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Executive Summary 


Rising New York Road Runners (RNYRR) is the youth program located within the community impact department of New York Road Runners. New York Road Runners (NYRR) is a non-profit organization based in New York City whose mission is to help and inspire people through the physical activity of running. As the founder and producer of the largest marathon in the world (The TCS NYC Marathon), NYRR is also committed to establishing free community-based running programs for young people. 

RNYRR has experienced a decline in site participation of schools, after-school programs, and community centers from grades K-12, primarily in New York City and nationwide, from over 1,300 pre-COVID to just above 800 for the 2022-2023 school year. RNYRR seeks to understand this decline by identifying barriers that impede this process. Understanding the reasons for this decline will allow RNYRR to address those areas of concern and then bring their research-based youth-running programs to more students in New York City and beyond.

The conceptual framework that will be guiding this study comes from the research of Elliot et al. (2021), who attributes some of this shift away from young people engaging in physical education activities to what they coin as the 4 R’s- the impact of COVID on youth sport includes the themes of “recognizing struggle, reconnection, re-engaging after restrictions and reimagining sport.”  (Elliott, Drummond, et al., 2021). This research provides deeper insight into the challenges associated with retention and recruitment in youth sport post-pandemic, as it will continue to present challenges. 
Research Questions


The impact of COVID-19 on physical activities available to students in K-12 education was unprecedented around the globe. My research questions look to determine if there is a relationship between the decline in sites participating in RNYRR and the pandemic itself.

Q1: How can RNYRR create opportunities to increase student participation in their youth programs?

Q2: What barriers and obstacles are facing RNYRR program leads and their sites?

Q3: What barriers since COVID-19 have made participation a challenge?

Q4: How does RNYRR reengage previous sites and prospective sites?



Data Collection Tools


I collected and analyzed survey and focus group data from Rising New York Road Runners program leads, interviewed the program administrators, and compiled a document analysis of artifacts produced and distributed by RNYRR.


Findings


1. RNYRR program leads grappled with how to deal with their youth’s loss of interest in sport during COVID-19 and when the lockdowns were lifted. They had limited access to strategies to enhance student participation, which impacted their youth's re-engagement in the running programs.
2. RNYRR may have engaged in a too-quick return to normal. In their artifacts available online and within the curriculum that they provide, there is no inclusion
of how to consider the impact of COVID-19 in NYC on the youth that are served in their programs. These youth come from disproportionately impacted communities of color by the pandemic as The New York City Department of Education serves 85% of students of color, the largest school system in the United States where RNYRR recruits program leads to serve this population.
3. The identified barriers and challenges facing RNYRR program leads and their sites highlighted several key issues, with the deepest concern being the lack of running gear.
4. Strategies and input from RNYRR program leads aimed at re-engaging previous and prospective sites have not been gathered concisely and systematically.
5. The likelihood of recommending RNYRR to colleagues and friends was overwhelmingly positive. 


Recommendations 


1. Address the identified program barriers that impact site participation 

and engagement of youth. The data analysis provided information about how barriers, 

which were not always the result of RNYRR as an organization but the lack of 

administrative support, and re-engaging youth who now lacked interest in sport 

impacted program implementation. Utilizing this data may create conversations 

between RNYRR and the NYCDOE to best address and overcome these said barriers.

2. Enhance resource provision by asking each site what they need to serve their youth.

While resources were available from the organization, each site ran into different 

obstacles that were unique to their site. It is recommended that the staff from RNYRR

treat each site as distinctly different sites, with unique situations.

3. Expand engagement strategies in order to re-engage sites as we adjust to life after the 

height of COVID-19. This requires fieldwork. It is recommended that RNYRR do 

outreach, and not just via email but to make appointments with former program leads 

and visit their sites to engage them in conversations and strategic planning so that they

can recruit them back into the RNYRR organization.

4. Consider utilizing the survey created for this capstone project to send 

out to all program leads, as they were an integral part of the creation of the survey itself. 

This will facilitate direct engagement with program leads as they will be able to engage 

the organization with pivotal information about how COVID-19 impacted their 

programming and their work as program leads.



























Introduction -Who is RNYRR?



	Rising New York Road Runners (RNYRR) is the youth program in the community impact department of New York Road Runners (NYRR). NYRR is a non-profit organization based in New York City whose mission is to help and inspire people through running. As the founder and producer of the largest marathon in the world, NYRR is also committed to establishing free community-based running programs for young people in schools, after-school programs, and community centers from grades K-12, primarily in New York City and across the country. Originally named the New York Road Runners Foundation, the planting of a seed by creating one free running program in 1999 in one NYC school in Brooklyn, New York, has now flourished into a local and national impact program with over 800 sites. The goal of RNYRR is to help young people be active for life through the development of their ability, their confidence, and desire to engage in physical activity. As obesity and disease continue to be an issue in communities across the country and internationally (Abbas et al.,2023), even more so in society post the height of COVID-19, RNYRR provides a research-based program full of games and activities that make the sport of running fun for young people across the country.
	Like the rest of the world, the unforeseen and unprecedented change into the virtual space impacted the RNYRR program model. In September 2021, as students across the country as well as in NYC reentered their schools full-time after their academic learning and engaging in physical sport was shifted to the virtual space due to the pandemic and new social distancing guidelines, RNYRR has had to make a shift back to the in-person program format, while still holding a place in the virtual space. RNYRR has had to reestablish its presence in school buildings and community centers and has seen a dip in its site enrollment numbers from the pre-pandemic numbers of 1,300 to just over 800 as of the 2022-2023 school year due to COVID-19. They are looking to positively engage a more significant number of students in the sport of running as schools and community centers have had to deal with the physical effects of COVID-19, especially as students are heavier than they have ever been before. 
There is now research that lets concerned program managers of physical education programs and educators know that academic learning loss for children is not the only concern that one must have as to the impact of the pandemic. Published in the Journal of the American Medical Association, one study found that, results found that before the pandemic, approximately 36% of 5-11-year-old children were considered obese. That number increased to 46% during the height of COVID-19 (from March 2019 to January 2021). The sedentary lifestyle that the pandemic forced upon families, particularly children ages 5-11, could have long-term negative health implementations. Programs like RNYRR will get youth up and moving again and have them participate in active and healthy lifestyles once these programs are implemented and up and running at community-based sites. 
This capstone project aims to better understand the reasons behind the decline in the number of schools, after-school programs, and community centers from grades K-12, primarily in New York City and nationwide, participating in RNYRR youth running programs. Some sites are not engaging in the onboarding process, and many sites enrolled but did not execute the program. 
Over the last 25 years, RNYRR's work has been vital to the communities it serves and has transformed youth lives through running. As research continues to uncover the impact of COVID-19 on the physical lives of young people, RNYRR can be a leading agent of change in the lives of our youth who do not have to suffer the long-term effects of the pandemic with the support of this capstone project. 
The goal of this capstone is to provide analysis and recommendations for the administration of RNYRR on the barriers that program leads are encountering with the program's implementation. It will also address any discoveries around moving those barriers out of the way, which will assist them in rebounding from the pandemic's impact and bring their participation site numbers back to pre-pandemic levels. 
While this acknowledgment that there has been a decrease in site enrollment is occurring, the organization had previously completed the process of rebranding pre-COVID-19; they welcomed a new CEO in November 2022 and have nominated a new chairwoman to the Board of Directors to be voted on in June 2023. Rob Simmelkjaer now serves as NYRR CEO, the umbrella organization of RNYRR, and Nnenna Lynch, who currently serves on the board of directors, is the organization's new Chairwoman (and is the first woman to hold this position). They are both African American in an organization where those in decision-making power have historically been white. According to Simmelkjaer, "My role as the day-to-day leader of the organization is going to make sure that diversity and equity and inclusion are one of the north stars of this organization (Person & Tennery, 2022)". The RNYRR youth division, under the new and changing leadership, hopes to do the same as the parent organization, which is to rebound from the impact of the pandemic and bring their participation site numbers back to pre-pandemic levels. 
The mission of RYNYRR could only come to fruition with the work of the program leads. RNYRR Program Leads are the partners (formally known as stakeholders) in their work. They are the driving force behind program implementation and execution. Their roles and responsibilities are to be in communication with RNYRR, implement a youth-running program at their site, and manage the program. This adult does not have to be a Physical Education teacher, and they are encouraged to get their youth (programs within NYC) to participate in youth events sponsored by NYRR across NYC throughout the school year.                                                                                                           	My research questions aim to engage the program leads who have chosen to refrain from reenrolling their sites into RNYRR during the 2022-2023 school year. They are designed to engage their decision-making process and better understand the impact of COVID-19 on their decision to not re-enroll. 
Research Questions
Q1: How can RNYRR create opportunities to increase student participation in their youth programs?

