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Abstract

This is an exploration of the qualities of effective educators and the strategies they employ in the classroom.  Through various classroom experiences as a student and as a teacher, I have pondered what it is that a truly influential, inspirational teacher does that makes a difference for her students.  Within this paper, I include examples of personal experience and plans on how to incorporate these findings into my own classroom.  I call upon and reference a variety of researchers and authors who have spent a great deal of time focusing on the various forms of effective educators.  Investigations begin with a direct look into how teachers utilize learning theory principles within the classroom and how they influence their learners.  Knowing the interests and preferences of the learners is essential for the development of their educational experience.  From there, focus shifts to the learning environment the teacher develops.  When students share responsibility and ownership of their classroom incredible experiences take shape.  After the establishment of the classroom, the instruction and curriculum become the center of attention.  Authentic learning opportunities and the utilization of various presentation methods create the foundation of effective knowledge building.  Once the curriculum is set and instructional methods chosen, the decision-making turns to how the students will demonstrate their understanding of their individual learning experiences.  As has been the theme throughout my education at Peabody, students must receive the freedom of choice in how they transfer and apply their newly acquired knowledge.  The core of an effective educator’s classroom does not center on the relay of information from teacher to student—it is the formulation of a mutually created learning experience, flexible but ever meaningful.  
Introduction

“I have come to a frightening conclusion. 
I am the decisive element in the classroom.
It is my personal approach that creates the climate.
It is my daily mood that makes the weather.
As a teacher I possess tremendous power to make a child's life miserable or joyous.
I can be a tool of torture or an instrument of inspiration.
I can humiliate or humor, hurt or heal.
In all situations, it is my response that decides whether a crisis
will be escalated or de-escalated, and a child humanized or de-humanized – (Haim Ginott, 1993)

This particular quote inspires me on the journey toward my future profession and initiates a recall of the most influential teachers in my life.  As a first grader, Mrs. Jones read to the class any spare moment possible which explains my love of reading.  My fifth grade teacher would integrate subjects and made learning exciting.  Mr. Sparks, my high school chemistry and physics teacher, introduced concepts and experiments in ways that would make anyone want to give it a try.  As I moved to Ohio State, Dr. Fornier incorporated humor in a way that demanded engagement.  At Peabody, the professors take the time to talk personally with me and my peers and share a strong investment in building future success. I consider these educators to be highly effective in demonstrating attributes of teachers that provide the highest quality learning environment and opportunities for students.

In addition to the educators that influence me as a student, I also evaluated the teachers I have observed throughout my experience in classroom settings within Peabody’s program.  In a kindergarten classroom, the teacher encourages strong autonomy building, independent work, and passion for each student’s success.  Contrastingly, in a fourth grade classroom, the teacher portrays distrust of students, explicit disregard for student initiated challenges, and non-evident innovation in instructional techniques.  While these are two incredibly different styles, I believe both placements work to my advantage when formulating my personal theory of what specific attributes make a teacher effective – what attributes I strive to obtain in order to develop the best possible classroom for my future students.  

Overall, evaluating my time at Peabody helps me to develop this investigation of what makes teachers effective in the classroom.  As a cornerstone of this examination, I call upon the Peabody framework frequently provided to the students.  This framework instills in me the ability to obtain subject matter knowledge for teaching and making information accessible to all students.  It also provides the groundwork to understand learners and learning and the way student backgrounds effects their ability to comprehend.  In addition this framework develops my ability to recognize teaching as practice and profession through the roles I play in the classroom. Finally it emphasizes utilizing an initial repertoire in curriculum, instruction, management, and assessment.  This framework, explicitly formulates qualities that effective teachers in schools today must have in order to provide quality educational experiences.  

Effective educators strongly influence learners, the use of learning principles, the learning environment, the type of instruction and curriculum, and the type of assessments provided in class; all of which will be a topic of discussion throughout this piece.  Through a variety of techniques and strategies, teachers can mold a classroom of inspired learners that take hold of their learning independently and collaboratively.  It is these effective teachers who are able to employ innovative instructional methods.  They take the time to get to know each student and their unique developmental needs which, in turn, influence the way information presents itself and the way transfer becomes evident.  And it is these educators that are able to construct an environment where learning is treasured, values upheld, and the organization provides a nurturing environment for all.

In the pages to come, I intend on touching upon the areas of learners and learning, learning environment, curriculum and instruction, and assessment within the educational profession.  While at Peabody, I have been able to reflect upon my experiences in class and in the field.  Many times I ask myself – what makes a teacher effective?  How are the strategies I am being taught and practicing going to help me become one of those teachers that are able to inspire and guide all students?  The classes in my repertoire are not just classes; they are the groundwork for my transformation into an effective teacher.  It is these questions that are the drive behind this investigation.  Looking closely at the research done for this work, I have found a variety of different attributes that are involved in becoming an “effective teacher.”

