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Abstract:


There are four main sections of this project.  First, why I switched the topic of my Capstone.  Second, I explain how this project fits into the current education system in America.  Third, I provide my rationale for the cognitive approach and address Learners and Learning, the Learning Environment, Curriculum Development & Strategy, and Assessment.  Finally, I present my unit plan.  Presented here are seven lesson plans that approach teaching the research with the student's cognitive development at the core.  Modeled are several ways that an understanding of cognitive development can provide a firm groundwork for educational practices.  These lessons are centered around explicit strategy instruction of transferable strategies, moving from domain general strategies to domain specific ones.  These lessons are meant for tenth or eleventh grade students who have written papers before and are therefore aware of some of the basic components of writing essays (thesis, outline).  This project is an effort to put learners and learning back at the center of education, to craft a learning environment best suited for this purpose, to develop curriculum and teaching strategies as a community, and to assess students adequately and appropriately in accordance with how they are prepared. 

The Capstone Process


My original Capstone proposal was to submit a project centered around three to five creative writing lessons and supported by the argument that creative writing increases student motivation.  After several days of research two things became very clear to me.  One is that there was no reliable, replicable, or quantifiable study of creative writing's influence or lack thereof on motivation.  There is a plethora of anecdotal evidence and qualitative findings but nothing approached with a broad enough application in mind.  What I found showed that some people were able to find something that seemed to work, each author judging by slightly different criteria of success, for some of their students.  Nothing consistent or verifiable across classrooms.  


The second issue with my pursuit of my original Capstone topic is that I lost interest in the topic itself.  Turning in the proposal so early made it difficult to really have a feel for everything that I might want to share about my graduate experience through my Capstone.  So I defaulted to something I could easily pull together and that I thought would be interesting enough to keep me engaged while researching and writing it.  Some of the classes I took this Spring, though, led me towards a different way to approach curriculum design as well as a firm enough foundation to follow that lead.  I became especially interested in a cognitive approach due to Dale Farran's EDUC 3200 Foundations of Learning and Development and Leigh Wadsworth's EDUC 3110 Psychological Foundations of Education.  Though we wrote weekly application papers in Professor Farran's class, the latter class was especially influential in my decision as we developed several materials using a cognitive approach and I found a deep desire to continue developing lessons and activities in this way.  


Most important in my decision is how I believe I can best contribute to the goals of the American public for the American education system.  I think I can best contribute by addressing students' pressing concerns in the area of their writing preparedness for college and beyond.  The research essay is more suited and is a more direct path to improving students' writing preparedness than creative writing because it deals with more fundamental writing strategies that are more widely applicable than creative writing strategies.  

The Current American Education System


While I have not always agreed with the approach of the American education system, I would be irresponsible if I did not use my educational opportunities to better the system where I can.  My understanding of the American approach to education is that the underlying goal is “creating the conditions needed for people to believe in and pursue the ideology of the American dream” which is  “that all residents of the United States have a reasonable chance to achieve success through their own efforts, talents, and hard work” (Hochshild & Scovronick 2004).  Students who are not prepared for the post-high school writing demands of both college and vocational paths are not living the American dream they are hitting a glass wall that we insist is not there because we strive everyday to make it not there.


But it is there.  According to California State University, “[a]bout 60 percent of first-time freshmen enrolling at the CSU each year do not show entry-level proficiency in [CSU's freshman placement assessments], even though they have earned at least a B average in the required college preparatory curriculum” and earned a qualifying score on the ACT or SAT (http://www.calstate.edu/ 2010).  Across the nation College Board states that as many as 40 percent of students will take at least one remedial course while in college (http://www.collegeboard.com/ 2010).  Finally, in a survey of college professors, 62 percent were “dissatisfied with the job public schools are doing when it comes to preparing students for college when it comes to writing quality” (http://www.achieve.org/ 2005).  


Students themselves know there is a problem.  Over one third of recent high school graduates enrolled in college feel unprepared for the academic demands (ibid).  Likewise, the same amount of recent high school graduates in the work force feel unprepared for the intellectual demands of their jobs (ibid). 


These poor national results are the result of an education system that in many ways is still administratively structured for factory-quality efficiency reminiscent of Frederick Taylor and pedagogically structured for behavioral control through Skinner-like conditioning.  The demands of overcrowded schools, shoestring funding, and standardized tests have ground our educational progress in this country to a halt and caused education to mean whatever the fastest way of making sure the most students know enough information.  While this approach is valuable in some arenas, education should be more concerned with promoting individuals' intellectual development to the level of being prepared to pursue college or a career after high school.  Instead of an efficiency approach I propose a cognitive one more along the lines of Dewey and the Enlightenment.  

Rationale


A cognitive approach is one that seeks to design learning experiences in the most developmentally sound way possible.  This sort of curriculum is flexible and dynamic by its very nature because it must respond to each learner's individual development by providing practical strategies of approach and appropriate assessments.  I have tried to account for this flexibility in several ways.  


First, there are no suggested time limits for any aspect of these lesson plans to encourage teachers not to allot such strict time limits on learning.  A five to seven minute discussion is probably not going to be very worthwhile.  Five to seven minutes does not allow enough time for everyone to warm up and get an idea of what it is they are supposed to be discussing so that they can get beyond the superficial and find deeper understandings.  Especially in the beginning of the school year, after a long break, or when there are new students, discussions should be structured in content but not necessarily so restrictive with time, an argument some are making for more classroom-based online discussion interactions (Liang & Creasy 2004).  


Second, all of these lessons strive to instruct students in at least one effective researching and writing strategy that is transferable across all genres of writing.  There has been debate over whether calling a writing process exists because each individual approaches writing differently.  To discourage students from being locked in to formulaic ideas about writing, though, it is necessary to teach them domain general and domain specific strategies that are applicable regardless of a specific writing context (In Lectured EDUC 3110 March 1, 2010).  


Third, where applicable I have provided either an example proving the validity of my approach (e.g. the working memory task) or I have modeled the use and transfer of the strategy in each lesson.  Students must be shown how to make connections between contexts and applications in order for them to be able to make the connections themselves.  Modeling is an important component of the cognitive approach and of reciprocal teaching because it provides students with a clear picture of the expectations of them (Palincsar & Brown 1984)    


Fourth, students need to be challenged and be held to the expectation that they can do things like research the way will be expected to in the future.  Giving students credit for papers that fail to meet their future standard is not developmentally viable.  It does not develop students but rewards them for being where they are rather than pushing them to where they will be.  Students taught with this approach will be more prepared for their future writing demands and more prepared to handle new writing contexts with a strategy toolset.  High expectations of students yield higher returns from students than having low expectations (www.nea.org 2010).

Learners and Learning:


“Good strategic thinking is a learned and practiced process” (Alexander 2006 p. 150).  Teachers must show their students how to think strategically and its benefits rather than simply telling them strategies and their benefits in order for students to fully understand strategy use.  Their understanding will, in turn, lead them to become more strategic thinkers. (Alexander 2006).  This is the foundation of my approach to learners and learning in these lessons.  Each lesson explicitly instructs students in a strategy, shows them how to apply it to other contexts, and provides them practice in applying the strategy.  Each lesson also provides models and is structured in as scaffolded a way as possible, moving from prior knowledge to new information to application of that new information with constructive feedback and opportunity for revision and reflection.  

Learning Environment:


I believe that an effective learning environment that gets students motivated to learn is one in which the teacher shares his/her own academic stumbling blocks, successes and/or failures.  One in which the teacher uses their life experience not just in designing the lessons but also to show them how the different stages of one's educational life connect to each other.  To be truly successful the learning environment must also be attuned to the students' developmental needs, providing structure where they need it and allowing for interpretation where possible.  The way that I have achieved this in this project is by providing an explicit script to provide the back bone of this learning environment.  It is not meant to be read word-for-word but to provide a map for discussions that will get the teacher and students to the goal of a well-written research essay and several strategies added to the list available to students in their everyday lives.    

Curriculum and Strategy:


These lessons reflect a curriculum based on explicit strategy instruction and instruction with the goal of achieving greater cognitive development in the student, a cognitive curriculum.  A cognitive curriculum should change every year, not necessarily in core structure, but in the ways needed by the individuals in the classroom and best suited for the accessible materials.  A cognitive curriculum would be developed by teams of teachers across disciplines – the framework is already in place.  While I was student teaching, both  Grassland Middle and Antioch High had designated teams of teachers that taught the same or mostly the same students that met at least once a week just to discuss their team curriculum goals and to share best practices.  Allowing and encouraging them to use this time to design more cognitively responsible curriculum, trusting them as professionals to enact it, and analyzing the outcomes would probably achieve a much greater result than curriculum being handed down from above.  These lessons, though, were designed to accomplish both cognitive goals and administrative goals.  Each lesson meets standards developed by NCTE and contains strategies and practices supported by educational research and/or cognitive research.

Assessment:


In the same way as I suggested in my original proposal, there will be several forms of formative and summative assessment.  Having both of these assessments is important so that both the student and the teacher know if the student is struggling with a concept before the summative assessment so that they can work to fix it before the summative assessment (Wiggins & McTighe 2005). There will be classroom checks, walking around the room – also a beneficial form of classroom management – as well as actual turn-ins.  Students will also participate in peer assessment, which is where it is very important to have a trust-based community.  Peer-assessment is beneficial because students will not attach the same stigma to peer feedback that they sometimes attach to teacher feedback because they often feel teachers are judgmental while their peers are less so.  There will also be teacher assessment but it will be holistic assessment rather than just looking at their product.  I will assess their writing by reading their writing, their reflection, their peer feedback, their response to their peer feedback (corrections and/or reflections), and their self review and reflection.  I will also conference with them to discuss all of these things before providing a final assessment of their writing.  These conferences will follow Doug Perkins's Ladder of Feedback model because clear, direct feedback produces the most desirable response. 

My Unit Plan

**Note: I am switching to footnote citations so as not to disrupt the flow of the lessons more than necessary**

1.  “What is a research essay?”

Rationale:

Determining what it is you are writing, who you are writing for, and what you might be writing about is a key writing strategy.  Concept mapping is a media technique for conveying connections between concepts and is also a preparatory writing strategy. The homework is to do the first “layer” of research to get a better idea of the available options for the topic of the research essay, also an explicit writing strategy.  Students are encouraged to interact and decode technology as the homework research is encouraged to be online.

NCTE Standards:

5. Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes.

6. Students apply knowledge of language structure, language convention (e.g. spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts. 

7. Students conduct research on issues and interests by generating ideas and questions, and by posing problems.  They gather, evaluate, and synthesize information from a variety of sources (e.g. print and non-print texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience.

8. Students use a variety of technological and information resources (e.g. libraries, databases, computer networks, video) to gather and synthesize information and to create and communicate knowledge. 