Q2: What barriers and obstacles are facing RNYRR program leads and their sites?

Q3: What barriers since COVID-19 have made participation a challenge?

Q4: How does RNYRR reengage previous sites and prospective sites?







Organizational Context


	RNYRR has been a leader in providing the template for a successful youth-running program in New York City and beyond. In 2017, the organization embraced rebranding that resulted in a program name and logo change and created an interactive website to assist their program leads in facilitating a program model that was well received, as seen in the increased number of sites year after year. The program began in 1999 in one after-school program in Brooklyn, New York, and now serves thousands of youth nationwide (nyrr.org). The problem is that expected and anticipated growth came to a screeching halt and then a rapid decline. The number of sites that had been enrolled before the pandemic was 1,300. Today, the number of sites is upwards of 800. 
	The administrative team that supports the program leads is under the NYRR Senior Vice President of Community Impact. Her team consists of a staff that helps to implement the following program model: [image: ]

Figure 1. RNYRR Program Model (nyrr.org)

	Within this program model, program leads are given tools to run a successful program with ongoing online support. The model begins with training the trainer (program lead) and then progresses to their incentive-based reward system. Along the way, resources and support are available from RNYRR staff, along with logging in to their online database. Students earn incentives based on their participation in the program. RNYRR has attempted to engage their program leads with what is not working. Still, they have yet to be able to garner adequate or substantial feedback to allow them to make an informed diagnosis of the issues that have led to their decline in the number of sites utilizing their free program model and supplemental tools available to them.                                                                                                                             	Improving the recruitment and retention of sites is of great importance because the number of students having access to this program is dependent upon these efforts. The New York City Department of Education comprises 85% of students of color, of which 73 % are economically disadvantaged (NYCDOE, 2023). This is the population that RNYRR would best serve as they are the students whose families have been hardest impacted by COVID-19 and who also suffer the consequences of weight gain and mental health concerns brought on by the pandemic. The healthy lifestyle mission of RNYRR will not be fully fulfilled if they are not serving the population of students who would benefit from their programming. 




Problem of Practice


	Rising New York Road Runners (RNYRR) is facing the challenge of understanding the reasons for the decrease in the number of sites that serve youth in their running programs. Prior to COVID-19, their growth of sites was on a positive incline and then dove down into a rapid decline. The number of sites that had been enrolled before COVID-19 was 1,300. Today, the number of sites is upwards of 800. The concern is how to understand why those sites left and how to reengage them.
	The impact of COVID-19 was felt across all aspects of life as we knew it prior to December 2019, when the first case was documented in China and then rapidly spread across the globe (BCC News, 2023). As scholarly research has begun to be written and the arduous process of understanding the impact of COVID-19 on all facets of life is uncovered, the impact on students in K-12 education may have far-reaching implications for both students and the sport organizations that serve them.


Positionality Statement 


I have been a program lead (teacher coach) for 20 years, since 1994. At the time, there were limited opportunities for physical activity for students at my school as there was only a boys basketball team and PE class. My teacher friend and colleague, Loraine Pitteruff, was a member of NYRR and introduced me to the program. We created The Jaguars Track Team at PS/MS 15 in the University Heights section of The Bronx, New York. I am an advocate for academic excellence and physical activity opportunities being provided to Black and Brown students in the borough of The Bronx, home to the highest asthma rates in the country due to environmental racism. I have seen firsthand the correlation between physical activity and academic excellence and the tremendous positive impact on my students' lives—my students have gone on to college, and many have entered the workforce. They have also run high school and college track and coached their own student-based track teams, as Elias Cruz has done. They currently run with running clubs and run for leisure to maintain a healthy lifestyle. I have also witnessed the discipline my students benefit from because they are members of a track team and the connections made with their peers. These qualities have evolved into leadership skills that have followed them into adulthood. Michelle Obama has honored me as a “Champion of Change” for my work with the organization. I have run the NYC Marathon with a former student, Kiara Fernandez Chavez, who is now an educator and is still committed to physical activities in her personal life. I believe in Rising New York Road Runners' mission to help youth “build skills, confidence, and desire to run and be physically active for life (nyrr.org).”




