What is an effective teacher?  This question needs an answer before continuing on.  In reality, there is not one correct definition.  Rather, it is up for much discussion.  Bohn, Roehrig, and Pressley (2004) offer a definition of an effective teacher for their study that involves the teacher’s ability to maintain student engagement during instruction and academic work. When defining an effective teacher, it is important to remember that the measure of effectiveness results from the cultural standards of the community at large.    Personally, after learning about best practices and the multitude of options for teachers to utilize, I have developed my own definition.  An effective teacher is one that has invested time, energy, and self in her students.  Innovative instructional strategies are consistent throughout the school day.  Authentic and meaningful experiences are always present.  Consideration of each student’s background experience and prior knowledge is a foundation for lessons.  Strong character development is a tenet of the classroom environment.  Finally, variety is a theme throughout the classroom in regards to grouping, instruction, and assessment.  Effective educators come in many forms, in many schools, however; they all exhibit similar characteristics.  Nevertheless, the students fortunate enough to have one of these teachers are able to make connections with the relevant material and can transfer this knowledge into other subjects and levels.  
Learners and Learning Principles


In order for teachers to be effective, they must pay careful attention to the learners they impact.  Teachers should know their students personally and academically in order to better develop the lessons and environment in which they learn.  High quality educators model the strategies and behaviors they would like students to learn and emulate.  Positive interactions between students and teachers also demonstrate an important role within the students’ lives.  How the effective teacher responds to her students matters.  Finally, effective teachers utilize principles of learning, past and present within their class.   

Educational Theories


Throughout my classes at Peabody, I experienced a variety of educational learning theories and principles that serve as a foundation for my personal education philosophy.  One particular principle that is highly relevant and frequently incorporated into many of the classrooms is the constructivist approach.  Follari (2007) describes the relationship between teachers and students in a constructivist classroom as partners working together in formulating a learning experience. A teacher implementing this approach places students at the center of the learning.  Learners hold the power to take control of the material and the manner in which their learning experience unfolds.  Allen (2002) supports the use of the constructivist approach in the belief that students actively construct meaning and connections between the material, learning, and their personal lives.  In accordance with this practice an effective teacher places the students’ learning in Vygotsky’s Zone of Proximal Development – the just right area where learners can achieve success with the guidance of a more experienced adult, teacher, or peer.  Constructivist classroom educators allow learners to be active participants and creators of their own education.  

 Another educational principle offered by Sullo (1999) revolves around the choice theory.  An effective teacher supplements the constructivist approach with tenets of this theory.   Sullo (1999) implies that students are internally motivated; it is the student himself that feels the motivation to participate and learn.  Students attending class based on this theory assume personal responsibility for their actions, a step in the personal autonomy development.  Free will is an additional tenet of this theory in believing that all students have a choice in their actions and how they contribute to the class.  This author also references Howard Gardner and his theory of multiple intelligences.  A truly invested teacher works hard at the beginning of the school year to determine which of the eight intelligences her students fall within and uses this knowledge for the duration of the year.  This comes together in the form of knowing the students.   
Knowing the Learners


When the teacher knows the students in her classroom, effective educating can take place.  Knowing a student is more than simply remembering a name and arbitrary details.  Tileston (2000) advises that in order to meaningfully reach all of the students, a teacher must be aware of the cultural diversities in the classroom.  The backgrounds of each student plays a strong role in how each one participates, reacts, and interacts with peers and the teacher on any given day.  Thus it is essential that an effective teacher carefully and sensitively learn about the young people in her classroom.  `

In Ayers’ (2001) chapter two, Seeing the Student, the topic of knowing the students is under the microscope.   This chapter insinuates that and effective teacher will take the time to frequently ask herself - who are these people before me?  What are their interests in life and in education?  Successful educators realize that student uniqueness is fluid and ever changing.  There are multiple ways in which a student expresses himself and it is important that teachers pay close attention to the changes that occur and how that might affect the learners.   For teachers to truly know their students, they tend to take on multiple roles.  Ayers (2001) states there is the detective, the researcher, the puzzle master, and the planner – the one that takes all of these aspects into account and creates a place where learners flourish.  In addition to investigating on her own, the teacher can also make use of the wealth of knowledge the parents have of their student.  Knowing the students is an important task for an effective teacher because she will employ the variety of options available to learn about those young minds before her every day.


Once the teacher knows her students, goals can be set.  Learners can develop a stronger motivation for completing and contributing to the class when they have a direction to move toward.  Charney (2002) describes a method in which the teacher asks and assists students in developing personal goals for themselves; long or short term, academic or personal.  She also suggests that these goals be explicit in the desired result.  These goals then formulate a critical contract that each student is accountable for.  When students have something to work towards and the responsibility to get there, their motivation increases as well as classroom participation. 
Communication


Within the classroom setting, whether it is during instructional, transitional, or general time, effective teachers are able to communicate with their students in such a way that classroom management is not a problem.  Students are able to break out on their own with limited confusion.  Reasoning behind this has the potential for many answers, but it is my belief that these classrooms are the way they are because of the mutual respect portrayed through language utilized by both the teacher and the students.  An effective teacher, through knowing her students, understands the kind of language that is most significant for her students.  For many teachers this consists of using language to position students at the forefront of the statement, question, or explanation.  The classes I have taken at Peabody seemed to reiterate the strong influence of language in the classroom.  