Objectives: 

1. To develop a class concept map of a research essay

2. To provide a model for concept mapping so that students can do it on their own

3. To introduce students to beginning a research essay process

Materials: 

1. Teacher: Dry-erase board, chalkboard, or projector and screen

2. Teacher: Appropriate writing utensil

3. Student: Paper

4. Student: Writing utensil

Lesson
:

1. Introduce the question “What is a research essay?”

2. Teacher script:  “Has anyone ever heard of a research essay?  What is a research essay?”

3. Take student answers and respond accordingly.  

4. Script: Okay, so it sounds like a research essay can be a complex assignment.  It is important because, as humans, our brains are constantly growing and our intelligence ever-expanding
 as we gain both novel experience and deeper understanding of past experience.  A research essay is one way to showcase this expansion of thought. First let us determine a class concept of a research essay.  To do this, we will use a concept map to help you see just how many parts there are to a research essay
.

5. Write “Research Essay” at center of presentation space and address the class: “What is involved in a research essay?” add lines and concepts as students provide them.  If students have generated everything you think is important, continue to next step.  If not, use guiding questions to prompt students for concepts after appropriate wait time (20-30 seconds)
.  If extensive wait time, fill in and explain to students as you are doing so why you are adding them.  Here is what I came up with:
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6. “Now, how do these pieces fit with a research essay?  It is important that the concepts that are new to you connect with knowledge you already have or your brain will not store it, so let's make some connections.
  For instance, a research essay is,” draw attention to the line connecting the research essay bubble to the topic bubble and write while saying “focused on a topic.”  Fill in the rest of the connecting lines with class participation.  Here is what I see:
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7. “These periphery concepts are also related to each other.  The topic of your research essay, for example, must fit within our classroom context in order for your paper to be a relevant and viable assessment of your content knowledge.” Draw a line between the classroom context bubble and the topic bubble.  Draw connecting lines between other periphery concepts as class suggests.  Here are the periphery connections I made:
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8. “As we can see, many of the concepts involved in a research essay are interconnected outside of the research essay.  This shows us that the strategies that underlie these concepts are flexible and context dependent.  In other words, how we apply these strategies depends on our purpose for using them.  Not all concepts and strategies are necessary for all tasks.  For instance, if you were writing a lab report, you would still need to be focused on the appropriate topic, paper writing strategies and paper organization strategies for writing the lab report as well as note-taking strategies so that your class and experiment notes are detailed enough to be beneficial.  It is important to reflect on what a task involves before you begin using strategies so that you can use the strategies that are most efficient and effective.”
  

9. “Now that we have a shared concept of what a research essay involves, where do you think we should begin our research essay process?”  Hopefully after some wait time and reflection students will recognize that the topic of a research essay is a necessary starting point since the classroom context should be established by this point in a schoolyear
.  If not, guide them that way.   

10. “On your own sheet of paper, start your own list of possible topics.  Make sure that they relate to our classroom context and that you do not know much about them but want to learn more.  Your interest in your topic is important because the more interested you are, the more you will take away from the experience and the more you will enjoy it.
”  Allow students adequate time to form lists.  “Pick your top three and sketch out as broad a concept map as you can.”  Allow adequate time for this.  “If you followed the directions, your concept maps probably are not very broad.  For homework, broaden these concept maps by doing some cursory research and adding onto them in a different color ink or create a new one.  This type of research is just to give you an overview of the information available on your topics so that you can make a more informed decision when selecting the topic you will write your research essay on.  Wikipedia is a good starting point for this sort of thing because it often has a consolidated list of concepts relating to your topic.  Use the citations at the bottom of the page if you want more in-depth and reliable coverage of the concepts.  Bring either your edited original or your original and your revised concept maps to class tomorrow.”

Assessment:

1. Class Participation

2. Concept Map Homework

2. Topic Selection

Rationale:

Topic selection strategies are a necessary part of the writing process.  Students are creating concept maps in a way designed for the classroom audience.  Students critique and discuss each others' work as well as critique print and non-print sources.  Gathering, evaluating, and synthesizing information form the basis of research for any purpose.  Again, use of online resource networks is encouraged

NCTE Standards:

5. Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes.

6. Students apply knowledge of language structure, language convention (e.g. spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts. 

7. Students conduct research on issues and interests by generating ideas and questions, and by posing problems.  They gather, evaluate, and synthesize information from a variety of sources (e.g. print and non-print texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience.

8. Students use a variety of technological and information resources (e.g. libraries, databases, computer networks, video) to gather and synthesize information and to create and communicate knowledge. 

Objectives:

1. Students will demonstrate an understanding of concept mapping

2. Students will be able to consider multiple factors when selecting a research topic

3. Students will be able to understand the difference between broad and narrow topics.

Materials:

1. Student: homework

2. Student: paper

3. Student: writing utensil

4. Teacher: Research Essay Guidelines

5. Teacher: dry-erase board, chalkboard, or projector and screen

6. Teacher: appropriate writing utensil

Lesson
:

1. Have students put their homework on their desks, check for completion, comparing the original and revised concept maps, by walking around the room while handing out the Research Essay Guidelines.  “Look over the guidelines when you receive them. What thoughts come to your mind?”  Once everyone has a handout, read over them. “Do you have any suggestions for changes or concerns?”  Discuss guidelines and strive for class consensus and/or modify guidelines as you see fit.
  “What are the important parts of this research essay based on these guidelines?  Why are they important?”  Students will likely draw attention to page length, which is a basis of today's lesson and it is important because the length of the paper affects which topic they will choose.

2. “Here is an example of a time when it is necessary to use a topic selection strategy.  We now have three possible topics with expanded concept maps and we know the page length requirement for this essay.  Look back at your concepts, are there some that are broader than others?  Are there any that you could write four to five pages on?  Why or why not?”  Allow for class discussion, respond accordingly.  Explain that some concepts are broad and would be best suited for a longer research paper, while others are narrower and can fit within a four to five page research paper.  “Next, with your preliminary research in mind, think about what kind of a question you would want to answer about one of these concepts.  The question is the most important part of the research essay because it determines the answer the research paper should be headed for.  The question is what most strongly determines how many pages you can fill.  Questions, just like concepts, are broad and narrow, make sure you ask a broad enough question that you can fill four to five pages, but not one so narrow that you will struggle to reach four.  Write your questions next to the concepts they are about.”      

3. “Before you think any more on broad and narrow concepts, let's think of some examples.  Who wants to provide an example, one way or the other?”  Have students volunteer responses, shaping the concept of both broad and narrow through your responses.  “Now, review your concepts and questions.  Mark those that you think would be manageable within a four to five page paper.”  Allow adequate time. “Now, share your concepts with your neighbor and mark the ones of theirs that you think are manageable.” Allow adequate time. “Explain your choices to each other.” 

4. “There are more strategies involved with topic selection than just considering page length.  For example, consider your interests.  If the topic is not interesting to you, this will be a very boring paper for you to write and research, and you will not retain much of the information you find.  It is also important to consider your audience, the classroom, and therefore how your topic fits in this classroom.  Record your topic selection process in your class journals now.  Make sure to reflect on the broadness and/or narrowness of the questions and concepts you considered during this process.”  Allow ample time for this task.  Have students write their topic down on a piece of paper and submit with their concept maps.

5. Once everyone has chosen a topic, begin discussing source selection strategies.  “What are some 
qualities of good sources for us to use on this project?” Record answers on board to provide visual modality in addition to aural for students
.  “Refer to these qualities tonight when you begin to do some more in-depth research.  Bring at least 3 sources for tomorrow's lesson.”

Assessment:

1. Concept maps.

2. Selected topic.

3. Class Participation

4. Journal on selection process

DOCUMENT: Research Essay Guidelines

English ____ Period





Name: _____________________

Research Essay Guidelines

DUE:          

1. Topic - 5%

You may explore the topic of your choice so long as it fits into our classroom context and is something you are genuinely interested in.   

2. Length - 10%

4-5 pages, double spaced, Times New Roman, 12pt

3. Grammar and Formatting - 15%

Appropriate Academic grammar is to be used at all times.  Follow MLA format for paper layout.

4. Citations – 10%

Use whenever appropriate in MLA Format: see http://noodletools.com/ for citation help.  At least 4 sources required

5. Reliability of Sources – 5%

Make sure to evaluate the reliability of all of your sources before using them in your paper. 

6. Process – 25%

Make sure to turn in your concept maps, note cards, outlines, drafts, peer feedback, and self review with your final essay.

7. Revision – 15%

Your peer review will be graded with regard to the constructiveness of your comments and your revision will be graded with your responsiveness to your peer's comments and my comments.

8. Reflection – 15%

Your reflection must include your thoughts on each stage of the process we went through as a class (there are seven).  How did the structure help or hinder you?  What would you like to do differently next time?  What worked best/worst for you?

Total: 100%

3.  Consider the Source

Rationale:

Determining source value and validity is an important writing strategy when writing any kind of fact-based essay.  By determining what is 'trustworthy' language or conventions, students are demonstrating their knowledge of figurative language while determining the trustworthiness of a source.  

NCTE Standards:

5. Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes.

6. Students apply knowledge of language structure, language convention (e.g. spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts. 

7. Students conduct research on issues and interests by generating ideas and questions, and by posing problems.  They gather, evaluate, and synthesize information from a variety of sources (e.g. print and non-print texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience.

8. Students use a variety of technological and information resources (e.g. libraries, databases, computer networks, video) to gather and synthesize information and to create and communicate knowledge. 

Objectives:

1. Students will be able to tell the difference between reliable sources and unreliable ones.

2. Students will understand the importance of source consideration when doing research.

Materials:

1. Teacher: computer hooked to projector or printouts of selected websites.

2. Student: paper

3. Student: writing utensil

4. Student: possible sources

5. Teacher: computer lab (Optional)

Lesson
:

1. Have the following websites tabbed on your internet browser for easy access: 

http://www.martinlutherking.org/ 

http://en.wikipedia.org/wiki/Shakespeare 

http://www.theonion.com/ 

2. “Today we are going to talk about sources.  Have you ever been warned to consider the source? Well, now you have.  It is important for us to consider the potential biases of the places we get our information from, though sometimes it is difficult to tell the difference between reliable and unreliable sources.  What are some situations where considering the source is important?”
  Allow for discussion, respond accordingly.  If necessary, steer towards gossip. “Gossip is a good example where personal biases may distort the information the person provides.  How do we check this?  Let's look at some examples and takes some notes on what we figure out.” Open browser to the Martin Luther King link.  “What about this site looks reliable?  Unreliable?”  Allow for responses and respond accordingly.  “One way to decide whether a source is reliable or not is to look at the organization that hosts the website.  This website on Martin Luther King, Jr. is hosted by Stormfront, which as we click through to their homepage we see is a KKK site.  Now, the KKK is a racist organization that fought against Martin Luther King.  What bias do they display in the information they provide?” Steer, if necessary, towards the fact that it is all negative.  “Is this a reliable source for information on Martin Luther King, Jr.?” Discuss and respond accordingly.