Literature Review


	I reviewed literature that illuminated the role of RNYRR in the afterschool space, along with after-school programming, how establishing a healthy lifestyle in youth can impact adulthood, and the benefits of young people engaging in a running program for young people during their formative academic years.
	RNYRR programming mainly exists within the after-school programming schedule. At the same time, some sites infuse their programming model into the Physical Education component of a school day, which differs from where most programming occurs. Therefore, it is essential to explore the purpose of the afterschool world. After-school programs have a rich history that dates back to the late 1800s due to the need to supervise children of working families engaged in employment due to the Industrial Revolution (History of AfterSchool in America, 2019). Settlement Houses, such as the Hull House under the leadership of Jane Addams and Ellen Gates Starr, provided social services to communities when there was a shift away from child labor and children needed supervision after the school day ended. The evolution of after-school programs comes from this historical context to today, where after-school programs have evolved to create safe spaces to develop the whole child through academics, life skills, leadership workshops, science, technology, engineering, and mathematics instruction (STEM) programming, and physical activity. These programs have always served low-income communities since the inception of after-school spaces available to children.  	                                                                                                        	There are many benefits to after-school programs. As a space where youth development is the focus, RNYRR has been able to reach students under adult supervision in their school spaces. This has been pivotal as they have reached students where they are. Durlak et al. (2010) state that effective after-school programming (ASP) should be SAFE: sequenced, active, focused, and explicit. Their finding stated that when all four features were present, the after-school program staff would more effectively promote personal and social skills. This would enable youth engaged in ASP to have multiple benefits in their personal, social, and academic lives.                                	Durlak et al. (2010) lay out a series of questions to determine if after-school programs meet the criteria for SAFE distinction by the asking of these questions: 
Sequenced: Does the program use a connected and coordinated set of activities to achieve its objectives relative to skill development? 
Active: Does the program use active forms of learning to help youth learn new skills? 
Focused: Does the program have at least one component devoted to developing personal or social skills? 
Explicit: Does the program target specific personal or social skills? 
      RNYRR hits the mark in their achievement of SAFE skills that are present in their youth running programs. They have developed a PLAYBuilder website that houses over one thousand activities and games for youth of all ages available to educators and parents, with video links that support engagement. There are different stages catered to a student’s development, and a component that guides the program leads to assist participants regardless of their ability while promoting the inclusion of students with various disabilities. RNYRR has a curriculum that facilitates students' social interaction while focusing on physical development. Additionally, opportunities are provided across NYC for local participation sites to engage in events cultivated for youth runners based on their skill level, which also promotes a healthy and active lifestyle.                      		While the after-school programming occurs after school hours, it is a branch of the physical education (PE) tree. Physical education classes are required by New York State law for all students in kindergarten through 12th grade. This is only the case in some states in the United States of America. Over the years, with the rising focus on state testing data for both English Language Arts and Mathematics, there has been a shift away from the number of school periods that students are scheduled for physical education, and many schools across NYS are out of compliance with this mandate. Yet, in NYC, we are in better shape than the states that do not mandate PE. There is research that makes the connection between academic success and physically fit students. Yet, many school budgets need continuous yearly financial commitment to ensure all students receive the mandated PE minutes daily. There is also evidence that physical literacy can positively impact students in the PE space.                                                 		There is also evidence that physical literacy can positively impact students in the PE space. Whitehead (2013) defines physical literacy as “the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.”  With the ultimate goal being that students become engaged in their middle school and formative years, physical literacy could impact a student’s motivation for participation in sport as well as connect back to the role of PE, which also looks to have students benefit from brain development that aids in concentration which leads to academic success, develop and engage in healthy lifestyles, release stress and anxiety, develop motor skills which will allow for their engagement in sport and ultimately have students be active for life.                                                        	The benefits of after-school programs are still present today. (Afterschool Alliance, 2020). The Afterschool Alliance was established in 2000 as a collaboration between several corporations, foundations, and the United States Department of Education with the vision of expanding after-school opportunities for young people nationwide. Every four years, they conduct a survey in each state, titled America After 3 PM, which enables them to understand after-school engagement, trends in participation, and the experiences of both children and families, along with why some students are not participating in programs. The New York State data reveals that 83% of after-school programs provide students with physical activity (Afterschool Alliance, 2020). These structured physical activities, some offered by RNYRR, enable the vision of the Afterschool Alliance to come to fruition by providing new learning opportunities to allow youth to do better in their lives.                                                               		Afterschool Alliance supports schools housed inside the NYC Department of Education, the largest school district in the United States that educates 1 million students, 73% of whom are economically disadvantaged (NYCDOE, 2023). By serving these students in after-school programs across NYC, the vision of the Afterschool Alliance comes to fruition. It also allows RNYRR to provide its free youth running program to schools and after-school centers that promote students' engagement in healthier and happier lifestyles. Their free program model eliminates the stresses of looking for funding for program implementation.
	Many of RNYRR’s goals were derailed by COVID-19’s brutal impact and the loss of life that came with it. Many of the families in NYC, which RNYRR serves, were adversely impacted as many parents are essential workers, the death toll in NYC was traumatic, schools went virtual, and after-school programs were also shuffled into the online space. The re-entry of students with the support of their families into sport has been slow post the height of the pandemic. All of the uncertainties that COVID-19 presented, as well as the physical changes to both parents and children's bodies due to weight gain that occurred during the pandemic, are just some of the challenges that have arisen that have caused a decline in participation in youth sports. Parents have had to decide between having their children engage in sports vs. other priorities important to the family. There has been an apparent decline and adverse impact on young people across the nation based on these hard choices that have had to be made.              	Dorsch et al. (2021) sought to understand the national trends of youth participation in sport amid the pandemic and found that “As expected, parents reported lower levels of sport participation during COVID-19. Specifically, findings demonstrate almost a 50% decline in involvement (from 12.37 hours/week before COVID-19 to 6.32 hours/week)” (p. 314). This information was staggering as it was very insightful about the possibilities of the decline in site participation in programs such as RNYRR. According to Dorsch et al., there was a plethora of barriers to youth participation in sport that included the parental perception of fear of their child or themselves contracting COVID as a result of their youth’s involvement in sport, the ability to locate affordable sport options, the child’s lack of desire to participate as well as the household income of the child.
	In the research findings of Dorsch et al. (2021), the participant's race stood out in addition to these barriers. This national survey included parents identifying their race as one of the following: White, Hispanic/Latino, Black/African-American, Asian, Multiracial, American Indian/Alaskan Native, and Native Hawaiian/Pacific Islander. All races other than White reported concern about their child becoming ill once they reentered participation in youth sport. These differences speak to how parents experienced COVID-19 in their communities, leading to hesitancy in their child’s reentry into sport. Parents' concerns are real, and their decision-making seems to be based on how their communities are experiencing the pandemic. Communities of color were devastated by COVID-19 as they were dealing with four to nine times higher infection rates and hospitalization due to COVID-19 compared to white communities (Harvard Health Publishing, 2020). Health disparities have historically been present within communities of color, and this pandemic presented more of that historical context. It only makes sense that these families would be hesitant about their child reentering the world of sport.                                                                                                                      		While there is research on the horizon regarding the continued impact of the COVID-19 pandemic on youth involvement in sport, there is existing evidence that informs us of the continuous effect of social isolation forced upon today’s youth because of the pandemic and how it still wreaks havoc today. Not having to engage in social interaction due to COVID-19 has made reentry into social situations difficult, especially for youth. As reported in The New York Times, approximately 10% of young adults and adolescents have been diagnosed with a social anxiety disorder that has led to being socially withdrawn and has increased due to the months of isolation due to the pandemic (New York Times, 2021). This may be a factor as to the hesitancy of youth reentering sport as they are not comfortable in this social setting, no matter the value set it adds to their lives, as they were home isolated for far too long.                              		From March 16, 2020- the day NYC closed its schools to students- until September 13, 2021, students were home for 18 months. Parents who were previously able to limit their child’s screen time could no longer do so because life was moved into the online space. Classrooms were no longer being held in the brick-and-mortar space as they were now conducted online on Google Classroom and Zoom. Ni and Jia’s research (2023) uncovers how this change, along with the unlimited access to social media, enabled the non-interaction of students with people. This online access, while necessary due to the new normal that the pandemic created, increased problematic internet use and loneliness. Research has shown the positive results of in-person interactions, resulting in positive social interactions and relationships and a reduction of loneliness caused by isolation. When the world opened, there was a push to return to normal. NYC schools were not equipped with staff trained to deal with the increased social anxiety that students returned to school with. This has resulted in students navigating these uncharted waters alone without proper assistance in handling their emotions. Students are now more withdrawn, and many have stayed in isolation, adversely impacting their desire to return to sport.                                                                                                          	As predicted by NY Metro Parents, a local media publication, “The youth sports industry itself will also be changed. Many parents won’t be comfortable allowing their child to be on a team. Plus, with the ongoing recession, many families may be unable to afford league fees, uniforms, and other fees associated with youth sports” (Libeman & Martini, 2021). RNYRR has been changed. At one point, they were servicing over 1,300 sites across the city of New York and nationwide. Now, they are servicing just over 800 sites. It is the goal of this capstone to find out why. RNYRR would like to understand better the factors underlying the decrease in enrollment so that they can intervene appropriately. Engaging the program leads will give a lens into what programmatic changes are necessary to make their program available to more students who are now dealing with new challenges resulting from the necessary shift into the online space that COVID-19 caused.
































Conceptual Framework 


	Elliot et al. (2021) attribute some of the shift in enrollment to what they coin as the 4 R’s in their study on the impact of COVID-19 on youth sport: recognizing struggle, reconnection, re-engaging after restrictions, and reimagining sport (Elliot et al., 2021). Their research provides a deeper insight into the challenges of retention and recruitment in youth sport post-pandemic. The pandemic created new challenges for participation in youth sports that were not an issue before, including but not limited to the impact of the deterioration of mental well-being and the increase in the weight gain of many youth, which has impacted their body image during COVID-19 and engagement in physical activity currently and in the future (Elliot et al., 2021). Participation before the pandemic was a priority for many students and families, and COVID-19 has shifted those priorities. The 4 R’s serve as a conceptual framework to better understand how COVID-19 impacted youth sport in South Australia and across the globe.                              	This study was a good choice for my capstone project as I sought to better understand for myself as a program lead for RNYRR for the last 20 years, as well as for the organization itself, which my Black and Brown students in the University Heights of The Bronx, New York, have had long-lasting benefits from pounding the pavement with their running shoes under the leadership of RNYRR the impact of the pandemic on this program that I know well. I wanted to assist RNYRR in regaining their losses so that other students and program sites could re-engage in the benefits that the program provides. This study helped me better understand the impact of COVID-19 on physical education activities. This study helped to shape my survey questions so that those site losses could be better understood in order to be regained in the future.                                                                       
	Recognizing struggle 
Camiré et al. spotlight the impact of the COVID-19 pandemic on student-athletes in their voices. “Giving voice to student-athletes contributes to the literature and applied practice by helping researchers and practitioners gain deeper insights into how the COVID-19 pandemic was initially experienced and if/how, over time, coping mechanisms were developed to deal with the sustained disturbances” (Camiré et al., 2021). The struggle that was recognized was the upending of normal routines in order to tackle the priority of safety and not contracting COVID-19.           	COVID-19 upended the lives of adults and working professionals, parents, caretakers, and senior citizens. But it did the same to students of all ages across grades K-12. Many students, like their parents, had routines and structures in place, and the change in that caused chaos in their lives. Anya, one of the students interviewed for this study, said: “COVID caused my schedule to just implode. So I found myself at a loss of energy… my anxiety came back, I sorta snapped out of it, but it did dominate my life for about a month and a half” (Camiré et al., 2021). The loss of structures in place proved too much for many students to handle, leading to their mental health being tested and challenged.                                                                                                               		The impact on students’ lives was attributed to their lack of a structured schedule, lack of engagement in sport, and increased screen time (Elliot et al., 2021). Students found themselves on their devices more often due to online classes, as it was the only means of social interaction with their peers. While this was a means of social connections, it did not make up for the deficits that were necessitated by the social distancing constraints of the pandemic and essential for their adolescent growth. 	                                                              
Reconnection 									
	Reconnection to youth sport only exists with a critical partner, and that is the parent (Elliot et al., 2021). The impact of the pandemic did not just change how students participated in sports; it widely changed how their parents engaged with the sport. Therefore, the role of the parent changed, and it had to. COVID-19 has not just impacted the execution of sport, but it has changed the role of the parent. They now had to consider how to navigate their child’s emotional response to the pandemic, how to encourage their child’s continued participation, how to structure the additional family time that was now available since everyone was under lockdown protocols; the loss of parent-to-parent relationships that participation in sport afforded families of students on the same teams; reassessment of time formally allotted to volunteerism as a parent to the team; as well as challenging decisions about when to reengage in sport safely. Some parents could easily navigate these new unchartered waters and repurpose the time formally given to sport to family time to reconnect with their loved ones. Some were able to engage in sport with their child(ren). Others were overwhelmed with trying to figure out the impact of COVID-19 on their family units and deciding where sport fit in. Others were essential workers, and reconnection was not always an option.
Overall, being a parent in youth sport during the pandemic was characterized by unexpected stress and uncertainty and indicated the need for sport parents to quickly adapt the nature of their involvement to support children’s loss, navigate friction caused by policy reform, manage the rapid growth of sporting responsibility, and traverse their own identity reconstruction of being a sport parent (Elliot et al., 2023, pg. 5).
     	Globally, parents, as partners in their child’s sports activities, had much to contemplate, most importantly, the safety of all family members.
	Re-engaging after restrictions 
	Elliot et al. (2021) offer two perspectives on re-engaging after the restrictions implemented due to COVID-19. First, students lacked the motivation to stay fit during the pandemic and struggled to find the desire to continue sport training. The pandemic strengthened their willingness to participate once the restrictions were lifted. The second was the student who did not return to sport in the wake of the pandemic. This led to decreased self-confidence, and their non-participation led to them not seeing themselves as “good enough” to return to sport (Elliot et al., 2021). While these perspectives varied in student response, they were influenced by the ever-changing rules of the COVID-19 protocols, which often served as barriers to reentry into sport. Both parents and coaches were cognizant of the necessity of the student's emotional stability, which was vital for reentry into sport.                                                                       	Parent’s race, gender, and socioeconomic status are also important factors when trying to understand their decision to allow their child to return to sport (Bunds et al., 2021). There are disparities prevalent within youth sport due to race, gender, and socioeconomic status. Participation rates vary based on these categories. Some disparities are created based on one’s ability to afford for their child to participate in sport. Additional disparities are based on cultural norms that welcome the participation of Black students to become athletes, along with the constraints that society places on students based on gender norms and the impact of systematic racism that is inherent within the fabric of America. COVID-19, like with educational systems across the globe, amplified those disparities and influenced parents’ decision-making. Black and Latinx people tend to earn less than White people and remain burdened by racism, discrimination, and residential segregation (Williams et al., 2016). These variables impact the decisions of parents of color as they navigate the re-engagement of their child(ren) into sport.                                                                                       
	Reimagining sport
	COVID-19 provided opportunities for innovation and imagination amid the tragedy and the upheaval it caused. The mandatory lockdown allowed students and the governing body of sport itself to be reflective- Why are you participating?  Are you committed?  Is it fun?  How can we be innovative while at home?  The answers to these questions can lead to a renewed focus on the social interactions and connectivity that sport provides, along with the benefits of well-being that may have shifted as there was a shift to the competitiveness and winning aspects of sport. The reimagining of sport also provides a unique opportunity to rebrand sport- to take a look at the time commitment, the parent volunteers, and how people choose to utilize their time post-COVID. This reimagining has the potential to lead to overdue changes, including but not limited to making sport fun and using the internet, i.e. YouTube and podcasts, to share sport and physical activity information (Elliot et al., 2021).                                                               	A silver lining that COVID-19 restrictions created was that they inspired new thinking about how to make sport more accessible in the future. The advancement in technology is evident in physical activity and exercise (Ersoz & Ersoz, 2023). We can track our movements using wearable technology. Exercise and training classes are available online and within virtual reality, accessible through the game consoles that students already utilize to play video games. There are many more opportunities to provide physical activity, not just live and in-person. The fitness industry is in a position to make more options available in the online space (Ersoz & Ersoz, 2023). 
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Figure 2: Conceptual Framework (Elliot et al., 2021) 
