Again, to call upon learning theories, Vygotsky believed that learning is vastly through language and the interactions students have with one another and with the teacher.  Denton (2007) describes the powerful influence of teacher language in referral of the type of tone, words, and pace that a teacher utilizes to create engagement in active learning and constructive behaviors amongst the students.  It is my perception that great teachers recognize the innate goodness in their students and a strong awareness of their aspiration and ability to learn.  Through using strong, meaningful language teachers can demonstrate their faith in students’ abilities.  Through communicating with students, a quality educator explicitly demonstrates her expectations for the students in their behavior, in their assignments, and in their interactions with one another.  Another class of mine, SCED 3250, sparked awareness of how clearly I explain my expectations for the students.  Without clear communication and portrayal of what is expected, there is an instant break down of management resulting in confusion and chaos. 
Character Education


While students are clearly at school for academic purposes and the language teachers use strongly effects their achievement in that area, and it is important to remember that we are interacting with young developing minds in the emotional, social aspects as well.  Brophy (1988) suggests that effective educators that place high priority on both the affective and cognitive goals were more successful in reaching student achievement and development in both arenas.  Thus time is required to encourage the practice and development of social skills on top of academic goals.  In order to assist students in this development, effective teachers take the time to model appropriate behaviors and interactions.  This takes form through representative language, role-play between students, and personal interactions.  Bohn, Roehrig, and Pressley (2004) found that teachers in effective classrooms modeled all behaviors from the routine to the novel.  Also within their investigation they found that teachers in these quality classrooms praised those students who then became models themselves, thus demonstrating that all students are capable of achieving these appropriate behaviors.

In addition to modeling and promoting the development of strong affective abilities, Noddings (2005) talks about the challenge for teachers to encourage caring in the school setting.  Much of this bases itself upon the teacher forming a relationship with her students.  Not only must the teachers become the ones that care, but it is also their responsibility to assist the children in forming the capacity to do so themselves.  Students have the heightened perception as to whether or not the teacher cares about them and the learning experience they have, and Noddings (2005) recognizes that in many cases these students have a difficult time getting past that fact and become able to learn regardless.  She describes it best when she says, “a faithfully caring relation allows children to select and affirm their own interests after initial exposure” (Noddings, 2005, p 37).   Caring seems to be lost within classrooms where teachers portray little effort or investment in the success of their students.  However, in those classrooms where educators clearly care and offer support in a variety of ways, the students recognize this and hence seem better equipped to achieve and succeed.  
Equality

Peabody’s teacher education framework places a strong emphasis on the recognition of the wealth of knowledge that students bring to the classroom academically, behaviorally, culturally, linguistically, and socioeconomically.  When considering all of these aspects, an additional factor must be kept in mind; the incorporation of all students regardless of their differentiate learning and ability levels. Campbell, Kyriakides, Mujis, and Robinson (2004) describes an inclusive classroom as one that gives each student the ability to act as contributing member in class activities and to feel that he is valued as this class member.  As I have developed this understanding and continue to add to the vast repertoire of student influence, I recognize the importance of taking the time to give students a voice and stronghold within the classroom.  Many of the ineffective teachers I experienced position their students as lesser beings in the room, who are there to soak up the knowledge dispensed through teacher lecturing.  There is an underlying idea that the students in these classrooms are not developmentally capable of contributing or handling this responsibility.  Once the teacher entrusts in her students the responsibility of being an influential and contributing member of the class, the students flourish.  
In the best classrooms I believe that the teacher is there for the sole purpose of educating and guiding the students placed in her care.  As a teacher, I value the variety of developmental levels the students bring to the class.  Even though there may be some higher or lower, each student brings with them the influential power to affect one another’s learning experience.  Through careful interactions and teacher-student equality, learners within the class build a repertoire of life skills and educational strategies that they recall throughout their education.  Interaction through communicative language consistently occurs between the teacher, students, and peers.  Various educational theories on learners and learning styles provide the basis for interactions and education experience.  Finally, educators that provide effective learning experiences model, through their personal actions, the kinds of behaviors and strategies learners should emulate.
Learning Environment
The environment in which learning takes place is a combination of a few elements.  There is the physical organization of the classroom that can impact the manner in which students learn and how comfortable they are in spending time there.  Then there is the underlying tone of the classroom that helps students to feel safe in participating in discussions.  Finally, there is the formation of a tight-knit community that develops the environmental relationships between the students and the teacher.  These three main areas work together and develop according to how the teacher arranges them.  An effective teacher understands the important relationship between these three aspects and uses them to create an atmosphere of learning that inspires students and provides a comfortable place for everyone to learn.  Tileston (2000) places the environment of the classroom at the forefront of importance.  All other aspects of the classroom cannot and will not develop without a strong, enriching, and supportive environment.  
Physical Environment –Creating an atmosphere to learn
During my time in educational settings, I recall a variety of classrooms.  Many had unique s organizational qualities.  Classrooms with effective teachers are set up in a way that encourages engagement and enhances learning opportunities.  The positioning of desks can make a difference in student collaboration and group interactions.  Keeping clutter to a minimum allows the essentials to have a clearly defined place in the room.  I have seen classrooms where there is no bare wall space, manipulatives find homes all over the floor, and irrelevant pictures hang anywhere.  Students in these classrooms seem to have over stimulated reactions and even I find it difficult to focus on one aspect due to the intense muddle of materials in the room.  
Sullo (1999) suggests the creation of a brain-compatible environment in which students can learn.  He discusses the idea that much of the classroom learning actually occurs without the teacher’s realization.  Therefore, quality educators take advantage of the space within the room to provide student-discovered learning opportunities.  Posters are appropriate and welcome when they can enhance the learning atmosphere.  Providing visuals of serene places and inspirational quotes help to create an atmosphere of relaxation and enjoyment.  When a student’s mind wanders it can land upon something that is not always pushing a specific objective.  Instead it offers a break but still supports the learning experience.  One largely influential aspect of the environment that I notice many effective teachers utilize is the displaying of student work.  How motivating it is for students and their peers to see their work on display for its creativity, its innovation, and the hard work put into it.  

