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Abstract
This paper explores the potential outcomes and benefits for English Language Learners in secondary social studies classrooms with the integration of art as part of instruction. It discusses the needs and characteristics of the ELL population that continues to grow in America and analyzes how these needs might differ in a content area classroom like social studies. Expectations, disciplinary literacy, and academic vocabulary in social studies classes is examined and then reexamined with the integration of art in order to explore how this changes both the curriculum and assessment in social studies. Then these changes are evaluated on how they can lead to improved disciplinary literacy, knowledge, and skills for English Language Learners. Authentic tasks and conversations are included in the discussion of how art integration changes the types of instruction and assessment that would occur in these classrooms and how these types of activities would address the needs of ELLs of all levels in social studies classrooms and even in other content areas such as science as well. Implications extend beyond the social studies classroom as practice with these higher order and more refined thinking skills are important in other content areas, college, and careers. 
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Integration of content areas is an issue many schools are trying to figure out, and not only how to best fit each subject into instructional time, but also how to best serve students in their efforts to learn. Some research has been completed on the effectiveness of integration of subjects in schools of all levels, but how does integration affect certain student populations? Integration also rests on the compatibility of different subjects to work together to help students learn the knowledge and skills demanded of them in schools. This paper addresses the specific issues of incorporating art in secondary social studies classrooms and improving the academic vocabulary and disciplinary literacy of English Language Learners through this integration.
English Language Learners and Education
	Over the past few decades, the English Language Learner population has continued to grow drastically, representing the fastest growing group of students in American schools (Flynn & Hill, 2005; Echevarria, Short & Powers, 2006). English Language Learners (ELLs) are students whose first language is not English and are in the process of learning English as well as traditional subject matters in school. While ELL is a term that encompasses many students, these students are at various levels and points of English acquisition, so teachers have found it difficult to prescribe a solution to fit students at all these levels without making some bored or leaving some behind. As all students are unique and bring their own personalities, histories, and beliefs into the classroom, ELL students also bring their own knowledge, experiences, and challenges that teachers must respond to in order to help them succeed. One of the biggest issues facing teachers is the potential language barrier between themselves, ELLs, and other students. These students are not only learning how to speak and understand English, but also learning to read and write in English at the same time (Coleman & Goldenberg, 2011).  Language is crucial in education, since it is “the medium of instruction” (Flynn & Hill, 2005, p. 2), and many times it is put on the shoulders of English teachers or specialists to ensure that these students succeed in using English in school. Language, however, is used in all classrooms and all teachers are responsible for creating space for students to learn, practice, and excel in using language as a means for education. 
Although ELLs are grouped together as a particular student group, these students are not all the same nor do they bring the same experiences or level of knowledge and understanding to one’s classroom. According to Choi (2013), ELL students “often face numerous hurdles in learning a new language and making cultural adjustments between their home and school cultures” (p. 12), and these cultures are not all the same. Teachers need to be aware of these cultural clashes and address these students in a culturally responsive way (Ladson-Billings, 1995). Teachers need to understand how culture affects events, speech, and actions in the classroom, provide opportunities for expression and discussion of differences in order to avoid stereotypes and foster understandings, and adapt their teaching in ways that are compatible with the varying frames of reference that students bring to class based on their culture, home, knowledge, and interests (Gay, 2010). Rather than emphasizing what ELLs lack, teachers should help them with their acquisition of English and the assets or funds of knowledge that they bring into the classroom such as prior knowledge, personal experiences, and diverse skill sets (Perez & Holmes, 2010; Gonzales, Moll, & Amanti, 2005).
Students have varying levels of English proficiency as well, and it is important to remember that teachers need to be responsive rather than prescriptive when it comes to strategies utilized in the classroom. According to Echevarria, Short & Powers (2006), ELLs’ level of academic achievement has “lagged significantly behind that of their language majority peers” (p. 195), and this stems from the disconnect between home and school languages as well as how English is used particularly in academic subjects and classrooms. So while focusing explicitly on teaching language is important, teachers also “need to engage ELL students in academic learning regardless of language skills” (Bauer, Maynak & Cook, 2010, p. 430) and build on the strengths of these students. Echevarria (2012) points out that “the integration of content and language teaching is critical for English learners to develop the academic skills necessary to be successful” (p. 5). This combined focus on content and language in the classroom is an argument for the focus on disciplinary literacy and improving students’ academic success.
Why Social Studies?
As stated earlier, it is not only the responsibility of English teachers or other language specialists to teach ELLs literacy in schools. According to Perez & Holmes (2010), “Academic literacy instruction is not constrained to a single content area at the secondary level” (p. 41). This paper focuses in particular on the literacy instruction that takes place in secondary social studies classrooms because of the specific disciplinary literacy knowledge and skills needed for all students to succeed academically. It is also important to note that the Common Core State Standards (2010) addresses the need for all teachers to be actively involved in students’ literacy learning. In the Introduction of the CCSS, “The Standards insist that instruction in reading, writing, speaking, listening, and language be a shared responsibility within the school” (CCSS, 2010, p.4). This statement puts the responsibility for student literacy development on the shoulders of all teachers, not just those in English classrooms. The Standards explain that part of their reasoning “is extensive research establishing the need for college and career ready students to be proficient in reading complex informational text independently in a variety of content areas” (CCSS, 2010, p.4). Students need to be able to understand how a word like depression could have various meanings in a History, Geology, Psychology, or English course. These words and word meanings are rooted in context and content, and the CCSS make standards that specifically mention understanding words and vocabulary. By creating these standards that focus on academic vocabulary, the CCSS emphasize the importance of disciplinary literacy and academic vocabulary acquisition. Since all teachers have a responsibility to teach literacy, social studies teachers must be cognizant of the role that academic language plays in their subject matter and make intentional instructional decisions that address both content and language standards to improve instruction for all students. 