Project Design 


	The primary focus of this capstone project was to delve into the specific ways in which COVID-19 has impacted the youth-running division of NYRR, particularly in terms of the number of sites that did not return to the organization. The quantitative data was collected through a survey with open and closed-ended questions. The qualitative data was collected from a focus group interview and interviews with the program administrators. The low survey response did not allow for a robust or meaningful analysis; therefore, a shift was made to include document analysis.
This triangulation has enabled me to understand better the impact of COVID-19 on physical activities available to students in K-12 education.


Data Collection


	I administered a Qualtrics survey, which enabled me to compile my Qualitative data. The survey consisted of 26 questions asking participants about their experience of RNYRR and their experiences as a program lead (Appendix A). It consisted of both open-ended and close-ended questions. In addition to the Qualtrics survey, I was able to host one focus group based on respondent responses, which allowed me to further understand their perspectives and experiences of Rising New York Road Runners as a program lead. 
	My focus group questions resulted from the responses from the survey (Appendix B). The method that I used is focused on the use of open-ended questions. (Hunter & Hillman, 2020) suggest using the strategy of OARS when facilitating focus groups: asking open-ended questions, providing affirmations to improve the listening skills of the facilitator, incorporating reflections that enable the facilitator to connect to the feelings expressed by the participant, and closing that section of the focus group with a summary that allows for movement on to the next topic. 
The development of my survey questions was a direct result of alignment with my conceptual framework- the 4 R’s. The brainchild of Elliot et al. (2021) has created a clearly laid out methodology that helps one to understand the impact of the unprecedented pandemic – COVID-19 on youth sport (Elliot et al., 2021). This concept of the 4 R’s- recognizing struggle, reconnection, re-engaging after restrictions, and reimagining sport - was utilized as the umbrella categories from which the survey questions were created and came to fruition. The focus group questions were an extension of the survey questions, thereby staying connected to this conceptual framework. 

Participant Recruitment 


	The RNYRR administration recruited participants via email on my behalf and sent my recruitment letter to its listserv program leads who did not enroll in the 2022-2023 school year or did not report activity if they enrolled in the 2022-2023 school year.
A total of 288 emails were sent requesting participation in the survey. Two additional email reminders, as required with NYCDOE IRB approval, were sent out to encourage a rapid response. Respondents were directed to an additional link (Appendix C), also required by NYCDOE IRB, titled Adult Consent Form, as informal consent documentation.
Data Collection and Analysis

Survey Data


The survey, developed using Qualtrics, comprised 26 open and closed-ended questions. It was sent to 288 program leads who did not sign up their sites for the 2022-2023 school year for participation in the Rising New York Road Runners Program. The survey was sent out three times, but only nine program leads completed it. I am unsure of the low survey response. It could have been due to teacher burnout or the time of year the survey was sent to program leads. 
Though I intended and desired to collect more responses in order to have a more extensive data set from which to draw my analysis, this was not to be the case. This led me to conduct a document analysis of the artifacts created and distributed by Rising New York Road Runners through their website and email distribution.                                                                                                                                   												             Focus Group Data


The Focus Group Script included six questions for the program leads in order to

seek to understand their experiences and engagement with RNYRR better.
Only one program lead agreed to be interviewed. I utilized Devlvetool.com to create a codebook to categorize the data compiled from the focus group interview and the open-ended responses from the survey—8 questions in total. Four themes emerged: 1. Youth lost interest in sport; 2. Lack of gear/supplies for youth; 3. Time (not enough of it); 4. Lack of input from program leads. I connected this back to my conceptual framework as these themes directly correlated to the themes present within the 4Rs – particularly that of recognizing struggle, reconnection, and re-engaging after restrictions. 
	Rising New York Road Runners program administrators provided me with an interview. Their insights gleaned that: 
	Results from the 2023-24 end-of-school year survey for program leads showed 	we had a Net Promotor Score of 91, and 95% of sites rated the quality of the 	physical activity resources (physical activities, instructional videos, lesson plans, 	content packs, etc.) provided through Rising New York Road Runners as 	Excellent or Good. According to our end-of-year survey the data below indicates 	we are succeeding at delivering meaningful services that positively impact both 	the educators who implement the program and the children they serve (RNYRR 	Program Administrator, 2024).

	This was on par with the feedback gathered from the open-ended questions and the focus group interviews, which stated that RNYRR was a favorable program. This has informed my understanding of the conceptual framework in that COVID-19 devastated programming and the availability of physical activity to youth in K-12 education.

Document Analysis



Due to the low survey response, I have included an underused yet valuable research approach: qualitative document analysis (Morgan, 2022). The analysis of documents from New York Road Runners provided an in-depth understanding of the inner workings of the organization and the implementation of the youth program division, pre-COVID and post-COVID. Furthermore, the documents selected allowed for additional data collection that enabled me to see the validity of my conceptual framework as devised by Elliot et al.: The 4 R’s- Recognizing Struggle, Reconnection, Re-engaging (after restrictions), and Reimagining Sport. In this analysis section, I will discuss each of these 4 R’s from this framework. In each section of the conceptual framework, I will discuss several documents where I discover clear connections and some disconnects from the framework. Bowman (2009) states, “The researcher as analyst should determine the relevance of documents to the research problem and purpose. Also, the researcher should ascertain whether the content of the documents fits the conceptual framework of the study (Bowman, pg. 33, 2009)”. This data source enables an understanding of the functionality of the conceptual framework in the youth programming of Rising New York Road Runners (RNYRR).