Another aspect of the physical environment that Sullo (1999) advocates is the use of music within the daily routine.  Studies through the years have shown that listening to classical music enhances brain activity and student achievement.  An inspirational teacher takes into account the atmosphere needed when deciding what music to use in the class.  I have seen this approach taken as a way to control the noise level in the class.  Sullo (1999) also implies that effective teachers built novelty into their classroom.  Too much routine can bog students down and foster boredom.  Thus, effective teachers employ innovative additions to the classroom environment to elicit more attention and support stronger memory building of the material.  Other physical factors to consider are the colors incorporated in the covering of the walls to affect learners’ personality states, plant life to provide increased oxygen to better productivity, and a variety of aromas to facilitate learning states like attention, and relaxation (Sullo, 1999, 57-58).
Allen (2002) breaks the physical classroom environment into three zones.  One zone is near the whiteboards or the area farthest from the students.  When the teacher moves to this area it signifies to the students that a presentation of materials is about to occur.  The next zone is in closer proximity to the learners.  As the teacher positions herself in this zone, a more casual conversation is implied.  This is the time when questions and discussions take place.  Students recognize this as a cue to readjust thinking and conversations that take place.  Finally, the zone of giving directions occurs.  Being the area closest to the students, an effective teacher utilizes this time as a way to impact and draw attention to the directions and expectations for the students.   An effective educator utilizes these zones as a way to decrease the stress of transitioning between procedures.  These zones create a routine that students develop and they become innate as the year progresses.  
Community- A Place of Safety and Values

When I hear the word environment I think of physical attributes.  However, through my teacher education program, I have come to understand that environment takes on another meaning in regards to community.  The atmosphere in which students learn depends upon the emotional and social factors as well.  One of the most imperative environment enhancing essentials is the building of a rapport between the teacher and students.  Effective educators understand, as Campbell and colleagues (2004) concurs, that a respect for students as learners and as individuals is necessary.  Mutual respect between the two classroom entities bases itself upon fair treatment and interactions.  Part of this respect comes from the teacher making use of the constructivist approach, where students are active participants within the planning, implementation, and assessment of classroom activities.  Tileston (2000) encourages the creation of a setting built around respect and nourishment of learning.  
Effective community forms when the teacher provides multiple opportunities for the students to participate and develop in their own unique way.  Charney (2002) offers many exceptional suggestions which insist that the educator demonstrate and make explicit particular expectations of the students.  This includes getting to know one another, their names, feelings, and interests.  Making clear that it is an expectation that the environment take a friendly tone helps students to understand the need to invite others to join groups, make room in discussions, take turns, and resolve conflicts together.  Setting these expectations as guidelines and making them clear help create a supportive environment in which Johnston (2004) argues students learn the best.  
Along with expectations, rules of the class are important aspects effective teachers consider.  Many teachers begin the school year with a pre-made set of rules; she describes them and requires the students to obey.  Emphasized in many of my classes at Peabody, the rules should stem from the students taking part in the process.  Charney (2002) states that rules provide enhanced growth when developed in a positive light.  This does not suggest that students have the only say in the creation of the classroom rules.  Rather, the teacher helps introduce a broad plan and then elicits student ideas to result in a collaborative set of classrooms rules.  Rules exhibited in the class should state the welcomed behaviors rather than what should not occur.  Once these rules take hold, the effective teacher is consistent in following through with consequences.  In classrooms that utilize collaborative rule creation, students feel strong ownership and help enforce them throughout the day.  When these rules are broken, students understand that the consequence involved will be logical and fit the action that elicited rule enforcement.  Educators take this into consideration when formulating the consequences, which many times can warrant student influence.  In allowing the students a say in the governing factors of the classroom, an educator is placing the students in a position of power.      