3. Now go to the Onion tab.  “What about this site looks reliable?  Unreliable?  Do you trust that it is 'America's Finest News Source'?”  Allow for discussion and respond accordingly. “Let's look at some of the article titles.”  Read aloud your selections. “What do you notice about these article titles?” Guide, if necessary, towards sarcastic, funny, outlandish, 'edgier' than other news outlets.  “Now, think about the validity of these titles and photos – do you think Vice President Biden really dresses like that?” (http://www.theonion.com/articles/biden-receives-lifetime-ban-from-dave-busters,17285/

 HYPERLINK "http://www.theonion.com/articles/biden-receives-lifetime-ban-from-dave-busters,17285/"
) "Would Vice President Biden really go into Dave & Buster's without bodyguards?  It is important to think about the titles and pictures when considering your sources.”

4. Now go to the wikipedia article on Shakespeare.  “What looks reliable or unreliable about this page?”  Allow for discussion and respond accordingly.  “Wikipedia is a good starting source because everyone who accesses Wikipedia can add or edit information on any of the pages, but you do have to be careful with it because it is so open.  One way we can do this with any source but especially Wikipedia is by checking the source's sources.  Let's look at the possible fact that 'His plays have been translated into every major living language and are performed more often than those of any other playwrights.'  To do this, we can click on the little number three floating above the end of the sentence.  This takes us to the bottom of the page where the more reliable source of this fact is cited.  When we click through this link, which tells us it is on page three of an article or book written by an author whose last name is Craig, we are taken to the full MLA citation for the book that this information comes from.  Generally speaking, books are reliable sources of facts but always be skeptical and look for other sources to back up your information.”  

5. “Let's review our strategies.”  Involve the whole class in this process
 and then summarize their discussion and the earlier parts of the lesson by saying any or all of this:  “First, we should consider the general feel of the website.  If it looks professional it is more likely to be reliable than if it does not.  Then we should consider the content.  If it is one-sided positively or negatively, it is probably not reliable.  Next we should consider the organization behind the information.  The views of the hosting organization are often disseminated by the websites they host so we need to be critical of information from biased organizations.  We should also consider the language of the website.  If it is inappropriately humorous or sarcastic in its presentation of the information, it is probably not reliable.  In this same vein, we should also consider the reality of the information by using our background knowledge to check the plausibility of the information.  If the information is unrealistic and does not fit with your background knowledge, it may not be reliable.  No matter what other strategies for checking your source you use, you should always find other sources to back up your information.  If you cannot find supporting sources, the information is probably not reliable.”    

6. This activity can be done either individually if you have access to a computer lab with enough computers for all students or as a class with the computer and projector screen.  If individually, have students fill out attached worksheet on the sources they gathered last night.  If whole class, ask for students to volunteer sources and examine them as a class while students fill out attached worksheet.  Collect worksheet at end of exercise.  If they did the work individually, follow up with “So, how many of your original sources still seem reliable to you?  Why or why not?  Why is it important to evaluate your sources?”  Allow for discussion and respond accordingly. 

7. “Now that we have some practice with this, look for some reliable sources tonight and start taking notes on your topic.” 

Assessment:

1. Sources they choose as reliable for research essay.

2. Class participation

3. Students' worksheets

DOCUMENT: Consider the Source worksheet 

English ____ Period





Name:_____________________

Directions:  Using the strategies we reviewed as a class, evaluate the reliability of at least three of your possible sources.    

1. Source:


Reliable or Unreliable? 


Explain how you decided this.

2. Source:


Reliable or Unreliable?


Explain how you decided this.

3. Source:


Reliable or Unreliable?


Explain how you decided this. 

4. Source:


Reliable or Unreliable?


Explain how you decided this.

5. Source:


Reliable or Unreliable?


Explain how you decided this.

4.  Note Taking

Rationale:

Note-taking is a key strategy in writing any text.  

NCTE Standards:

5. Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes.

6. Students apply knowledge of language structure, language convention (e.g. spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts. 

7. Students conduct research on issues and interests by generating ideas and questions, and by posing problems.  They gather, evaluate, and synthesize information from a variety of sources (e.g. print and non-print texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience.

8. Students use a variety of technological and information resources (e.g. libraries, databases, computer networks, video) to gather and synthesize information and to create and communicate knowledge. 

Objectives:

1. Students will understand the benefits of good note-taking.

2. Students will be able to use good note-taking strategies.

Materials:

1. Teacher: dry-erase board, chalkboard, or projector and screen

2. Teacher: Appropriate writing utensil

3. Teacher: Note cards, at least 5 for each student

4. Student: Writing utensil

5. Student: Paper

6. Student: Note-taking homework

Lesson
:

1. Make sure five blank note cards are on each desk before students enter. “Let's start today off with an experiment.  I am going to read a list of numbers.  When I am finished, you will wait 15 seconds and then I will say “Go.”  Once I say “Go” you will have 15 seconds to write the numbers I read in the order that I read them.  Once you are finished writing your answer, put your pencil down and do not pick it up until I say “Go” again.  We will do this six times.  Now, get out a piece of paper and a pen or pencil.”  Once everyone has done this, begin.  Here are the number lists: 9452, 63158, 971438, 2649531, 85396142, and 748256913.  Once you have completed the exercise, have students provide answers and check against list. “Okay, raise your hand if you got the first one correct.  The second?  The third? The fourth?  The fifth?  The sixth?”  The majority will not make it past three.  If any, ask students who got the fourth and/or fifth and/or sixth one correct to explain how they did it.  Their answer will likely be that they remembered groups of numbers rather than each number individually like people often do phone numbers. “Good.  That is called chunking and it is a very important strategy for managing information in your working memory.”

2. “Your working memory is where you keep your current conscious thoughts and the space here is limited to seven plus-or-minus two chunks of information at a time.  So roughly five to nine at a time.
  There are several ways to chunk information.  One way is to use an acronym which is the first letter of the things you need to remember arranged in the order you need to remember them.  In math, for instance, PEMDAS allows you to easily and quickly recall the order of operations for solving equations – Parentheses, Exponents, Multiplication, Division, Addition, and Subtraction.
  Another is to group information by a commonality like location, event, or issue.  For instance, let's say I'm writing about Shakespeare.  I can't name every category “Shakespeare” because that's what my whole paper is about and that won't help me be organized since I'd have to re-read every note card when searching for specific information.  Instead, I take a look at my notes and can see that most of my research falls into three categories – his life, his plays, and his sonnets.  So my three categories are,” write on the board in list form as you say them, “Shakespeare's Life, Shakespeare's Plays, and Shakespeare's Sonnets.  When you are doing your research you may find important locations, events, or issues to focus on. Arranging your notes by grouping information together under pertinent categories will make your notes more organized and therefore make it easier for you to organize and write your paper.”  

3. “Now, let's talk about note card layout.  In keeping with our organizational theme, it is helpful to lay all of your note cards out in a specific way so that you can quickly get the information you need from them when you are referring to them to write your paper.  Take one of the note cards on your desk and fill it in as follows.”  Draw a note card on the board and write on the note card as you speak.  “In the upper left corner, write “Source #.  In the upper right hand corner, write “Page #.  At the top of your card, in the center, write “Category.”  On the first line of your card at the left, write “Topic:”  Finally, write “Information” in the middle of the note card.  Now, what do you think all these things are?”  Allow for responses and respond accordingly, making sure that they understand that: “Source #” refers to the number of the source they are referring to that corresponds to that source's card, “Page #” refers to the page of the article or book where the information can be found which is not required for web pages,  “Topic” is for the category the information on the card falls under, and “Information” is where they write the info they want to use in their paper.  Here's what it looks like:
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4. Draw another note card on the board and fill in all the same information except write “Topics:” instead of just “Topic” and “Citation” instead of “Information.”  “A Source card follows the same basic layout but where it says “Topic:” write “Topics:” and where it says “Information” write “Citation” because you will write the citation in MLA format so that it is already done when you go to make your Works Cited page. It also helps to have the topic the source has a lot of information about and where in the source that information is so that you can go back to it if you find you need more information when writing your research essay.”  Here's what it looks like:
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5. “Now, that we know how to layout our note and source cards, take a look at your initial notes from your reliable sources.  Look over your notes and organize them into categories if you have not already.  Once you have done this, raise your hand.”  Once everyone has raised their hand, ask students to share a category and the information they have put in it, use this as an assessment of their understanding/ability to categorize information. Review if necessary. 

6. “Good, now what do you think is a good way to put the information on the card?  Full sentences? Symbols?”  Allow for discussion and respond accordingly. “Making a good note card is like making a good powerpoint slide.
  If there is a lot of text on a powerpoint slide it is difficult to read and take in all the information so I recommend short, to the point statements for note cards and power point slides.  Let's look back at our Shakespeare example from yesterday.” Write on the board 'His plays have been translated into every major living language and are performed more often than those of any other playwrights.'  “If I were going to write that information on a note card, I would condense that whole sentence down to 'plays in every living language, most performed playwright.'  Does this convey the same information as the original?” Allow for response(s) and respond accordingly.  “Now, what category should this information go under?”  Allow for responses and respond accordingly.  If necessary, steer towards 'Shakespeare's plays' since you have already gone over the categories for your information on Shakespeare in an earlier step.

7. “Good, now what should I fill in for the more specific topic?  Any ideas?”  Allow for student responses and respond accordingly, guiding them towards 'popularity of his plays.'  “The topic on your note card should be a specific label for where the information on the note card fits into the broader category.  In this case, this information refers to the popularity of Shakespeare's plays because we know that they are popular since the information says they have been translated into all living languages and are still the most performed plays of all time.”

8. “Look at your notes again.  Are you starting to see some ways you can condense the information to be more manageable and specific?” Observe head nods, head shakes, and/or confused faces. “Let's practice it.  Take out the rest of the note cards on your desk and start filling them out.  Do not worry about anything other than the category, the topic, and the information section of these note cards, you can fill the source number and page number in later.  Once you have done a note card, raise your hand and I will come check it.”
      

9. “For the next few days we will be using class time to research in the library so come prepared with note cards and source cards for the sources you have already found.  You may also make note cards out of powerpoint slides for easier copying and pasting when you begin outlining and using quotations in your paper.  If you choose to slides on the computer they must be e-mailed to me before school starts so that we can all stay informed.” 