Recognizing Struggle- The impact of COVID-19 was starkly evident in the significant decrease in the number of students served by RNYRR post-COVID-19. This decline, a direct result of the pandemic, has had profound implications for the organization and its youth-running division.

There were different levels of struggle that COVID-19 presented to youth, families, and the organizations that were in charge of providing physical education activities to students in K-12 across the globe. For this capstone, the focus will be on the struggle of organizations. There were concerns about the struggle organizations would endure regarding their long-term viability and access to a full-time workforce once the height of the pandemic had subsided (Elliot et al., 2021). COVID-19 presented an upheaval of the day-to-day functions of an organization; where some assumed it would be a couple of weeks of insolation, but it turned out to be well over a year, depending on what country you resided in and what restrictions were in place based on death rates. (NYT, 2021). RNYRR is an organization that was adversely impacted by COVID-19.
	According to the 2018 NYRR Impact Report, RNYRR served 250,000 youth in its youth running division. This made it an organization that provided a premier youth running program embedded in the New York City Department of Education, the largest educational school system in the United States, under the leadership of teachers who served the organization as program leads and headed these programs (NYRR Impact Report, 2018). This was great growth from their humble beginnings in one school, with 12 students, in 1999 (NYRR Impact Report, 2023). Over 19 years, Rising New York Road Runners established themselves, identified by their sheer number of students served, of their impact in New York City. Then COVID-19 shut down NYC and the world. While RNYRR was able to pivot to remote with a robust website and online programming, the decline in the number of students served was steady and inevitable. The struggle was real.
In 2022, NYC Public Schools were now fully open for a year after the shutdown, yet the impact of COVID-19 was still glaring and evident. Now, the number of students RNYRR served was 112,000, a reduction of 138,000 youth who were not enrolled in the youth-running programs that were a former banner of the organization (NYRR Impact Report, 2022). RNYRR continues to work towards regaining its footing as a premier organization in the space of youth-running programs by working towards bringing back the number of youth that it once served only five years ago, as the number of youth currently served is now 137,000 (NYRR Impact Report, 2023). As Elliot et al. labeled as the first theme of their conceptual framework to be recognizing struggle, as the data shows, RNYRR has had to endure a struggle to recover from the impact of COVID-19 on their programming model from in-person to virtual as well as the number of youth that have access to physical activity by way of their youth running division.	
The struggles introduced by the pandemic impacted students, families, and sports organizations. The struggles that were directly related to and present in sport organizations focused on probable financial loss and the long-term sustainability of their organizations (Elliott et al., 2021). There was no way to predict or plan for the end of the pandemic. Therefore, the struggle to plan for the unknown regarding the impact of COVID-19 on staffing, the financial security of the organization, and payment to athletes for participation in the competitive aspects of sports placed organizations in an unknown predicament as they were initially unable to know how the length of the pandemic would impact the daily inner workings of their organizations. The struggle to maintain sport organizations that would be vibrant post-COVID-19 was based on keeping staff employed and mitigating financial loss. These struggles would have to be overcome in order for the organization to be viable after the height of the pandemic.

Reconnection- The impact of COVID-19 forced both students and their families to adapt to life inside of their homes as the world as they formally knew it was shut down outside of their homes due to COVID-19. Rising New York Road Runners engaged with and reconnected remotely with their program leads, students, and families. 	

Life during lockdown was unfamiliar to most, as those living in the country and the international community had not experienced anything like this prior to 2019. Only those who were alive 106 years prior in 1918 would have first-hand knowledge of the Influenza Epidemic that killed more people than died in World War One (National Archives, 2024). Since most do not fit in this category, this pandemic was new ground for all to navigate. All human beings had to adapt to life in lockdown, and for students, that included pivoting to remote learning and the attempt to stay engaged in routines that existed before the pandemic- including youth staying engaged in physical activity. “A sense of connectedness within sporting teams was established and maintained throughout the lockdown period for many youth participants and coaches via online communications (Elliot et al., pg. 9, 2021)”. The authors of this framework saw fit to research the importance of the utilization of internet platforms to reconnect to students who were not in person engaging in physical activities but who were now in lockdown in their homes due to the pandemic with the desire to engage in what were their prior normal activities. 	       
	On May 15, 2020, The New York City Department of Education, the largest school system in the USA, shut down to mitigate the spread of COVID-19 (CDC, 2024). What was once considered normal was no longer recognizable. Students pivoted to virtual learning, while their teachers provided academic instruction within online systems, including but not limited to Zoom and Google Meet, that, for many, were not part of their routine. This proved to be a difficult transition for many, particularly teachers. Based on the comfort an educator had with technology, by way of professional development or self-perceived, as well as their age, often determined their ability to navigate the digital tools they were now required to utilize (Gonzalez et al., 2023). While educators navigated these virtual spaces, RNYRR was prepared for their entry into the digital world by adding to an already existing robust website with access to programming and curriculum for program leads and families to keep students in K-12 education engaged in physical activity. At the same time, COVID-19 changed their previous comfortability with what was normal on a daily basis. In partnership with PLAYBuilder, RNYRR has been able to reach students and program leads in the virtual space since 2018, even before the pandemic upended life as we knew it. 	
The RNYRR website shows that the organization has taken on the theme of reconnection in three ways: 1. Curriculum (PLAYBuilder) for program leads; 2. Resources for Families; 3. Resources for Youth.

Curriculum
In the 2021 Digital Sport for Life blog, “PLAYBuilder has become the go-to place to find activities, videos, and lesson plans that suit the needs of their participants, or to build their own.”– Stephanie Herrick, Manager of Youth Program Development, NYRR (digitalsportforlifeca blog, 2021). Within this virtual platform, teacher-coaches (also known as program leads) have access to lesson plans and curriculum to assist them in the structure of their online practices with their teams. 
NYRR was looking for a versatile cloud-based platform to build and store 	customizable lessons that included the functionality to search for activities based 	on criteria parameters including time, space, equipment constraints, and 	teaching objectives. With PLAYBuilder, coaches can provide expertly curated and 	developmentally appropriate programming. With a scalable coaching platform, 	PLAYBuilder has become an effective modern solution to support the NYRR’s 	programming (digitalsportforlifeca blog, 2021). 

PLAYBuilder is divided into four categories that allow program leads to cultivate team practices full of engaging and fun activities according to their age and grade levels. The categories are divided as follows: Pre-K to 2nd grade, with a focus on ages 3-9; elementary grades 3rd-5th, with a focus up until age 9; middle school grades 6th -8th, with a focus on a minimum age of 11; and high school grades 9th-12th, up to age 18. 
This robust curriculum offers multiple ways and entry points for engaging students in each activity, which include images, scripted lesson plans, and accompanying videos. For each of the following lessons available in the curriculum, PLAYBuilder offers the following for the program lead to teach and or model for each lesson:  instructions for the activity, developmental focus of the activity, environment in which the activity can take place in, curriculum connections that align to Shape America’s National Education Standards, along with an intentional creation of activities that are designed to be inclusive and adaptable for students of all abilities (PLAYBuilder App, 2024). 


	Grades
	Age
	Environment 
	Developmental Focus
	Name of Activity

	PK-2
	3-9
	corral, gym
	fundamental movement skills, body, balance
	Can you balance like me?

	3-5
	2-10
	classroom, corral, stationary, track
	balance, locomotor, galloping, jumping, running
	Can you...? (Simon Says)

	6-8
	11+
	classroom, field, gym, hallway
	balance, coordination, physical capacities, strength, core strength
	Core and Leg Strength

	9-12
	11+
	classroom, field, gym, hallway, stationary
	balance, coordination, physical capacities, strength, core strength
	Body Weight Strength Training Session



Figure 3- Derived from the curriculum available on NYRR.org







Resources for Families
Activities were derived from the RNYRR curriculum to create access for families to the curriculum in tangible and different ways from what coaches have access to. These resources include activities to keep a family active, as staying active can be seen as a family venture that positively impacts all family members’ physical and mental health 
(RNYRR, 2023). There is no expectation that families are as knowledgeable as program leads in understanding the curriculum, as this section of the website is targeted toward
anyone who can deliver the curriculum. These resources are also available in 
Spanish to mitigate any language barrier. Spanish is the second most commonly spoken 
language in New York City, where the majority of RNYRR programs are located (Business Insider, 2020). This resource, available in both English and Spanish to 
families, widens the new availability of physical activities to families. 
The activities are divided into two categories: Families—Pre-K to Grade 5 and Individual Kids-Driven Activities. These allow families to work together in indoor and outdoor activities, with accompanying videos to ensure the movements are done correctly. These activities include but are not limited to the Air Balloon activity that can be done within families across all grades. This group activity instructs all participants to move around the space designated by the family and not to allow the balloon to touch the floor. This activity, which can include music, can encourage movement for the song's duration. RNYRR provides via Vimeo a video to show how the activity can be done (NYRR, 2024). Within these videos, as demonstrated in the featured 24-minute Active Session with Daniel Romanchuk, two-time TCS NYC Marathon American Paralympic athlete, professional athletes make personal connections and speak directly to children and families through their Vimeo videos. The curriculum is accessible to youth and families through visual representations of both families and youth participants; the website provides a writable form that is an activity tracker. This enables the scheduling and tracking of engagement in physical activities and provides structured activities featuring professional athletes of all abilities. 
The website provides a writable form that is an activity tracker for both families and youth participants. This enables the scheduling and tracking of engagement in physical activities and provides structure and scheduling as families and youth redesign their daily activities during lockdown.
These resources are great if you can access the internet and an updated desktop or laptop. For families that include older grandparents who do not have the digital literacy skills required to access this website, their engagement may not occur. These family members may have attended their children's sporting events in person or ensured their grandchildren’s safe attendance to and from them. The transition to a virtual platform may not be accessible to these families, therefore seizing their opportunities to engage in the physical activity virtual space (Elliott et al., 2021).