The manner in which the teacher and the students speak to one another is a large factor that contributes to the environment of the classroom.  When everyone understands the importance of respect and care, meaningful relationships develop.  Again, teacher modeling of how students should react to one another will help the learners build a community of understanding and caring.  It is within this caring community that a safe environment forms.  Within an effective teacher’s class there is a standard level of safety for the students to feel comfortable in taking risks and sharing their ideas.  I have witnessed classrooms where students feel threatened by peers or the teacher and back away from any kind of participation.  Tileston (2000) agrees that despite the threat being real or perceived, the simple feeling of being threatened will inhibit the student from the ability to reach his full potential.  Quality classrooms offer a sense of belonging to all students, a feeling of empowerment, and act as a springboard for trying new ideas.  Creating these feelings takes place in a plethora of ways.  For example, teachers allow students to assist in decorating the room with their own work.  They give them the responsibility to reorganize the room together in a way that will benefit everyone.  
Within Tileston’s suggestions there is the description of a study that made evident the production of more dendrite connections when an enriched environment is in place, which then leads to brain growth.  Not only are students comfortable in contributing to class discussion but they also feel free from ridicule and criticism.  It is within these environments that students develop resiliency – an attitude of being in control of their educational experience, a stronghold in the classroom’s, closeness with peers, and an expectation to share responsibility for the type of environment created.  I strongly believe in the effect that the classroom and school environment has on students and the opposite – the effect the students have on the environment.  Therefore, it is my personal quest to provide for my future students an environment in which they feel comfortable contributing to and obtaining ownership.  On the first day of school, I want my students to feel a rush of excitement and wonder at the experience they are about to embark upon.  It is also important that the interaction is safe and caring between teacher, students, and peer groups.  Each day is an adventure that I set the tone for and I want to share this influential opportunity with the students  Similar to my experience at Peabody with the professors, my students are equals to me – partners in the journey of learning and knowledge attainment.
Curriculum and Instructional Strategies


Effective educators know their learners and developmentally appropriate practices that are most beneficial to the students.  A carefully organized environment and caring atmosphere is in place to act as the foundation for strong curriculum planning and implementation in these classrooms.  As I have referenced many times, I observed numerous classrooms during my educational career.  It is heartbreaking to walk into the classroom where the teacher relies solely upon the textbook, relinquishing all creative and innovative opportunities.  Luckily, I was able to witness originality and imagination at their best in specific teachers I visited.  I deem the classrooms where the students actively engaged themselves, begged for more time to work, and influenced the next step in instruction as effective and valuable.  Instruction in these classrooms carefully includes the state standards, but also places the learners at the center.  What are their interests?  What manner of presentation and instruction generates the most meaningful connection between the information and the students’ lives?  Inspirational educators consider these questions when planning and teaching.  Teachers rely on colleagues to collaborate with and brainstorm innovative plans that will stimulate and engage students.   In addition to the standard curriculum, there is also the hidden curriculum where students may obtain more knowledge than anticipated from connections to life outside of the textbook.  Regardless, a valuable teacher understands how to provide the best possible combination of all of these aspects in an exciting way that enhances student-learning opportunities.

The process of creating meaningful units and lessons requires the mixture of multiple areas.  Zemelman, Daniels, and Hyde (19998) outline a list of the many considerations that go into an effective instructional practice.  Falling in line with the constructivist approach, instruction in influential classrooms today is student-centered and hands-on in a way that students may actively construct their learning throughout lessons and units.  The most effective instructional strategies are holistic and authentic.  Students presented with a whole concept in a purposeful context take more from it and are thus able to transfer and apply this knowledge in other situations. Within these ideas it is important to provide students the opportunity to collaborate with one another in multiple ways.  As in the other sections, the provision of democracy and choice within the classroom gives students the power to take control of what and how they experience learning. 
Role of the Teacher in Instruction and Curriculum:


.How students encounter information, novel or familiar can make a large difference in their ability to retain the information and apply it in real life.  Therefore it is the responsibility of the educator to create meaningful occasions of learning.  Ineffective educators, in my experience, take the teachers manual, open it, read straight from it, and hand out worksheets.  In stark contrast, effective teachers use those manuals as a framework and expand.  Stone (1999) describes many teachers who look at their classroom as an epicenter of learning.  An important attribute that all effective teachers share is passion-a passion for the material for the year.  Teachers need to research students’ prior knowledge of a concept.  When students have a solid foundation of knowledge in the unit and information a stronger transfer has potential.  Just as the students need a foundation, the teacher must have an understanding and strong base in the knowledge of the curriculum.  Johnston (2004) demonstrates that through language of the effective teacher, the students come to realize their teacher is genuinely interested in learning from her students.   Although teachers should have a foundation in the content taught, they should be open to the continuation of life-long learning as provided by the students.