Assessment:

1. Student Note Cards

2. Class Participation

5.  Organization & Articulation

Rationale:

Creating an outline and considering audience and purpose are key writing strategies the use of which enable students to write more effectively.  Students are using their knowledge of language structure to determine their weakest and strongest arguments as well as considering genre in creating their outlines.

NCTE Standards:

5. Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes.

6. Students apply knowledge of language structure, language convention (e.g. spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts. 

**Note: I expect there to be a gap between the last lesson and this one so that students have at least most of their research done, if not all, so that they are ready to begin the paper writing phase**

Objectives:

1. Students will understand the reasons for creating an outline.

2. Students will understand how to consider audience, purpose, and impact of information when deciding how to organize a paper.

3. Students will understand how to consider audience, purpose, and impact of information when deciding how and when to use quotations in a paper. 

Materials:

1. Teacher: dry-erase board, chalkboard, or projector and screen

2. Teacher: Appropriate writing utensil.

3. Teacher: Weak first draft written by self or other (at least college level to show the demands of college writing)

4. Student: Note cards

5. Student: Paper

6. Student: Writing utensil

Lesson
:

1. Have students pull out their note cards.  “Before we begin thinking about how to organize our paper, let's make sure our notes are organized.  If they are not already, divide your note cards into sections by topic.  Now, on your notebook paper, make a list of all the topics you have notes on and put your note cards in the order you write your list.”  Allow time for students to do all of this.

2. “Now, let's think about the purpose for your research essay.  What message are you trying to communicate about your research?  What is your thesis for this paper going to be about?”
 Allow for student responses and respond accordingly.  “What is/are your strongest category/ies that support this purpose?  Your weakest?  Do you have any categories that have information to refute counter-arguments to the one you're making with this paper?  Discuss these aspects of your information and your paper with your neighbor.”  Allow several minutes for each person to share and receive feedback, wandering around the room and listening in on conversations, providing feedback if necessary to make sure students are really thinking about the answers to these questions.  

3. “Think about how your strong and weak categories are related to each other.  Which do you think you should address first when accomplishing your purpose for this paper?  Which do you want the reader to think about first?  Second?  Third?  Think about how you want your argument to ascend or descend.  Do you want to hit the reader with the information that presents the strongest argument first and then use the other information in the weaker arguments to support it?  Or do you want to ease the reader into the most convincing information so that the strongest point is freshest in their mind when they are reading your conclusion and may be more likely to agree?”  Allow for student discussion and respond accordingly throughout, these are just questions to get you started.   

4. After sufficient time or a student response that provides a good lead-in, address the issue of audience. “Part of what should inform our organizational decisions is our audience.  Who are you writing these research essays for?”  Most likely responses will be you, the teacher, and their peers. “Right, so what kind of an audience are we?  Are we educated readers?  Have we had some experience with academic knowledge and academic reasoning?  Or do you need to spell out every minute nuance for us?”  In this case the answer should be the former because we are all sharing the experience of going through these lessons in academic knowledge and academic reasoning.  “So you don't need to get bogged down in making a fine point, if you present the information in the academic way we are familiar with, we will follow your reasoning, especially with good use of quotations that is sparing but pointed.  That does not necessarily mean we will agree with you, though.”

5. “Another thing to consider when considering audience is that just like when we read novels in class, discuss them, and find we have different opinions, every reader interprets a text differently due to the differences in their personal experiences.  This reader response is important to consider when formulating your argument so you must be careful to choose information that explicitly supports your argument and leaves as little room for difference in interpretation as possible, or as much, depending on what your goal for the reader is.  What answer you want them to have to your question.  This is where good use of source citations comes in.  Using a quotation every other sentence weakens your argument because the reader is left wondering what point you are trying to make with these quotations since you provide little of your own analysis to guide them in the direction of your thoughts.  Quotations are good to use with information that may be contrary to popular belief so that you can show that it is not just your opinion but strong evidence that this popular belief is false.  They are also good to use when you are expanding existing information to support your expansion.  One or two quotations a paragraph or less is a good guideline to follow.” 

6. “Now, let's get started on an outline.  With your audience and purpose in mind, write your thesis.”  Allow sufficient time for this task, circulating room and checking students' work as you do so.  “Once you have completed your thesis, begin by making a short, category-only outline.  In other words, just a Roman numeral outline.
”  Allow time for completion. “Reflect.  Have you considered your audience and purpose in this outline? Do you have your categories arranged in the fashion you believe will provide the strongest support for your argument?   Now expand your outline into categories and the topics underneath them.”  Allow time for the completion of this task, circulating room and checking students' work as you do so.   

7. “Do you think this process has helped you?  Why or why not?  What do you think the purpose for creating an outline is?  What should you use the outline for?”  Allow for student responses and respond accordingly.  “The purpose of creating an outline is so that you can get your thoughts about your audience, purpose, and the impact of your information organized before beginning your paper.  This way, you will already have an idea of the path you want your paper to follow before you begin writing it, providing you with the advantage of continuity in your thought process.  Using an outline, you can write your paper from beginning to end or piece-by-piece and still know where the information fits in with the rest of your paper, which can reduce the amount of organizational revision you will need to do later.  You should begin your first draft tonight so it will be ready for peer review [insert date].”

8. “Before we go, let's look at one of my old first drafts to give you an idea of just how bad rough drafts sometimes look
.  I wrote this paper as a junior in college about a poem and how it fit into both a literary and historical context.  This is called a close reading of a poem where I try to determine what the poem is saying by looking at more than just what the words say.  I have to research the time period the poem is written in to understand why a poem like “The Eve of St. Agnes” was important to the people of the time and how the author's use of specific forms and storytelling traditions may mean something.” Discuss lack of organization, lack of flow, awkward phrasing, format (e.g. footnotes vs. parenthetical citations), go over peer review sheet,  etc.  Make sure they take notes on their copies of the paper for later use.

Assessment:

1. Class Participation

2. The outline

3. The research essay

DOCUMENT: Draft Research-like Essay (Weak First Draft)

Love, Sex, and Society


Until the Romantic Period, stories about lovers rarely ended happily – most often with the lovers' deaths – and have now been termed “star-crossed lovers” stories.  During and after the Romantic Period, however, audiences desired entertainment with characters that defied society by overcoming the obstacles instead of succumbing to it.  John Keats's “The Eve of St. Agnes” has all of the trappings of a star-crossed lovers story, but it does not end with the death of the lovers Porphyro and Madeline.  Keats uses the ambience and familiarity of the star-crossed lovers trope in order reflect on how society has both changed and not changed, especially regarding women, since the dawn of the Romantic Period. 


Before continuing to explicate Keats's poem, it is important to define the general characteristics of star-crossed lovers stories.  Well-known star-crossed lovers stories revolve around a male and female couple aged from early to late teens that must overcome obstacles to their love (the crossed stars) put in place by society as represented by their husbands/families,
 their royal court,
 or their god(s).
 These stories
 usually have elements of fantasy that cause the lovers fall in love, help them to overcome obstacles, or lead them to their deaths.  Both lovers are also usually impulsive, idealistic, and naïve, and the male is often lured into being the doer of the action or the thinker of the plan by his devotion to his inexperienced lust for the female.  The deadly ending of these stories is predictable and is accented by the prevalence of images of death throughout the story.  Though the trope was commonly used to inspire the pity of the audience rather than criticize society's limitations, Keats utilizes the tradition to reflect on society.  


By utilizing the star-crossed lovers theme, Keats affirms its validity as a plausible course of action for two lovers with society against them.  However, in his first four stanzas he shuns the idea that society can defeat love.  The Beadsman represents the trope itself and the old society in which star-crossed lovers were common due to its limitations.  He is religious like the old society, but his is a false religion more of gold than of God as he is “one hired to pray for his benefactor's family and friends.”
  Similarly, the sculptures of the dead represent a society even older than the Beadsman's, one that was also falsely religious as “[t]he sculptur'd dead, on each side, seem to freeze, / Emprison'd in black, purgatorial rails: / Knights and ladies in dumb orat'ries,” (14-16).  For all their staunch uprightness, the sculptures, like the their society, are too rigid to be lifted out of purgatory.  Briefly, though, it seems like the Beadsman and his society will return as implied by the brief interruption of the cold by “Music's golden tongue,” (20) but this is not to be as his “deathbell [has] rung” (22).  Likewise, the star-crossed lovers theme was re-emerging in Oriental tales but did not become popular in the West again.
  That the representatives of past epochs die or are already dead in the beginning of this poem, though seeming to follow the trope by invoking images of death is indicative of the underlying social commentary of this poem—the old societies are dead.


This message that the old societies and their restrictions are dead is echoed when the narrator describes the party-goers as “[n]umerous as shadows haunting fairily” (39) and “brain[s] new stuff’d, in youth, with triumphs gay / Of old romance.  These let us wish away,” (40-41).  These revelers are literally remnants of the past as they are described as haunting shadows with their heads not in the present but in their past.  These ghosts also attempt to indoctrinate Madeline in their romantic tradition, as Porphyro almost weeps for “Madeline asleep in lap of legends old,” (135).  Interestingly, this diverges from the star-crossed trope in that Porphyro is cognizant of the forces at work against him on the large scale — society—rather than just on the small scale — Madeline’s family.  Following the trope though, he is impetuously adamant that he would willingly die for his love for Madeline in her house even if he did not succeed in seeing her.
  However, this is also indicative of Porphyro’s entrapment by his own love, similar to Merlin’s entrapment by his own spell as cast by Vivien alluded to in lines 171-172.  Being trapped by his own love relieves Porphyro of some of his responsibility for his actions, a common excuse used to blame everything that goes wrong on the lovers’ stars instead of their own impetuousness and unwillingness to listen to their caregivers. 


Madeline’s nurse is important because she satisfies the traditional role of the caregiver whom advises rational thought but helps the lovers enact their deadly plan anyway.
  These “weak in body and in soul” (90) caregivers, or a fantasy force similar to them,
 are integral to the star-crossed lovers plot itself as they provide the impetus that allows the lovers to, in most cases, consummate their love and thus deepen their love.  It is this deeper love that enables the lovers to strain against the bounds of society and thus continues the star-crossed storyline, though it is also the cause of their demise.  Once they have experienced deeper love, they are more loath to return to reality and society without it.  


