferencing activities

Chapter 4 – Assessment

Assessing Vocabulary Breadth and Depth

Generic Vocabulary Assessment Forms
Chapter 5 - Wrapping it All Up

Appedix

Tell us about an activity in which students asked to make decisions about words that could belong together and why they could.  BMK, 2002)