To begin with, Brophy (1988) offers guidelines for the planning of instruction.  Effective teachers begin with clear objectives, investigate the possible options for covering the material, and then choose the best method.  This is in strong accordance with the technique Understanding by Design creators Wiggins and Mctighe (2006) promote.  Instruction and curriculum design begins with the objectives or big ideas that the unit centers around.  These big ideas incorporate the standards provided by the state and school district.  Building upon those, essential questions develop that will assist the teacher in determining the direction in which the unit will go.  Teachers then consider the end result; what the students should take away from the unit.  Finally, the activities to assist in the delivery of material develop around these planned aspects.  When planning the instruction and the basis of curricular units Cooley, Leinhardt, and McGrail (1977) offer three important aspects that teachers consider; lessons must recognize the diversity of the learners and the initial differences between them all, activities utilized need evaluation for their instructional effectiveness in regards to the curriculum, and the amount of time spent on the material needs careful thought. 

Once the planning occurs, the teacher needs to consider the style of delivery.  Brophy (1988) exhibits multiple aspects that are a part of quality instructional techniques found to have greater achievement gains in students.  One aspect is the enthusiasm the teacher uses to deliver, clarify, and specify the content at hand.  This includes the use of advance organizers to assist students with the intake of the material, transition signaling, and calling attention to new ideas.  Another aspect is the language used to deliver the information through clear questioning at a challenging but appropriate level.  Along with this, the teacher understands the need for sufficient time to process the material and formulate a deeply thought out response.  When responses are incorrect, the educator seeks to elicit improved responses.  Finally, the teacher is available to offer assistance when students work on their assignments and redirection towards relevant information that can influence the meaning making.  Through Bohn, Roehrig, and Pressley’s (2004) study of effective teachers, they found that effective teachers scaffolded material for all students.  These teachers also employ various instructional techniques, offer a more holistic approach, motivate students in stronger ways, and managed the classroom better.  
 Another significant aspect of delivery is the mode the teacher decides to utilize.  Because there are a variety of learning types, great teachers vary the manner in which they present information.  Instructional techniques can take the form of direct instruction, lecturing, hands-on learning, film incorporation, student-led instruction, and more.  In my literacy class, EDUC 3416, I learned a great deal about multimodal instruction and the two main ways learning takes place – visually or audibly.    
Instruction and Curriculum Must Be:

While careful planning and innovative delivery holds great importance, there are basic characteristics of instruction that are present in many effective classrooms.  One such characteristic is level of curriculum integration.  All of the classes I have taken at Peabody and at Ohio State emphasize the importance of students having meaningful experiences with the curriculum.  Integrating subjects provides a stronger coverage of the concepts and allows students to interact with new ideas repeatedly rather than having superficial exposure.  Zemelman, Daniels, and Hyde (1998) promote curriculum integration because when this is a main tenet of planning the information makes more sense to the students, and instruction throughout the day becomes more fluid.  Quality educators create thematic units based on the ways in which integration can occur.   Inquiry-based lessons allow students to learn new material according to their questions and personally formulated investigations to obtain the answers.   By integrating subjects, instruction can form around the inquiry of the students.  This leads to another important characteristic of instruction for effective teachers – inquiry.  As students have the power to construct their learning experience, they must have the opportunity to discover the answers and ask questions on their own.  In this aspect, the teacher must take a step back from being the sole authority in the classroom.  Students obtain the position of power and understand their role as influential members of the classroom that can decide the direction in which the instruction will flow.  The teacher gives students the power to explore and take risks through the instruction delivered.  

Sullo (1999) discusses the brain-based curriculum and its focus on how teaching takes place rather than focusing on the material.  This author shows that the inspirational teacher is able to take any standard mandated by the state or district levels and teach it in a manner that can be understand.  This offers another aspect of instruction commanding a label – motivation.  It is the responsibility of the teacher to inspire students in a way that makes them want to continue learning and working with the material.  Again, relevancy is a large part of students displaying interest in the material.  Ensuring that students are able to connect with the information helps to develop interest.  The brain-based curriculum approach agrees with and encourages the use of integration.  Teachers utilizing this approach also focus on the importance of underlying skills rather than the superficial short-term goals.  When doing this the teacher must clearly explain the reasoning behind the instructional choices to demonstrate the purpose and meaning behind the choices made.  Finally, the brain-based curriculum approach enables students to explore concepts of their choice more in-depth so that a secure connection forms and deeper meaning occurs.  