This bliss that comes from this experience goes directly against what society would like for all young ladies to believe — sex before and outside of marriage is bad because it corrupts the purity of the lady — and once a lady has participated in the experience, she can no longer participate in the superstition or function in society as she did previously.  With the lifting of the scales of innocence from Madeline’s eyes, “St. Agnes’s moon hath set,” (324).  Madeline and Porphyro’s experience is gained in the traditional method of consummation,
 however Madeline’s response to the coming of dawn are different from those usually found in star-crossed lovers stories.  Typically, the male confirms reality as Porphyro does in informing Madeline that “[t]his is no dream, my bride, my Madeline!” (326).  Her response, though, is anything but tropic as she actually expresses fear of the future in her newly experienced state. “No dream, alas! alas! and woe is mine! / Porphyro will leave me here to fade and pine. —” (328-329).  Her fear that Porphyro will leave her is based on one of the most common occurrences in star-crossed lovers literature.  Due to the perils of being found in bed with their lover, the men often leave right after consummation and, because many of the usual communication channels are blocked by society wanting to keep them apart, the girl is left to sort out her emotions without knowing her lover’s.  What sets her apart from the trope in this instance is that she considers the future, the life after the death of her innocence, which most star-crossed females do not and so contribute to their downfall.  


Also divergent from the trope, she begins to analyze her emotions, instead of the consequences society will bestow upon her, immediately afterwards by exclaiming “[c]ruel! what traitor could thee hither bring? / I curse not, for my heart is lost in thine, / Though thou forsakest a deceived thing; — / A dove forlorn and lost with sick unpruned wing,” (330-333).  It is evident here that she is not synthesizing her newfound experience as part of her, but as something that is affecting her from the outside.  This experience causes her to question her previous beliefs as an inexperienced maiden, as she alludes to in the last line, to the extent that she calls experience a ‘traitor.’  By admitting that she has emotions about more than just her lover serves to represent what Keats thinks about Romantic Period society.  It has become more socially acceptable for women to be considered as pensive and capable of articulate emotional expression, which is not so in the tradition
.  Interestingly, Keats believes the Romantic Period woman is more refined because of her intelligence and experience than the maiden, whom describes her innocent past self as a dove with “unpruned wing.”  This refinement through experience, combined with both Madeline and Porphyro’s long-sightedness, allows Madeline to escape the would-be confines of society and the traditional romantic trope while still participating in the trope.


Their escape from dangerous society is unique in star-crossed lovers stories because they leave together.
  This is an important change because not only does it signify the biggest break from the trope so far, but it also alludes to the rising gender equality, at least in authorship, that was experienced in the Romantic Period. However, this significant divergence by itself is not enough to keep the story from ending badly.  Keats relies on the trope once more by incorporating another element of fantasy and another, albeit small, miracle.   


Keats uses a fantasy wind to make the lamps by each door flicker, the wall tapestries to flutter, and cause the “long carpets [to rise] along the gusty floor,” (360).  The winds of change silence the footsteps of Madeline and Porphyro, causing them to seem “like phantoms” (361).  Indeed, they are phantoms in the sense that they are surviving a story that in past eras they would not have and so they are an anomaly.  They are not dead, however, because the bloodhound registers their presence (365) and they have to physically exist in order to emanate a smell.  To complete this idea that they are escaping both the star-crossed lovers trope and past societies’ restrictions, Madeline is referred to as an “inmate,” (366) which makes the house a sort of prison.  This is an extension of the purgatorial rails that surrounded the statues and it is clear now that they are indeed trapped by the societies they once lived in even in death.  Madeline and Porphyro, however, will be free in death because they are now free in live.


In the closing stanza, the opening lines “[a]nd they are gone: ay, ages long ago / These lovers fled away into the storm,” (370-371), Keats shows that the lovers are no longer on society’s map.  They have fled into the storm of nature instead of toiling in the society that taught them to fear experience that they now know is nothing to be afraid of.  The timeless quality suggested by “ages long ago” affirms the idea that the poem was written in the vein of the timeless star-crossed lovers trope and thus it does not matter exactly when they left or how long they had been gone.  Time is a construct of the society they escaped from and thus they have escaped time itself.  This also strengthens the concept that love is entwined with the fantasy world because it is not physically possible to escape the effects of time.  


If love, therefore, represents the good of the fantasy world and how it can work to aid reality, then no love is indicative of fear and the negative fantasy world.  In lines 372-378, Keats distinguishes between the ills of experiencing only physical love but not emotional love, experiencing only emotional love, and experiencing neither.  The Baron and his warrior-guests are pillars of society meant to keep Porphyro from pursuing Madeline simply through intimidation by their mere physical presence.  These men have only experienced physical love and only think about physical barriers and thus have no positive connection with the fantasy world and so are “be-nightmar’d.”  Angela the maid, following the trope of star-crossed lovers
, has experienced emotional love but no longer receives it and therefore dies of starvation as implied by the word “meagre.”  The Beadsman, however, is perhaps the saddest case because he has experienced neither physical nor emotional love (his is a fake religion, after all) and thus dies of neglect. 


To further reaffirm the social commentary aspect of this poem, Keats uses Spenserian stanzas with a rhyming pattern of a-b-a-b-b-c-b-c-c and iambic pentameter for the first 8 lines.  The last line is in Alexandrine meter, or iambic hexameter.  This style was not popular in Keats’s time, but it was developed by Edmund Spenser during the Renaissance for use in his poem The Faerie Queene, which was a tribute to Queen Elizabeth I and included all types of characters, making it socially widely applicable.  For this reason, it is clear that Keats is reverent of the star-crossed lovers tradition but chose is his storyline diverge with the trope in order to show that what could not be done by handicapped lovers before could be done in the Romantic Period. 

6.  Revision

Rationale:

Drafting and revision are important writing strategies and students must be guided through these practices before being expected to do them on their own.  The act of writing their drafts and peer reviewing is an effort for students to practice creating, critiquing, and discussing their print text. Organizing and writing a research essay are examples of their ability to gather and synthesize information from a variety of sources and a successful essay is an example of their ability to communicate their discovery appropriately.

NCTE Standards:

5. Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes.

6. Students apply knowledge of language structure, language convention (e.g. spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts. 

7. Students conduct research on issues and interests by generating ideas and questions, and by posing problems.  They gather, evaluate, and synthesize information from a variety of sources (e.g. print and non-print texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience.

**Note:  This lesson is meant to occur after they have completed their first draft.**

Objectives:

1. Students will understand the importance of self and peer review from a brain-based perspective.

2. Students will complete the peer review worksheet for at least two other students.

3. Students will complete a self review worksheet.  

4. Students will see how major a revision can be.

Materials:

1. Student: First draft – 2 copies, one for peers and one for teacher

2. Student: Writing utensil

3. Teacher: Handouts (2 Peer Review and 1 Self Review per student)

4. Teacher: Revision of the weak first draft previously shown to them.

5. Teacher: Conference schedule

Lesson
:

1. Make sure two peer review worksheets and a self review worksheet are on each desk and that students hand you a copy of their first draft when they enter the classroom. “With our first drafts complete, some of the hardest work is over, but this next step is no less important than any of the ones leading up to writing the research essay.  Revising an essay is an important strategy that enables us to make sure the essay we turn in is the best essay we can produce.  Revising is a re-visioning process where we read our papers with new eyes and new brains.  Because we are always experiencing new things, our brain is constantly growing and expanding to fit in this new information.
  Sometimes this expansion can cause us to see old information differently which leads us to new interpretations. These new interpretations and new insights can benefit us in revising our paper.  Before we begin, fill out questions one through five of your self review worksheet without looking at your first draft.”  Allow time for this task.

2. “Now, read through your first draft and answer question six.”  Allow time for this task.

3. “Let's remember why it is good to have our peers review our work.  Our peers are one of the audiences we considered in writing this essay so it is helpful to have them review your work so you can see how well you have written for your audience.  Since we also know they have different background experiences than we do it is important for us to find out how they respond to our paper so that when we revise we can address any discrepancies between our intention and their response.  Likewise, I will review your work and you will sign up today for a conference with me on the conference schedule that I will have going around during class.  We will follow  our usual ladder of feedback for these conferences
.  To this conference you need to bring a revised version of your research essay, your peer feedback, and your self review.  You need to bring a revised version of your essay so that you will have most of your revising finished because you will only have two days to finish your revisions after our conference.”  

4. “Now trade drafts with a neighbor and complete a peer review worksheet.  When you are finished, hand the neighbor back their draft and the peer review worksheet.  Then choose another neighbor and review their work.  Do not look at their feedback yet.  After you have done two peer reviews, answer question seven of your self review.  Once you have answered question seven, read your feedback and answer question eight.”  Circulate around the room and make sure the conference schedule keeps circulating until complete as well.  

5. “Finally, get out your copies of that first draft of mine that I showed you.” Pass out copies of the revised version. “Review the first draft and your comments and then go through the revision and mark it up as well.”  Discuss the process taken to achieve the revision, especially the aspects these lessons cover.

Assessment:

1. First draft

2. Peer reviews

3. Self reviews

DOCUMENT: Revision of weak first draft

The Rescue of Madeline from the Arbitrary in The Eve of St. Agnes


Prior to the Romantic Period, the limitations of society were represented as insurmountable, specifically in what are known as “star-crossed lovers” stories.  The story in John Keats's The Eve of St. Agnes follows the typical star-crossed lovers storyline, but, as many critics have noted, does not end in the death of the lovers.  While some critics have taken to calling Keats’s poem a “Romeo & Juliet with a happy ending” (Stillinger 36), few see the larger importance of this connection.  Keats wrote it to reflect Shakespeare’s Romeo & Juliet intentionally.  He manipulates the star-crossed lovers trope made infamous by the play in part to comment on the arbitrary nature of society, religion, and time.  This arbitrariness tends to lead to misrepresentation and a false sense of infallibity, hence the constant representation of society as insurmountable.  The Spenserian stanza form Keats uses, for instance, represents society as he follows it precisely, never altering the form, though he alters the traditional content. 


The Spenserian stanza is the first indication that The Eve of St. Agnes is involved with the larger star-crossed lovers tradition.  It was developed during the Renaissance by Edmund Spenser to write his poem The Faerie Queene , a tribute to Queen Elizabeth I.  Each stanza contains only nine lines with a rhyming pattern of a-b-a-b-b-c-b-c-c and the first eight lines are in iambic pentameter and the last line is an Alexandrine line, which is in iambic hexameter (Lynch).  Spenser based his structure off of the English, Italian, and French classical traditions, rhyme royal, ottava rima, and the Alexandrine respectively (“Spenserian Stanza”, “ottava rima,” “rhyme royal,” Lynch, McCollum).  Both the rhyme royal and the Alexandrine formats have specifically romantic connotations:  Geoffrey Chaucer used rhyme royal for his star-crossed lovers poem Troilus and Criseyde and the Alexandrine was named for its use as the format of Roman d'Alexandre, a medieval romance about Alexander the Great (“alexandrine,” “rhyme royal”).  Though the Spenserian convention had periods of popularity, it was not in widespread use when Keats chose to write in it (“Spenserian Stanza”).  By using this distinctly romantic, reverent, and antiquated formal structure, Keats alerts the reader to the fact that his poem is operating within and observant of the tradition that has come before, specifically the star-crossed lovers tradition.            