Resources for Youth
Many youth are very astute with technology and can navigate the internet in ways that older adults may not be as comfortable. They may not have to rely on a family member to access the RNYRR website if they already have parental consent. RNYRR has made it available to youth through their website through activities broken down into two categories: Individual Kids: Pre-K to Grade 5 and Individual Kids: Grades 6 to 12. On the RNYRR website, youth can access activities that keep them engaged in physical education at home during the lockdown. Youth up to grade 5 can engage in activities such as Tight Rope Walking, where step-by-step instructions are provided that focus on locomotor movements. Youth in grades 6 to 12 can engage in activities such as Fitness Circuit Blast, where they are given instructions on six different exercises, from balance to pushups. They can time each exercise for 4-5 minutes. These opportunities for physical activity for individual students allow them to combat the sedentary home environment that the lockdown may have created (NYRR, 2024). 
Youth can also access the training plans designed for them based on ability and grade level on the RNYRR website. Within this feature on the website, students in middle and high school can follow beginner and advanced training plans that allow them to set and achieve their own running goals, with the culminating activity of walking and or running a 5K to 4-mile event. There are defined terminology and guidelines provided for them as this may be an option as the world began to emerge from the COVID-19-induced lockdowns (NYRR, 2024). These resources available to youth allowed for self-regulated engagement in physical education activities as they navigated a new normal in the pandemic.

Re-engaging after restrictions—The impact of COVID-19 forced people indoors, but as the pandemic subsided, re-engaging in life’s activities and structures pre-COVID-19 had begun across the globe. This theme of re-engagement presented difficulties for both youth and sport coaches.

	The scholars and authors, Elliott et al. (2021), of the conceptual framework of the 4 R’s looked closely at the understanding of re-engagement for both students and coaches. Difficulties are ever present in resuming participation in sport, with a focus on youth who did not return to sport at all after the height of the pandemic and coaches who found running their sport programs difficult during re-engagement due to the new social distancing protocols and other restrictions placed upon their programs (Elliott et al., 2021). Depending on the location of youth and their coaches, the lockdown lasted upwards of 18 months, fracturing the relationship that youth had with sport as some were too far removed from participation to reengage. Both parents and coaches were concerned with the mental health and stability of youth in sport and wanted to aid in their re-engagement. “The key to re-engaging the disengaged in the eyes of parents and coaches was to provide opportunities and emotional support for the ‘if and when’ youth wanted to return to sport (Elliot et al., pg. 10, 2021).”  The focus on the mental health of youth was not necessarily a foundational aspect of sport programming globally. Recent scholarly research has noted that increased stress, as well as pre-existing mental health conditions of youth, have increased due to the pandemic (John Hopkins, 2024). This could impact the desire of youth to re-engage in sport.
	In addition to the difficulties of re-engagement in sport for youth, coaches also had their own barriers to re-engagement. Coaches attempting to establish a new normal within their sport faced new rules and obstacles. Social distancing rules and restrictions on the number of youth allowed to participate in an activity at a time, in addition to new protocols, coaches had to shift their prior knowledge of how they used to do things to adhere to the new guidelines as coaches now had begun to navigate a post-COVID-19 world (Elliot et al., 2021). 
	RNYRR did strategic planning in preparation for their program leads to re-engage with their youth running programs as NYC prepared youth to reenter schools in the 2021-2022 school year. They created a quick guide for program leads that included- access to PLAYBuilder and curriculum to be utilized during practices; virtual challenges and virtual races that were designed to give youth access to on-demand races at any point in the school year as they did not require in-person attendance; in-person youth events in NYC with limited capacity due to new health and safety protocols as was the case for the adult races; and on-demand professional development opportunities to provide trainings available online as program leads are educators first, and they would be consumed with all of the challenges and changes that the 2021-2022 school year would present (NYRR, 2021). 

Reimagining Sport—COVID-19 presented an opportunity to reimagine sport. For all of the negative aspects of the pandemic, there was now this unintended opportunity to review the elements of sport and make improvements where needed. 
	
RNYRR reimagined a few aspects of its program, but many elements remained the same. The youth division of New York Road Runners’ website states that there are still no costs attached to schools or community centers for its free youth running program. RNYRR has kept the built-in incentive-based structure that provides rewards for youth to keep them motivated. In-person road races and running events are fully back and available for program leads to register their teams to participate in. They have kept virtual events on demand for all sites for the program leads to host at their sites at their discretion. What’s new is a focus on mental health for all within both its adult and youth running programs with programming for May, which is Mental Health Awareness Month, and a focused celebration of Healthy Kid Week via newsletter to program leads, which is held during April (NYRR, 2024). The process of re-imagining sport is not one with a timeline, and programs across the globe are grappling with how to improve programming and re-engage both coaches and youth.
Both NYRR CEO Rob Simmelkjaer and I see the importance of making mental health a priority for NYRR programming. Simmelkjaer notes the friendship-making and comradery that running affords adults. As a program lead who has run a marathon with my former student, who is now my friend, I, too, have seen the cultivation of friendships amongst youth with their coaches into the students’ adulthood (Fortune Magazine, 2024). 
Reimagining sport is a theme that Elliot et al. saw fit to create a space for something positive to emerge from the horrible atrocities of COVID-19 across the globe. Within this theme, the authors of the 4R’s saw possibilities available when the partners within sport envisioned new ideas for the future of sport. Everyone, including youth, coaches, and sport organizations, engaged with time differently during the pandemic. This theme takes into consideration the changes in how human beings view how they utilize their time now that COVID-19 has limited their choices and placed constraints on what was once considered normal and readily available (Elliot et al., 2021). 
This document analysis has enabled me to broaden the data analysis section of my capstone project, which was limited due to my low survey response. It has also elevated my understanding of the themes presented in Elliot et al.’s (2021) conceptual framework of the 4 R’s.



Limitations to the Analysis

My capstone project, Impact of COVID-19 on Physical Activities Available to Students in K-12 Education, was plagued with several limitations that impacted my data analysis. Although the survey was sent to 288 program leads who are also teachers in the New York City Department of Education, only 13 teachers responded, with 4 of those responses needing to be completed. This left me with nine usable responses for my data analysis. These low response rates created limitations for the creation of a robust data set for analysis. 
The focus group participation was also meager. Only one person volunteered to participate in a focus group, which posed an additional limitation as my qualitative scope was also very limited. These limitations positioned me to seek out third-party data to support my capstone project.
The reasons for low survey participation could be many, as one of the possibilities could be due to the time of the school year that the request was made of teachers to complete the survey. Towards the end of the school year is an inopportune time as many responsibilities fall on teachers. One primary responsibility would be end-of-year state testing, and then spring break occurred, leading to the school year's closeout. Additionally, COVID-19 is still an issue within schools as the rigid mandates were relaxed, and we have returned to a new normal, but when COVID-19 spreads in a school, multiple students and their teachers get sick for several days at a time.                                  	These challenges and issues that teachers face could have impacted their decision to participate in a survey when so many other things are occurring simultaneously.



Findings


Several significant insights have emerged from the comprehensive analysis of the survey and focus group data, interview with the program administrators, and document analyses of artifacts produced and distributed by RNYRR about their youth programs and the corresponding research questions.

1. RNYRR program leads grappled with how to deal with their youth’s loss of interest in sport during COVID-19 and when the lockdowns were lifted. They had limited access to strategies to enhance student participation, which impacted their youth's re-engagement in the running programs.