By providing authentic instruction students understand the purpose behind the discovery taking place.  In order for this to be the case, the teacher must deliver instruction with real life connections.  For example, students can become scientists discovering a way to cut back on greenhouse gas.  This is a real life issue in need of improvement and students learning about this can relate to the problem.  Engagement in the curriculum occurs when there is relevance.  An effective, inspirational teacher understands this and bases her instruction on ways that will engage all students in meaningful ways. Another method teachers can employ is the inclusion of whole-school and community issues.  Having students step out of their classroom comfort zone and into the community at large gives them the unique experience of connecting the world around them.  Dr. LeCompte’s SSED 3250 encouraged having students complete service projects that enhance student engagement and making meaning.  This is an opportunity for the educator to ask parents for assistance in covering the material and learning about the community.   Also, through the development of challenging instructional goals, students can question motives, research ideas, and actively build upon their knowledge.  Ayers (2001) lists a strong sequence of questions that reinforce the main ideals of this instruction and curriculum section.  These questions demand teacher reflection upon the opportunities for discovery and surprise.  They also require the reflection on whether the students have the chance to actively engage themselves with primary sources and hands-on materials.  Finally, the teachers can reflect upon the work taking place; whether it is productive, linked to student interests, and pursued to the farthest limits possible.

The creation and implementation of instruction and curriculum is a huge responsibility of the educational profession.  However, I believe it is one of the most exciting as well.  Through the instructional choices I make and the strategies I employ, I have the power to inspire and engage students in undiscovered territory.  No one else has the opportunity to do that.  The classes I have experienced at Peabody have given me confidence in the ability to create meaningful lesson plans and units.  My use of the Understanding by Design template helped me to shift my focus to the purpose behind giving the information and the meaning it holds.  Deciding how this material is beneficial for students to learn and how I want students to apply it in the future assists in the planning of the lessons.  Through my student teaching experience, I realized how important it is to have passion for the material at hand.  Also, implementing lessons and activities in an exciting, innovative manner can make all the difference in student engagement and enjoyment.  If learning is not fun, then why should students feel motivated to do it?  This is the question I have to consider and use to evaluate my plans to ensure they are the most meaningful lessons possible, therefore, ensuring that learning has enjoyable characteristics will be a center of focus in my planning of lessons.
Assessment

In a society where standardized testing seems to be the end all be all, effective educators turn the tables.  Testing is merely one aggravatingly necessary component of the educational process. Instead of teaching to the test, quality teachers teach for the test (Lindquist, 2006).  Teachers incorporate skills into the daily instruction without placing all of the emphasis on the ability to bubble in the correct answer.  A variety of assessment options take precedence over testing.  Classrooms utilizing these alternatives include both formative and summative assessments.  Many teachers focus on the end result of teaching an entire unit.  I have seen this backfire and students end their study with a low grade and little memory of the information shared. The end result is not the main concern for these teachers.  Instead periodic checkups elicit a thorough analysis of the understanding taking place during the learning.    
Teachers who provide meaningful connection opportunities to their students end their study with performance-based assessment requirements.  Students must apply what they have learned to the creation of a presentation that demonstrates their overall understanding and knowledge of the information.  Also, in these assessments, as with the other three tenets, choice is an option. High quality educators offer a variety of options for students to choose from when exhibiting their understanding.  The choice of which method or prompt to respond to is up to the students, thus giving them ownership over the project.   Effective education providers consider assessment to be an important aspect of their responsibilities as well.  Time taken to reflect upon results supplies the teacher with an idea as to where the next day’s instruction should lead.  Should the introduction of new material take place or do the learners need more time to work on the information at hand?   Reflecting upon student understanding the teacher develops a student highly engaged and connected with peers through the material and their understanding of it.            

Authentic

Quality educators give feedback to their students that refer to an action and not the personal success of the student.  Giving feedback with specific language helps students recognize exactly what it is that they have completed exceptionally.  Another effective strategy to utilize is that of self-evaluation.  Sullo (1999) highlights the importance of students learning how to reflect upon their work and make corrections and alterations, which leads to less corrective feedback from the teacher and more responsible, independent learners.  Another form of assessment takes place through the teacher’s use of observations taken of the students before, during, and after the presentation of the material.  Zemelman, Daniels, and Hyde (1998) recommend the use of student portfolios and individual conferences for evaluation.  This method provides actual evidence of student progress that they can actually observe and invites a multitude of meaningful conversation to take place between the teacher and student.  These authors also suggest overlapping assessment with instruction, insinuating that doing this is incredibly effective in measuring the students’ understanding of the material.  My classes this past year stress the use of both formative and summative assessment measures.  This includes providing opportunities for students to express their understanding before and during tasks through formative assessments, and then offering summative assessment as a comprehensive expression of knowledge attainment.  
Alternatives to Testing 
Standardized tests drain the energy out of many teachers today with the stress they put on making sure students will pass.  I have seen many classrooms where the students practice bubbling in answers more than they get to learn about meaningful material.  Ayers  (2001)  attests to the fact that testing does not reinforce the learning or teaching that has taken place.  Assessing through the tests gives students the impression that the only purpose of learning is for taking these tests and passing them.  Instead, learning should take the focus of being something exciting for the betterment of each student.  Ayers (2001) contends that the most useful approaches to assessment are those “that encourage multiple routes to a goal, and a diversity of powerful voices and choices” (p 121).   Lindquist (2002) contends that assessment is simply part of the journey, not the destination.  Therefore, an effective educator introduces assessment without the high level of stress.  Reflection needs to play a part in the role of assessment.  Students must take a moment to look back upon the information they encounter and make a connection with that.  This can take the form of a journal entry, a written song, a dramatic performance, and more.  No matter the style, these reflections act as an alternative to the traditional testing.  