 Stories following the star-crossed lovers trope share several common characteristics, making them relatively predictable.  Here I will outline the typical attributes of star-crossed lovers stories in order to provide a standard for the trope that I can then compare the poem to in my explication.  Stories following the trope usually revolve around an upper class couple aged from early to late teens that must overcome obstacles to their love (the crossed stars) put in place by society as represented by their husbands/families (Shakespeare's Romeo and Juliet, Ovid's Pyramus and Thisbe, Marie de France's Yonec and Laüstic), their royal court (Malor's Sir Launcelot and Queen Guinevere, Shakespeare's Troilus and Cressida, Von Straussburg's Tristan) or their god(s) (Ovid's Echo and Narcissus and Orpheus and Eurydice)
. These stories usually have elements of fantasy that cause the lovers to fall in love, help them to overcome obstacles, or lead them to their deaths.  Both lovers are also usually impulsive, idealistic, and naïve, and the man is often more in love with being in love than with his lover, leading him to be more active in planning and carrying out a possible elopement. Typically, the objections to the union of the lovers are supported by restrictive social norms present in real life
.  These stories unfailingly end with the psychological or physical death of both lovers and are accented throughout with images of death. 


In his first four stanzas, though, Keats uses images of death to invoke the trope as well as to show that religion is absent from The Eve of St. Agnes.  Despite the fact that the sculptures are no longer living, the Beadsman feels for them as though they were alive, thinking about “how they may ache in icy hoods and mails,” (Keats 18).  However, they cannot have any power of their own because they are “[e]mprison'd by black, purgatorial rails,” (15) as confined by the society they represent in death as they were in life.  Also, their religious devotion is as powerless as they are as they are frozen, reciting “dumb orat’ries” (16).  The Beadsman himself is in no position of influence either and may be projecting his own lack of power on them in order to raise his own status – at least his prayers are still heard, or so he thinks.  But his power is an illusion.  He is simply paid when Madeline's family wants him to pray on their behalf and not engaged otherwise (Mallor and Matlak 1279).  His and religion’s lack of importance to the revellers is noted when the Beadsman is drawn to “Music's golden tongue,” (Keats 20) when the door to the house opens, but he is barred from inclusion as after three steps the door is shut and the reader is told that his “deathbell [has] rung” (22).  By representing religion as the impotent, dying Beadsman and the rigid sculptures of the dead, Keats asserts that religion does not have power over people unless they choose to submit to it. Though the Beadsman Keats introduces the poem with could have been as influential as the friar in Romeo & Juliet, by immediately showing his impotency and his snubbing by socialites, it becomes clear that even religion is powerless in the face of society, only being used when society wants it.  In this case, religion is only recognized in order to have an excuse for having a feast.  The true tale of St. Agnes, the real reason for the feast day, is unimportant to society and thus misrepresented.  Society, therefore, is clearly arbitrary; and because it decides what aspects of religion it chooses to observe, it renders religion arbitrary as well.    


Keats makes it clear in his fifth stanza that this arbitrariness of religion and society takes a toll on the identities of men and, more so, women.  The party-goers are “[n]umerous as shadows haunting fairily” (39) and have “brain[s] new stuff’d, in youth, with triumphs gay / Of old romance.  These let us wish away,” (40-41).  These revellers are supposedly alive and relatively young, but are already remnants, comprised of nothing but shadows because they have faith in the stories of the past, confining themselves within dead societies in the form of upholding arbitrary traditions like feasting on the Eve of St. Agnes.  These shadows also attempt to indoctrinate Madeline in their romantic tradition, indicated by Porphyro's lament for “Madeline asleep in lap of legends old,” (135).  An important difference, though, is that Madeline has an identity more her own than anyone else’s.  Though it is suggested by Keats’s listing of female accessories like a “plume [and] tiara” (38), Madeline is the only female character whose individual identity is not wished away with the rest.  The indoctrination, therefore, is not yet complete.


In light of that fact that Madeline’s identity is distinct from both her father’s and her supposed peers and that Porphyro seems to be drawn into danger by her rather than seeking it on his own, some critics have begun to argue that Madeline has agency and uses it to manipulate Porphyro to secure herself a husband (McClelland, Arseneau).  While these slivers of what appears to be female agency are important, they become insubstantial in light of several things.  First, Keats uses the freezing, death-inducing environment of the poem as more than an element of the trope.  In fact, his use of it as a frame for a story that is going to end happily is abnormal as usually a lethal environment connotes a lethal ending
.  Instead, Keats may be using it to foreshadow the death of Madeline’s innocence and thereby society’s hold on her consciousness, though there is no textual evidence for this as the storm does not end with her innocence.  Regardless, the second problem with the idea that Madeline is a conspirator is that, until Porphyro arrives, Madeline has no agency.  She has no means of warming herself or even doing something so fundamental to survival as eating because she is doubly ensnared by the environment and by the religious and social superstition surrounding St. Agnes’s Eve that requires her to fast (262-275).  Even after Porphyro’s arrival her agency is still absent as she must rely on him to save her. Porphyro, though, does not have any agency of his own either.


Porphyro’s agency is entangled with Keats’s use of the star-crossed lovers tradition.  While he is technically responsible for going to Madeline’s house and hiding in her room, he could not have gotten there alone.  What drew Porphyro to Madeline’s house is irrelevant as, in accordance with the trope, he has to risk his life and go directly into the heart of his enemy’s territory under the pretence of being desperately in love with his lover.  He also must be recklessly romantic, willing to do outlandishly dangerous things in order to prove his love, though this is often an egotistical move as it is rare that the lady ever vocalizes doubts of the man’s love.  Thus it is no surprise when he tells Angela that if she will not help him, he will “[a]wake, with horrid shout, [his] foemen’s ears, / And beard them, though they be more fang’d than wolves and bears,” (Keats 152-153).  Likewise, it is predictable when he ignores the reasonable advice of Angela to leave because “men will murder upon holy days” (119) and that unless he is magical and has the fantasy world on his side, he will surely fail.  That he succeeds, then, is more a testament to his lack of agency as he, like Madeline, relied on Angela and the fantasy world.  


Angela is important because she satisfies the traditional role of the caregiver whom advises rational thought but helps the lovers circumvent society's restrictions anyway.
  Because Keats is following the star-crossed plot so closely, Angela, though lower class, is the only character with any real agency as she is the only person who can make it possible for the lovers to succeed.  Interestingly, lower class women in the star-crossed tradition have commonly been considered freer than their upper-class counterparts.  Though they are supposedly society’s vassals in that they guard young, upper-class maidens, they are usually free from the same social restraints placed on the ladies they serve.  This is a double-edged sword as by being freer, they are better able to protect their mistresses, but they are also better able to help their mistresses circumvent their social restrictions.  Angela’s death, though, proves that she is not as free of society as she is perceived because she only has a purpose in society and a role in the story when she is employed to guard Madeline.  Likewise, she dies “meagre” and “palsy-twitch’d” because she is immediately no longer cared for by society once her charge has escaped.  These “weak in body and in soul” (90) caregivers, or a fantasy force similar to them,
 are integral to the star-crossed lovers plot itself as they provide the impetus that allows the lovers to, in most cases, consummate their love and thus deepen it.  It is this deeper love that is both psychological and physical that emboldens the lovers to strain against the bounds of society and thus continue the star-crossed storyline.  This deeper love also contributes to their demise as, once they have experienced greater love, they are more loath to return to the reality of society without it.       


The bliss that comes from this experience is in direct interference with what society would like Madeline to believe – that sex before and outside marriage is bad and corrupts her ability to function in society as she did previously.  Keeping with the tradition, the end of Madeline's innocence is mirrored by nature as, “St. Agnes’s moon hath set,” (324) though often the change from virginal to not is marked by reference to the sun’s rise rather than the moon’s setting.  Also in accordance with the trope, Madeline and Porphyro consummate their love through sex and Porphyro is the first to confirm the reality of what they have done (326).  Madeline's response, though, is unconventional because she accepts rather than denies the experience as indicated by her expression of fear of the future, “[n]o dream, alas! alas! and woe is mine! / Porphyro will leave me here to fade and pine. —” (328-329).  Her fear that Porphyro will leave her alludes to what usually happens in star-crossed stories.  Due to the perils of being found in bed with their lover, the men often leave right after consummation
 and, because many of the usual communication channels are blocked by society, the woman is left to sort out her emotions without knowing her lover’s.  Here, however, Madeline and Porphyro actually have real dialogue marked by quotation marks about what has happened and what they will do next, thinking about their life of experience instead of vainly trying to continue living as innocents  (326-351).  

Here, too, is the first time where Madeline and Porphyro can be considered to have a semblance of real agency.  One component of the critical theory that classifies Porphyro as a strategizing ‘peeping Tom’ is that Madeline is a victim of Porphyro’s lust; that he rapes her without her consent while she is dreaming and therefore strips her of her revered virginal status without her consent (Stillinger, Alwes, Waldoff).  However, there are several issues with this reading.  First, technically, all star-crossed lovers stories that involve the lovers’ physical consummation of love are rape stories because a key issue at the heart of these stories is that the female lacks the agency to give consent.  Only her husband, father, or brother, in the eyes of society, can give that consent.  So, while from a modern viewpoint Porphyro may be construed as a crass deflowerer, traditionally, Romeo is too.  Second, while he is effectively teasing her by playing music close to her ear, Madeline has already woken up as “suddenly / Her blue affrayed eyes wide open shone” (295-296).  Thus he is not raping her in her sleep.  Further, she is evidently aroused as she panted when he paused his playing (295), and she does plead with him to not leave her “in this eternal woe” (314).  Unless Angela was having a rough night and had never failed to protect Madeline from the knowledge of sex before, it is unlikely that Madeline would be ignorant of what Porphyro was doing and what she was asking for.  Otherwise, if read as though Madeline is still asleep when they have intercourse and is ignorant of sex, Madeline must know that their consummation is real because it is not something she would be capable of dreaming with such detail.  Madeline, therefore, either diverges from the trope because she shows that she has prior knowledge of sex by mistaking Porphyro’s actions for a dream, or because she, unlike any other star-crossed lovers heroine, has the real agency to give or not give consent.  While both readings could lead to interesting insight into Keats’s possible social commentary, the issue is relatively moot as, like Porphyro’s journey into danger and Angela’s agency, the lovers’ consummation is fated by the star-crossed lovers tradition.