2. RNYRR may have engaged in a too-quick return to normal. In their artifacts available online and within the curriculum they provide, there is no inclusion
of how to consider the impact of COVID-19 in NYC on the youth served in their programs. These youth come from disproportionately impacted communities of color by the pandemic- as The New York City Department of Education serves 85% of students of color, the largest school system in the United States, where RNYRR recruits program leads to serve this population.

3. The identified barriers and challenges facing RNYRR program leads, and their sites highlighted several key issues, with the deepest concern being the lack of running gear.

4. Strategies and input from RNYRR program leads aimed at re-engaging previous and prospective sites have yet to be gathered concisely and systematically.

5. The likelihood of recommending RNYRR to colleagues and friends was overwhelmingly positive. 

Recommendations 


1. Address the identified program barriers that impact site participation 

and engagement of youth. The data analysis provided information about how barriers, 

which were not always the result of RNYRR as an organization but the lack of 

administrative support, and re-engaging youth who now lacked interest in sport 

impacted program implementation. Utilizing this data may create conversations 

between RNYRR and the NYCDOE to address the best address and overcome these said 
   
barriers.


2. Enhance resource provision by asking each site what they need to serve their youth.

While resources were available from the organization, each site ran into different 

obstacles that were unique to their site. It is recommended that the staff from RNYRR

treat each site as distinctly different sites, with unique situations.


3. Expand engagement strategies in order to re-engage sites as we adjust to life after the 

height of COVID-19. This requires fieldwork. It is recommended that RNYRR do 

outreach, and not just via email but to make appointments with former program leads 

and visit their sites to engage them in conversations and strategic planning so that they

can recruit them back into the RNYRR organization.


4. Consider utilizing the survey created for this capstone project to send out to all 

program leads, as they were an integral part of the creation of the survey itself. 

This will facilitate direct engagement with program leads as they will be able to engage 

the organization with pivotal information about how COVID-19 impacted their 

programming and their work as program leads.



Conclusion

The findings highlight RNYRR's effective strategies in overcoming challenges, fostering program satisfaction, and promoting advocacy among educators. Continuing efforts to address identified barriers, enhance resource provision, and expand engagement strategies will maximize the program's impact and ensure equitable access to youth enrichment opportunities across diverse communities. 
Finally, the likelihood of recommending RNYRR to colleagues and friends was overwhelmingly positive. This reflects a strong endorsement of the program's impact and perceived value within educational settings, underscoring its role in promoting physical activity and academic enrichment among youth.
This capstone project sought to understand better the loss of 500 sites at the height of the COVID-19 pandemic and to determine how much the impact of COVID-19 had to do with that decrease. The findings are insightful and will enable RNYRR the opportunity to re-engage their former sites as they establish a new normal post the height of the pandemic that changed the world, COVID-19.
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Appendix A

Survey Questions


Rising New York Road Runners (RNYRR) Site Participation Survey


Start of Block: Student Satisfaction

Instruction Dear Educator, 
 
 Thank you for taking the time to respond to this survey regarding your experience in Rising New York Road Runners (RNYRR) and participating in my capstone project at Vanderbilt University about RNYRR. 
 
 The purpose of this survey is to help the RNYRR team and me better understand your engagement levels with the program and what led to your decision to not enroll in the 2022-2023 school year or not report activity if you were enrolled in the 2022-2023 school year. 
 
 "Rising New York Road Runners is a free, nationwide program that helps youth develop the ability, confidence, and desire to be physically active for life. Our research-based program consists of games and activities that make it fun to learn—and teach—the fundamental movement skills at the heart of running and most other sports" (nyrr.org).
 
 All responses to this survey will be aggregated and made confidential so that no identifiable information will be contained in the analyzed results. RNYRR may take feedback from this survey into consideration in future program planning but will be unable to guarantee changes suggested by survey respondents. 
 
 Please reach out to me, Shawanda Weems, a doctoral student at Vanderbilt University, if you have any questions, as I am assisting RNYRR with these efforts. 
 
 Before you begin, click on the word "form" so that you can give your consent to complete this survey. Thank you for completing the consent form and as well as the survey.
 
 Yours in Running and Current RNYRR Program Lead,
 ​​​Shawanda Weems (shawanda.weems@vanderbilt.edu)
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Q1 The following 5 questions will ask you about how long you have been affiliated with RNYRR and the demographic make-up of your site. 

How long had you been a Rising New York Road Runners Program Lead?
  

0-2 years  (1) 
3-4 years  (2) 
5-6 years  (3) 
7+ years  (4) 
Unsure  (5) 



Q2 What grades were served at your site?  Select all that apply.
Pre- K  (1) 
Elementary School  (2) 
Middle School  (3) 
High School  (4) 



Q3 In which borough is your program site located?
The Bronx  (1) 
Brooklyn  (2) 
Manhattan  (3) 
Queens  (4) 
Staten Island  (5) 



Q4 An active site during a program year is defined as conducting physical activity or education sessions using the program curriculum, participating in virtual or in-person events, and/or reporting activity/progress to NYRR. 

During the last year that your site was active, approximately how many students were enrolled in your RNYRR program?
0  (1) 
1-20  (2) 
21-40  (3) 
41-100  (4) 
101-500  (5) 
501+  (6) 
Unsure/ Don't remember  (7) 



Q5 If your site was active, in what ways or formats, did you implement the program?  Select all that apply.
Physical Education  (1) 
Before/Afterschool Running Program  (2) 
Recess  (3) 
Classroom Break  (4) 
Other  (5) __________________________________________________
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Q6 The following 3 questions will ask about your experiences with RNYRR.

While enrolled in the program, did you engage with your assigned Youth Program Implementation Associate or Youth Program Coordinator through email, customer support links, phone calls, and/or in-person visits?

Yes  (1) 
No  (2) 
I did not know I had an assigned staff member to support our program  (3) 



Q7 If yes, how would you rate the support you received from your assigned staff member?
Very supportive  (1) 
Moderately supportive  (2) 
Somewhat supportive  (3) 
Not supportive  (4) 



Q8 Please indicate your level of agreement with the following statement about how RNYRR operates based on your experience:  RNYRR provided me with all the resources that I need to run an effective program.
Strongly Agree  (1) 
Agree  (2) 
Neither Agree or Disagree  (3) 
Strongly Disagree  (4) 
Disagree  (5) 
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Q9 The following 3 questions will ask about general challenges faced by your youth at your school or site.

What kinds of challenges do you perceive youth at your school or site experience in relation to becoming active?  Select all that apply.
Family stress  (1) 
Lack of running gear  (2) 
Mental health issues  (3) 
Lack of family support  (4) 
Time  (5) 
Transportation  (6) 
Other  (7) __________________________________________________



Q10 What kinds of challenges do you perceive youth at your school or site experience in relation to staying active?  Select all that apply.
Family stress  (1) 
Lack of running gear  (2) 
Mental health issues  (3) 
Lack of family support  (4) 
Time  (5) 
Transportation  (6) 
Other  (7) __________________________________________________



Q11 What would youth runners at your school or site need to have a successful physical activity or education program?  Select all that apply.

Personal athletic gear  (1) 
More time allotted to physical activity programming  (2) 
More experienced/ trained staff or coaches  (3) 
Athletic equipment  (4) 
Other  (5) __________________________________________________
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Q12 The following 4 questions will ask about general challenges that you may have faced.

How has COVID-19 impacted the implementation of physical activity programming at your school or site?

________________________________________________________________



Q13 How has the pandemic affected the implementation of programs at your school or site?
________________________________________________________________



Q14 How has post-pandemic life changed how you select to take on a program at your school or site?
________________________________________________________________



Q15 How likely is public perception of the teaching profession to impact whether you take on the role of an after-school employee?
Extremely Likely  (1) 
Somewhat Likely  (2) 
Neither Likely nor Unlikely  (3) 
Extremely Unlikely  (4) 
Somewhat Unlikely  (5) 
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Q16 The following 10 questions will be RNYRR program specific.

What were the main reasons that you were interested in becoming a RNYRR program lead originally? Select all that apply.

You love sports  (1) 
You wanted to provide a running program for your students  (2) 
You saw a need for fitness in your school community or site  (3) 
You wanted to make additional pay  (4) 
Other  (5) __________________________________________________



Q17 Was your school or site enrolled in RNYRR in 2022-2023?
No  (1) 
Yes  (2) 
Not sure  (3) 



Q18 If your answer is No to question #17, why did you not reenroll in 2022-2023?
________________________________________________________________



Q19 If your answer is Yes to question #17, why did you not submit any of the seasonal activity reports sent during the 2022-2023 school year? These reports were used to measure a site’s engagement level and to approve and send participant incentives. 
________________________________________________________________



Q20 If you could change one thing about Rising New York Road Runners, what would it be? 