As with the previous sections, student choice must remain a tenet in assessment options.  After a unit concludes, it is necessary for teachers to evaluate student comprehension.  However, this does not mean that a test is the only option.  Providing students with an overall guideline for a project-bases assessment activity is sufficient.  Then an effective teacher takes a step back from the authority and allows the students to express their knowledge in a manner they are most competent in.  


When effective teachers begin to develop assessment options, they consider the outcomes sought rather than the need to generate grades.  Wiggins and McTighe (2005) suggest that when planning assessment activities teachers must take into account the evidence needed for sufficient proof of understanding, the specific criterion for examination, and whether, from this, the students’ knowledge and understanding is discernable.  In many great units and lessons, teachers begin with the end in mind, a staple of Wiggins and McTighe’s work.  The type of assessment offered to students must provide the opportunity for authentic achievement.  As described by Tileston (2000) this is when students can make a connection and produce knowledge from material, utilize in depth inquiry to construct the meaning they make, and direct their work toward the production of strong discourse, products, or performance.  

Instead of tests and worksheets, meaningful assessment provided by effective teachers asks the students to do much more than recall.  Wiggins and McTighe (2005) describe main characteristics required for development of such assessment.  The task involved situates students in a meaningful context that they can relate to.  Exploration takes place as students base their expression on actively doing the subject.  These forms of assessment require students to activate a plethora of strategies and skills related to expressing their understanding effectively.  They also encourage students to conduct deep research within a variety of resources and refine their findings to a point that everyone can understand.  


With endless options, my future classroom will not hold the test as the focus of instruction or assessment.  My time spent in SSED 3250, opened my eyes to the use of performance-based assessments.  With these, students receive the task of creating a continuous response to material, rather than only at the end.  Assessment does not have to be tedious and grueling.  I believe that this is an opportunity for students to have fun and find enjoyment in what they have encountered within the class.  When planning lessons and units, assessment will take lead in developing ideas.  What is the end goal?  What information and big ideas do I want the students to take away from our time together?  These questions will drive my planning, beginning with the end in mind.  Through the implementation of this kind of assessment, I will have the opportunity to see what the students understand and how I can better the following day’s instruction in a way that will deepen the connection and comprehension.  The stress accumulated through intense assessment in some classrooms takes away from the purpose of learning.  Students need to feel a connection with the material and then receive the opportunity to apply it to their lives.  Tests do not supply this type of task.  Alternative assessments including authentic and meaningful projects are best practices to utilize in the classroom.
Conclusion


An effective educator knows all of the important aspects of combining the learners in the class, the formulation of a positive environment, innovative instructional and curricular planning, and authentic assessment.  The teacher education framework of Peabody’s program has helped to assist me in expanding my personal educational philosophy.  The wide range of subject matter knowledge and the understanding of students’ abilities to comprehend this material is a carefully put together process that requires much innovation and courage to try new ideas.  I have come to the realization that teachers are not just teachers.  Instead, as I assume the role of an educator I am also taking on the role of a facilitator, a cheerleader, a researcher, a mediator, and much more.  Aspiring to be an effective teacher is a goal that takes time and years to master.  However, through the observation and research of the vast wealth of strategies utilized by current effective educators, I know I can reach that goal and develop my own strategies while doing so.

The attributes of an effective teacher can vary depending on the administration, the school district and the societal norms of the community, however there are underlying characteristics that I hope to have conveyed here today.  There is a standard of care and understanding required of the teacher to help in the formulation of an educationally conducive environment.  Authenticity is a foundation of an effective educator’s classroom.  They provide a plethora of hands-on opportunities for students to make connections with personally relevant material and information that they can transfer to the real world.  Educators of this caliber take the time to get to know and understand the ability level of the students they teach and learn their interests and inspirations.  This knowledge is invaluable for the creation and planning of incredible lessons and units.  Finally, teachers desire a glimpse of what and how students understand material, and those educators that are truly inspirational step away from the standardized tests and open the doors for ingenuity and diversity.

From this investigation and from Peabody, I take away a wealth of strategies and knowledge to transfer and apply in my own classroom.  A truly effective educator takes the time to reflect and evaluate the practices implemented in class whether it is academically or socially.  As a teacher, I am a model for the excitement of learning.  Everyday there is a new theory, a new strategy, a new approach that will in some way enhance or hinder classrooms across the country.  It is a part of my role as a role model, to continue to learn about these new options.  Learning is a lifelong progression, and as an educator, it is my responsibility to set the tone for how students view this process.  
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