The first very important part of the post-consummation sequence is that by articulating her thoughts instead of denying what has happened, Madeline breaks free from the star-crossed lovers trope.  She cries, “[c]ruel! what traitor could thee hither bring? / I curse not, for my heart is lost in thine, / Though thou forsakest a deceived thing; — / A dove forlorn and lost with sick unpruned wing,” (330-333).  It is evident here that she is not considering the experience as part of her, but as something that is affecting her from the outside because it is something Porphyro brought, not something latent within her.  Porphyro has forsaken society by sleeping with her and thereby caused her to recognize the reality of her role as a woman according to society.  Her revelation is that she is free, literally and figuratively, to fly away, to assert herself as an individual despite her sex.  She sees that society’s restrictions on women are arbitrary because there is no legitimate reason for women not to be free.  Specifically, despite what she has been led to believe, her wing is not actually physically clipped, she has no handicap preventing her from breaking free of society.  Keats's characterization of her as being capable of articulate emotional expression is unconventional as star-crossed women are often as emotionally impulsive as their lovers and tend to deny their experience rather than reflect on it.  It does serve the larger purpose, though, of reflecting the rising gender equality of female authors such as Charlotte Smith, who was known for self-reflective and descriptive poetry that greatly informed the intellectual and social constructs of Romanticism (Vallor).  Unfortunately, though, this rising intellectual equality does not necessarily include equal agency.


It is interesting what Keats leaves out here.  Instead of making his story something that could be too radical for public consumption, as his editor and publisher feared would be the case anyway due to the explicit consummation, Keats makes Madeline’s awakening and physical escape dependent on Porphyro.  Despite the fact that Keats implies that Madeline and women on the whole are physically free, this physical freedom relies on mutual love because only men could be excused when they flouted social norms due to double standards.  He could be operating with Barbauld’s idea of mutual love where “separate rights are lost in mutual love” (Barbauld 32), thus Madeline’s ‘reliance’ on Porphyro is actually a romantic entwining of two souls.  This could be supported by Madeline’s fear that Porphyro will leave her if read as a fear of losing him emotionally (unrequited love) rather than losing him physically.  Also, while Porphyro calls her “my bride,” they are not actually married in the eyes of society or the church, yet Madeline is willing to trust Prophyro and live with him beyond society.  Also supporting this, in response to his editor’s concern over whether or not Porphyro would leave Madeline, Keats wrote that “he [should] despise a man who be such an eunuch in sentiment as to leave a maid, with that Character about her, in such a situation” (Milnes 162-163).  Thus Keats meant for Porphyro to be read as a man as in love with Madeline as she is with him.  This mutual love, combined with the lovers’ long-sightedness as shown by their discussions of the future and Porphyro’s already having a home to take her to (Keats 334-351), allows Madeline to escape the would-be confines of society and the tradition while still participating in it.  Though a small alteration of the trope, the inclusion of mutual love effectively liberates Madeline by giving her some agency, but is not so powerful as to change the society around them.  Thus they are still within the confines of the star-crossed lovers trope and must find a way to escape Madeline’s house. 


Their escape from society is unique in star-crossed lovers stories because they leave together.
  This is an important change because not only does it signify the biggest break from the trope so far, but it also alludes to the rising gender equality (at least in authorship) that was experienced in the Romantic Period. However, this significant divergence by itself is not enough to keep the story from ending badly.  Keats relies on the trope once more by incorporating another element of fantasy and another, albeit small, miracle. 


Keats uses a fantasy wind to make the lamps by each door flicker, the wall tapestries to flutter, and cause the “long carpets [to rise] along the gusty floor,” (360).  These winds are literally the winds of change and silence the footsteps of Madeline and Porphyro, causing them to seem “like phantoms” (361).  Indeed, Madeline and Porphyro are phantoms in the sense that they are anomalies because they are star-crossed lovers that are surviving their star-crossed story.  They are not dead, though, because the bloodhound registers their presence (365) and they have to physically exist in order to emanate a smell.  To complete this idea that they are escaping both the star-crossed lovers trope and past societies’ restrictions, Madeline is referred to as an “inmate,” (366) which makes the house a sort of prison.  Though prisons at the time were not yet places of long-term confinement, this reading stands if the confinement does not begin until Madeline is aware of it.  Since Madeline was a deceived bystander, she did not know that she was restricted and thus did not perceive herself as confined until her experience with Porphyro brought these restrictions to her attention.  Regardless, the house is hostile because of the animosity of the people it houses.  Because the house is an inanimate object, much like women were considered to be, whatever emotion it invokes in the lovers must mirror the emotion invoked by the people who control the house – Madeline’s father and his servicemen, standard-bearers of the society that frowns upon Madeline and Porphyro’s love.  This is an extension of the image of the purgatorial rails that surrounded the statues and also clearly defines the lovers as alive because they are able to escape the society they lived in as the sculptures are not.  


In the opening lines of the closing stanza, “[a]nd they are gone: ay, ages long ago / These lovers fled away into the storm,” (370-371), Keats shows that the lovers are no longer on society’s map.  They have fled into the storm of nature instead of toiling in an unnaturally constructed society.  Likewise, because the time of their escape cannot be measured since they have escaped society, Keats seems to imply that time is also arbitrary.  The timeless quality suggested by “ages long ago” also affirms the idea that the poem was written in the vein of the timeless star-crossed lovers trope and thus it does not matter exactly when they left or how long they had been gone.  Here, though Keats could be giving Madeline and Porphyro some agency as a result of their mutual love, the agency to change future society by showing that escaping society is not as bad as past stories have made it seem.  This would hold with Keats’s making Madeline dependent upon Porphyro for her freedom.  Madeline is too caught up in society, as shown by her willingness to follow the superstition of St. Agnes’s eve, to free herself from it.  Thus, Porphyro and his daring stratagem are outside of society at this point because he is outside of the house in which society is so powerful.  Therefore, by escaping society, they become ageless and have thus escaped time itself.  Thus they are the only individuals capable of having the agency to change society because they are not caught in it any longer.  Though it is fantastical that they would be physically capable of escaping time itself, there is a large element of reality present in the last stanza, which provides further insight into Keats’s possible social agenda. 


The mixing of men in a drunken stupor, their nightmares, and death imagery with the romantic escape of Madeline and Porphyro is brilliant.  Some critics have argued that the end expresses a sharp “turn in sentiment” (Ragussis 379) and leads to what critic Michael Ragussis calls a divided reader as the reader’s emotions are divided between joy for the lovers’ escape and sadness for the tragedy of the deaths of Angela and the Beadsman.  Ragussis does rightly conclude that the contrasting imagery is meant to resemble the difference between a “Gothic metaphor (a storm of swords) [and] a realistic, dramatic event (a winter storm)” (391).  However, there is more than one form of reality involved.  Rather than making Madeline’s father and his guards seemingly superhuman as is traditional, when they get drunk, they feel it that night and the next day.  They are not mystically capable of defending the honor of the maiden when they should be suffering from a hangover.  They are as real as Madeline and Porphyro, yet there is something that makes them radically different – they still have faith in society, religion, and the passage of time.  Society because they tried to indoctrinate Madeline into the tradition of obedience, religion because they still believe the Beadsman’s prayers are heard and time because they are celebrating what they believe is St. Agnes’s eve, yet there is no proof of what day it is beyond their shared belief.  The fact that these men are in a drunken stupor is real enough that it makes Madeline and Porphyro’s story seem easily repeatable.  All a young couple would have to do is wait for a feast day, wait for whoever opposes them to get drunk and pass out, and then escape into the wilds.  

Similarly, the reality of the deaths of Angela and the Beadsman is meant not to detract from the happiness of the lovers, but to show what society does beyond attempting to thwart star-crossed lovers.  As discussed, despite Angela’s sacrificing her life to take care of Madeline, once Madeline has escaped, society no longer cares for Angela and strips her of the little power she had.  Likewise, the Beadsman is subject to the whim of society as well and, once his prayers are said, he, too, is no longer necessary in the eyes of society.  

Society, therefore, arbitrarily determines what amount of religion it wants to use, what amount and what type of female agency it will allow, and which lovers may or may not be given the approval of society to marry.  Yet for all the power it seems to possess, it is totally reliant on men like Madeline’s father and women like Angela’s nurse to uphold its restrictions.  Thus when they fail, society fails.  Society, then, is also self-destructive as it permits the feast days that condone the excessive drinking of its enforcers, which then enables lovers like Madeline and Porphyro to escape its confines.  If society is self-destructive, it must also evolve in order to replace what it destroys or social order would have disappeared.  Thus the commentary in this poem is that the Romantic Period is a time for society to rejuvenate itself and to update its structure so that it is not abandoned altogether.  This is reflected in Keats’s revival of the Spenserian stanza.  While he altered the content to make it more modern, he did not change the traditional structure.  Thus, it seems, that Keats believes that convention should not be haphazardly displaced or discarded; instead that it is flexible and should be revitalized and kept modern.
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2. What was your purpose in writing this essay?  What question did you seek to answer?

3. How well do you think you accomplished this purpose in your essay?  What is your strongest point? Your weakest?  Reflect on their effect on your essay.  How will you improve this aspect?

4. Reflect on the organization of your essay.  Are your paragraphs linked to each other and to your thesis? Have you presented a logical progression to your conclusion?   How will you improve this aspect?   

5. Reflect on your use of quotations.  Did you use them sparingly or did you use them too much?  Point out your strongest and weakest use of a quotation.  How will you improve this aspect?  

Now read your first draft and answer the following. 

6. How have your views about the previous questions changed now that you have read your paper.  What parts of your paper do you now think need revision?  How will you approach these revisions?

Now complete two peer reviews and answer the following.

7. How have you views changed now?  What about reading the other two essays has influenced your thoughts on your thesis, your purpose, your organization, your quotations, and your conclusions?  How do you plan on incorporating these into your revision? 

Now look at your peer feedback and answer the following. 

8. How have your views changed now?  What about your peers' responses has influenced your thoughts on your thesis, your purpose, your organization, your quotations, and your conclusions?  How do you plan on addressing their feedback in your revision? 

7.  Reflection

Rationale:

Reflection is a useful writing strategy in that it promotes self-analysis and self improvement.  Writing a reflection should be approached differently than writing a research essay and in so doing they are engaging in creating another genre of printed text. 

NCTE Standards:

5. Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes.

6. Students apply knowledge of language structure, language convention (e.g. spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts. 

**Note: This lesson is meant to take place the day they receive their grade for their research essay and are given all of their materials back so that they have everything in front of them for the reflection.**

Objectives:

1. Students will complete a reflection on their process for writing the research essay, their outcome, and the brain-based approach.