________________________________________________________________



Q21 What do you think will help increase the number of educators who enroll in RNYRR?  Select all that apply.
Payment for Program Lead’s time during out of school hours   (1) 
Information sessions reviewing the program   (2) 
Professional development training sessions prior to enrollment  (3) 
Other  (4) __________________________________________________



Q22 After enrolling, what would help entice you to implement RNYRR at your school or site? Select all that apply.

Grant money to support active programs  (1) 
Incentives for active Program Leads  (2) 
Social events for active Program Leads   (3) 
CTLEs (Continuing Teacher and Leader Education) for Program Leads attending professional development sessions  (4) 
Incentives for youth participants  (5) 
Events for youth participants  (6) 
Technical equipment to run the program  (7) 
Other  (8) __________________________________________________



Q23 How likely are you to recommend RNYRR to friends or other teachers?
0  (0) 
1  (1) 
2  (2) 
3  (3) 
4  (4) 
5  (5) 
6  (6) 
7  (7) 
8  (8) 
9  (9) 
10  (10) 



Q24 Please share your reasons for your response to question #23.
________________________________________________________________
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Q25 Is there anything else that you would like to let us know?
________________________________________________________________


	Page Break
	





Q26 Would you like to be considered for participation in a focus group to give further insight into your experiences?  If so, please answer yes and you will be directed to fill out an anonymous link. Your name and email address will not be connected to your survey data response.
Yes  (6) 
No  (7) 

End of Block: Student Satisfaction



































Appendix B
RNYRR Focus Group Script Including Questions 
Shawanda Weems: Hi! Thanks for joining. I will start in a couple of minutes when all the participants arrive. 
Approximately under 5 minutes later: Great, it looks like we are all here so let’s begin! Thank you for joining me tonight. Your participation is important to me and to Rising New York Road Runners. Please introduce yourselves by putting your name and borough of your program in the chat, as I will share a brief introduction also. 
Shawanda Weems (Introduction and Purpose of Study): For my capstone project, I am excited to partner with RNYRR to address an area of inquiry. RNYRR is interested in better understanding your engagement levels and what led you to not enroll in the 2022-2023 school year or not report activity if you were enrolled in the 2022-2023 school year. The capstone process at Vanderbilt University begins with defining a problem and or concern from an organization, creating a literature review that addresses possible reasons why the issue exists through research and scholarly articles that speak to the concern of the organization, and collecting data, which you will share by your participation in this focus group tonight, which will allow me to compile this information and present the findings and recommendations to RNYRR. I am grateful that you are here tonight.
Shawanda Weems (Group Agreements): I have three group agreements for our focus group. For this data collection phase of my capstone project, I plan to keep your responses anonymous when sharing my findings and recommendations, I am requesting that we all keep this conversation confidential. Our goal is that this is an open space for honest dialogue focused on providing RNYRR with useful feedback to improve their program further. 
As a focus group, I ask that you share airtime. Questions will be shared verbally and provided in the chat, with the expectation that each of you will be able to respond. 
Lastly, I seek to understand your experiences and engagement with RNYRR better. Are there any other agreements that you would like to add before I begin that would be helpful? Feel free to unmute or add them to the chat now. Thank you. 
Shawanda Weems (Permission to record): It is important that I accurately collect the data you will share with me tonight. This can be done by recording this focus group so I can transcribe what is being shared and learned as clearly as humanly possible. Please know that you can stop participating in the focus group at any time and choose not to answer any questions. The recording will not be shared with RNYRR. It will be stored in my Vanderbilt capstone folder only for data analysis for this project. Please indicate your consent to record this focus group session by sending a YES or a NO directly to me in a direct message in the chat. (Wait a moment and then copy and paste this sentence into the chat.) Thank you for agreeing to allow this focus group to be recorded. I will hit record now, and let’s begin! 
Question #1 – What are the main challenges you encounter as an educator in the physical activity space?
Question #2 – When you think about Rising New York Road Runners, what resources come to mind from your experience?
Follow-up to Question #2- How did you use those resources, and what do you perceive the impact to be on your students or your school/site from the use of those resources?
Question #3 – What has been your experience interacting with Rising New York Road Runners staff?  For example, through email, customer support links, phone calls, and in-person visits.
Question #4 – If you could change one thing about Rising New York Road Runners, what would it be?  Please share one idea for continued improvement.
Question #5- Please share one challenge and one success story based on how COVID-19 impacted the implementation of physical activity programming at your school or site.
Question #6- Is there anything else that you would like to let me know?

























Appendix C


Adult Consent Form to Participate in a Research Study
Study Title: Rising New York Road Runners Site Participation Study 
Study Number: 5013
IRB of Record: 231207
Participation duration: Participants will partake in a survey for 15 minutes, 30 minutes for the voluntary focus group
Anticipated total number of research participants: 100
* Indicates required question
1.	Email *

Researchers' Contact Information
Principal Investigator:  Shawanda Weems
Email Address: shawanda.weems@vanderbilt.edu
Faculty Advisor for Student Research:  Dr. Eve Rifkin
Email Address: eve.r.rifkin@vanderbilt.edu
What information is on this form?
We are asking you to take part in a research study.
This form explains why we are doing this study and what you will be asked to do if you choose to be in this study. It also describes the way that we (Researchers) would like to use and share information about you.
Please take the time to read this form. We will talk to you about taking part in this research study. You should ask us any questions you have about this form and about this research study. 
You do not have to participate if you don't want to.
Why is this study being done?
We are asking you to participate in this research study to assist the principal investigator in uncovering the barriers some program leads of Rising New York Road Runners encounter and how those barriers impact the participation of the sites. 
Who is being included?
You are being asked to take part in this research study to help the Investigator and Rising New York Road Runners team better understand your engagement levels with the program and what led to your decision to not enroll in the 2022-2023 school year or not report activity if you were enrolled in the 2022-2023 school year. 
What will I be asked to do if I choose to be in this study?
Participation includes the completion of an online survey and will have the option to participate in a voluntary focus group. 
Are there any risks?
We do not think that the risks associated with taking part in this study are greater in and of themselves than those ordinarily encountered in daily life or during the performance of routine physical or psychological examination or tests.
You can choose to skip questions if they make you feel uncomfortable.
Loss of confidentiality- A risk of taking part in this study is the possibility of a loss of confidentiality or privacy. Loss of privacy means having your personal information shared with someone who is not on the study team and was not supposed to see or know about your information. The study team plans to protect your privacy. Their plans for keeping your information private are described in section 9 of this consent form.
Are there any benefits?
You will not benefit from taking part in this study, but your participation will contribute to our understanding of your engagement levels with the program and what led to your decision to not enroll in the 2022-2023 school year or not report activity if you were enrolled in the 20222023 school year.
What about my privacy?
Every effort will be made to keep your personal information confidential. However, we cannot guarantee total privacy. The data collected will be given a code number, and separated from your name or any other information that could identify you. The research file that links your name to the code number will be kept in will be stored in a secure One-Drive file which requires 2-step authentication and is part of the Vanderbilt University system and only the Principal
Investigator and the study staff will be able to see this file.
Focus Groups:
All participants of the focus group will be asked not to share the information discussed during the group discussion with anyone outside of the group. However, complete confidentiality cannot be guaranteed.
Will I get paid or be given anything to take part in this study?
You will not receive any payment or other reward for taking part in this study.
Will I incur costs if I take part in this study?
There will be no costs to you for being in this study.
What are my rights if I take part in this study?
Taking part in this study is your choice. You can decide not to take part in or stop being in the study at any time. If you decide not to participate, there will be no penalty to you, and you will not lose any benefits to which you are otherwise entitled.

Who can I call if I have questions?
You may call Shawanda Weems at telephone # 646-242-9516 or email: shawanda.weems@vanderbilt.edu if you have any questions or concerns about this research study. 
 
If you have any questions about your rights as a research participant, or if you have a concern about this study, you may contact the Institutional Review Board listed below.
 Institutional Review Board
New York City Department of Education
52 Chambers Street, Room 310
New York, NY 10007
IRB@schools.nyc.gov
Vanderbilt University 
Institutional Review Board Office 
(615) 322-2918
Statement of consent and signatures Statement of consent:
I have read this consent form. The research study has been explained to me. I agree to be in the research study described above.
  
A copy of this consent form will be provided to me after I sign it.
  
By signing this consent form, I have not given up any of the legal rights that I would have if I were not a participant in the study.
2.	I have read this consent form. The research study has been explained to me. I agree to be in * the research study described above.
 
A copy of this consent form will be provided to me after I sign it.
 
By checking this consent form, I have not given up any of the legal rights that I would have if I were not a participant in the study.
Please check the box to agree to the statement.
Mark only one oval.
 I agree to the above statement.

This content is neither created nor endorsed by Google.
 Forms
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