2. Students will understand the benefits of reflection with regard to future practice.

Materials:

1. Student: Paper

2. Student: Writing utensil

3. Teacher: Graded research essays and process materials.

4. Teacher: dry-erase board, chalkboard, or projector and screen.

5. Teacher: Appropriate writing utensil.

Lesson
:

1. “Before I give you back your research essays, there is one more very important strategy that we have engaged in throughout this experience: reflection.  Reflection involves thinking about what we have done, what we have experienced, how they are connected, and how we can improve for the future.
  As we have seen, reflection is a valuable tool that helps us notice the changes in our thoughts as we saw with the self review worksheet.  Reflection is also valuable on a broader scale such as reflecting on our process as relates to our outcome for this research essay.  Today, we are going to reflect on our process, how it is reflected in our outcome, and how we can change our process to affect our outcome.”

2. These directions and questions should be written on the board before class.  Read over them now.  “Today you will write an in class essay reflecting on the steps of the research essay writing process that we went through as a class.  Consider the following.  How did each lesson help or hinder your original writing process?  Which aspects of the process we went through were the most challenging for you?  What parts of the process felt natural to you?  What parts of the process helped you the most?  What hindered you the most?  Consider the outcome of this process.  Define what success is to you.  Did you succeed with this research essay?  How so or how not?  How are your beliefs about the process reflected in your outcome?  What aspects of the process would you modify to reach a different outcome and how?  Consider our approach to this research essay.  Does the brain-based approach make sense to you?  How does it work or not work for you?  What would you modify and how?”

3. “Keep your papers face down until everyone has gotten theirs back.
”  Return the research essays and process materials.  Once everyone has theirs, “You may look through your materials and begin your reflections.  If you have questions for me just raise your hand.  Otherwise there should be silence during this exercise.”

Assessment: 

1. Written reflections
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�	This lesson provides explicit strategy instruction in defining a category (research essay), concept mapping, and concept generation.


�	An example of a teacher possessing an incremental theory of intelligence and therefore believing that intelligence is not a fixed state but an expandable one.  By modeling it, the teacher is reinforcing said theory of intelligence in her students, helping them to become more mastery oriented and more intrinsically motivated.  This makes them more willing and more likely to put forth effort, choose challenging tasks, and stick with them (Alexander 2006 p. 199)


�	A concept map is “a schematic representation of information that also indicates the interrelation of the concepts displayed” (Alexander 2006 p. 155) the use of which “enhances students' comprehension and recall of text and indicate the relative importance of ideas in text” (ibid) making it a useful and beneficial organizational tool for students who may be new to actively searching text for main ideas.


�	It takes several seconds for students to recall information from their long-term memory and so providing a wait time of 20-30 seconds encourages well-thought out answers rather than the first ones they come to. (Alexander 2006)


�	Children learn through assimilation – fitting new information into their existing mental structure – and accommodation – changing their mental structure to accommodate new information.  If there is nothing that relates to the information in their existing mental structure, the brain disregards the information, discarding it permanently. (Alexander 2006 p. 38-39, Piaget 1955)


�	Conditional strategy knowledge is an important factor in good strategic thinking and I am explaining the benefits here. (Alexander 2006 p. 151)


�	I am assuming that a teacher would not start the year with a research essay.


�	Students' interest in a subject greatly increases their engagement, retention, and motivation as well as supports the development of a mastery approach (Brophy 2004)


�	This lesson is an example of explicit strategy instruction in topic selection.


�	Here is an example of empowering students and creating a positive classroom community by giving them a share in the guidelines of the research essay, both of which increase student motivation. (Brophy 2004)


�	While there are no such things as “learning styles,” it is not harmful to engage as many of students' senses as possible to increase retention and engagement since it is through our senses that we experience the world.  It also makes the process more minds-on. (Alexander 2006 p.38-39, Piaget)


�	I assume that these students have written some form of a formal paper before and so already know what MLA format is.


�	This is lesson is all about explicit strategy instruction and modeling said strategies to enhance student comprehension of the strategies and ability to think strategically on their own and to transfer those strategies.  (Alexander 2006 p. 161)


�	Here I am purposely highlighting the transferability of these strategies for source consideration in an effort to improve their ability to think strategically. (Alexander 2006 p.161)


�	By having them provide answers in the earlier activities and  having them create their own review list and leading their review discussion, I am empowering them in their learning rather than overpowering them. The summary of the lesson included in the teacher script here is just to use as a reference in case your students do not list all of the strategies. (Brophy 2004)


�	This lesson provides explicit strategy instruction in brain-based note taking.


�	 Miller 1956 


�	This is an example of making the transferability of this strategy apparent to students which makes them more likely to use it in other areas as well as the English classroom because it becomes a general strategy to them rather than a domain specific one.  (Alexander 2006 p. 161)


�	Again, drawing attention to the transferability of the strategy to increase student retention. (Alexander 2006 p.161)


�	I have chosen to assess students' note cards this way rather than having them switch with their peers and check each others' note cards in the interest of acknowledging the influence  my students' social goals can have on their attitudes.  Because condensing and chunking information effectively can be a difficult strategy to learn, I do not want my students to feel badly about themselves of the chunking strategy  if judged harshly by a peer since in “middle and high school the influence of peers increases in importance” and “[w]hat classmates think...colors students' views of learning and achievement.” (Alexander 2006 p. 206) 


�	This lesson is another good example of explicit strategy instruction as I model out loud many necessary questions to ask yourself as a writer when beginning to organize your essay.  


�	I am assuming they have written a paper with a thesis and are familiar with its definition and the process of writing one.


�	I am assuming that since students have written a paper before they know how to create outlines.


�	The following is easily replaced.  The idea behind this is that showing students a relatively weak first draft and then showing them a strong revision shows them that no matter where they are they can get where they need to go.


�	Shakespeare's Romeo & Juliet, Ovid's Pyramus and Thisbe, Marie de France's Yonec and Laüstic


�	Malory's Lancelot and Guinevere, Shakespeare's Troilus and Cressida, Von Straussburg's Tristan


�	Ovid's Echo and Narcissus and Orpheus and Eurydice


�	Referring to the stories aforementioned in the footnotes.  These stories will be alluded to throughout this paper and specific examples from them will be noted when necessary to the explication. 


�	Mellor and Matlak Anthology – DO CITATION


�	Conference with Professor Dahlia Porter, 28 February 2008, Vanderbilt University


�	 Lines 145-154, also seen in Romeo & Juliet with Romeo’s return to Juliet’s garden and in Von Straussburg’s Tristan where Tristan continues to return to Isolde’s bedchamber even though he knows he is being followed and traps are laid for him (279-281). In the same manner, Muldumarec in Marie de France’s Yonec flies through the window he knows has been made into a trap so he can see his lover (90). 


�	 This is the same role satisfied by the nurse and the Friar in Romeo & Juliet, Sir Bors in Lancelot and Guinevere, Brangane and Rual in Tristan and Pandarus in Troilus and Cressida.


�	 In Tristan, a love potion is responsible for the love of Tristan and Isolde and in Yonec the male has the power to turn into a hawk and thus overcome the castle wall. 


�	 The same is true for Tristan and Isolde, Romeo and Juliet, Troilus and Cressida, Lancelot and Guinevere, and Muldumarec and his Lady (unnamed). 


�	 Guinevere is especially moody towards Lancelot, as is Isolde to both her maid Brangane and Tristan.  In both stories their extreme outbursts are explained away as ‘womanly nature.’


�	 In no star-crossed lovers story previously named did the lovers escape danger together.  Romeo and Juliet were never alive together after consummating their marriage; Troilus and Cressida spent one night together before she was exchanged for a POW; Tristan and Isolde died apart; Lancelot and Guinevere died apart; Orpheus and Eurydice died apart; Muldumarec and his Lady died separately, as did the lovers in Laüstic; Echo and Narcissus died separately; Pyramus and Thisbe died separately.  


�	 The Lady in Yonec’s beauty fades due to her husband’s neglect of her emotional needs, but returns when Muldumarec fulfills these. 


�	A document for this is not included because it is teacher-specific.  The process for these conferences would be for students to bring their revised first draft, peer review feedback, and their self review to a 15-20 minute conference where you discuss with them their first draft and their revised first draft, as well as give them a copy of their first draft with your comments on it.  This is an opportunity for individualized and specific strategy instruction which improves student motivation by showing them you value them individually and because they will know exactly where they stand and how to improve. (Brophy 2004)


�	This lesson provides explicit strategy instruction in revision and peer review.


�	Process of assimilation and accommodation. (Piaget) 


�	Doug Perkins's ladder of feedback.  Clear, focused, constructive feedback is the most beneficial in student's learning, especially during any revision process.  (Perkins 2003)


�	The stories in parentheses are those alluded to throughout this paper and specific examples from these texts will be noted when necessary to the explication.


�	2In Romeo & Juliet and Pyramus and Thisbe, the objections only exist because the lovers’ families are feuding, though it is unclear what the families are feuding about.  In Tristan and Isolde, divorce is not permissible because it is considered imperative that the King have a wife and because there is no other woman available, Isolde must stay married to King Mark.  In Yonec, the Lady’s parents do not want her marrying another man because her husband has a high-ranking title, despite the fact that he is old, cruel, and infertile.  This also shows that there is a hierarchy of social norms and that some can be overlooked, but only by the fathers. 


�	 Tristan and Isolde’s deaths are foreshadowed and in part caused by a storm at sea. Pyramus and Thisbe attempt to elope on a night that is eerily calm.  Orpheus has to go down to Hades and actually talk with Death in order to rescue Eurydice, and Romeo and Juliet end their lives in a freezing cold tomb. 


�	 This is the same role satisfied by the nurse and the Friar in Romeo & Juliet, Sir Bors in Lancelot and Guinevere, Brangane and Rual in Tristan and Pandarus in Shakespeare's Troilus and Cressida.


�	 In Tristan, a love potion is responsible for the love of Tristan and Isolde and in Yonec the male has the power to turn into a hawk and thus overcome the castle wall. 


�	 Romeo climbs out the window in order to avoid being caught by Juliet’s nurse and mother.  Likewise, Muldumarec leaves quickly in order to avoid being there when his lady’s husband returns.  Tristan always leaves immediately in order to avoid being caught by the barons or the King, the same is true of Lancelot.   


�	 In none of the star-crossed lovers story previously named did the lovers escape danger together. Instead, most died separated from their lover.


�	This lesson provides explicit strategy instruction in how, when, and why to use reflection as a strategy. 


�	Explicit strategy instruction that builds on prior knowledge and experience.  (Alexander 2006 p.161)


�	This is an effort to keep students from becoming overly anxious before they get their papers back by making it so that everyone is looking at their paper at the same time.  This way, no one is looking at someone else's reaction to their grade before they know what theirs is.  Since students have conceptions about where they stand in the class intellectually, they will watch others' responses to try and prepare mentally for what their own grade might be, which often just leads to undue anxiety and instability of their self-efficacy.  (Alexander 2006 Ch 10)





�Provide suggested list with support