Disciplinary Literacy and Academic Vocabulary
Broadly, disciplinary literacy can be defined as the mix of content knowledge, experience, and skills along with the ability to read, write, speak, listen, and think critically within the context of a given field (Shanahan & Shanahan, 2008; Baumann & Graves, 2010). Shanahan & Shanahan (2008) represent the progression of literacy as a pyramid (See Figure 1), with the more specialized literacy development at the top. These levels, from bottom to top, are basic literacy, intermediate literacy, and disciplinary literacy. This model shows how each level must build on the previous level, so if we are trying to get ELL students to reach the highest level of literacy development, disciplinary literacy should be explicitly taught. One of the biggest aspects of disciplinary literacy, literacy specialized in content areas, is the acquisition and use of academic language specific to that discipline. In this way, “progressing higher in the pyramid means learning more sophisticated but less generalizable skills and routines” (Shanahan & Shanahan, 2008, p. 45). These specific skills are important for student success in school and understanding the context of various words.
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Academic vocabulary is one of the key elements of disciplinary literacy that must be explicitly taught in a content area classroom like social studies. According to Baumann & Graves (2010), academic vocabulary is usually defined in one of two ways: 1. “as domain specific academic vocabulary, or the content-specific words used in disciplines” (p. 6) like social studies, physics, or calculus, and 2. “as general academic vocabulary, or the broad, all-purpose terms that appear across content areas but that may vary in meaning because of the discipline itself” (p. 6). It is important to define these two ways of looking at academic vocabulary, because even though they differ, they both take place in the context of a school and directly deal with language. The most general way to think about academic vocabulary is that it differs from colloquial language, which most students have had plenty of practice using at home and in their communities (Echevarria, 2012), but this might or might not be the case for ELLs. So these students might be learning one type of English in school and another one outside of school with friends, community members, or family. If we want them to succeed in school, then we need to teach them the language expected of them. It is also important to recognize that while certain content areas have their own terms that are specific to themselves, some words may be used across disciplines yet hold specific meanings depending on when and how they are used (Nagy & Townsend, 2012, p. 97). This layer of complexity of academic language suggests that all teachers should be teaching academic vocabulary and root it in content and context. Research has shown that in addition to simply providing a definition of word, teachers need to provide the word in context, various and multiple exposures to the word, and opportunities for students to discuss and review the word (Graves et al., 2014). As Perez & Holmes (2010) state it, “Effective instruction of academic vocabulary within the content areas for [ELL] students is explicit, ongoing, contextually bound, and student centered” (p. 36). This differs from the vision of picking out words and having vocabulary lists that students memorize without the help of context, and this stresses the importance of rooting vocabulary instruction in meaningful content and activities. 
Social Studies as Focal Content Area
After reviewing the definitions and importance of disciplinary literacy and academic vocabulary, one can see how these play a role in social studies classrooms. Social studies has its own unique mixture of content knowledge, analytical skills, and language, and teachers need to ensure that all students are learning all these parts. When it comes to ELLs, learning academic vocabulary on top of conversational English might be very stressful and overwhelming, especially in a content area that is usually associated with reading long documents and other sources related to past events that might not seem very relevant to students’ lives. Social studies teachers need to recognize that in order for ELLs, and other students, to succeed in their classrooms they must make learning academic language and disciplinary literacy explicit. Echevarria (2012) states that English Language Learners “benefit from content area teachers using strategies and techniques that make subject matter understandable while at the same time developing students’ English language proficiency” (p. 1). One strategy that is explained later in the paper and meets these requirements of mixing content and language is authentic tasks. These types of tasks encourage students to work together to complete a learning task that is relevant to the content field, requires the use of academic language, and the application of disciplinary skills such as research, analysis, and evaluation. 
Integration of Art in History Classrooms
Documents and More Documents
In a social studies classroom, reading and analyzing primary and secondary sources is a major skill for students to master, so many of these activities seen today in social studies classrooms revolve around reading documents, letters, and other written sources in order to improve critical thinking. Reading all of the time to practice analytical skills can be very tiresome and frustrating for ELLs who are struggling to read in the first place (Protacio, 2012). Some might worry that having students look at art rather read documents might hinder the development of critical thinking skills which are seen as very valuable and important in social studies, but according to Vitulli & Santoli (2013): 
“it is particularly relevant to social studies teaching and learning that art integration improves students’ critical thinking skills and promotes a deeper understanding of content…..[it] encourages students to engage in critical thinking skills, such as analysis, interpretation, reflection, and use of perspective, all of which are so valuable and necessary in the social studies” (119).
Historical documents are not the only sources one has from certain time periods since art also dates back centuries and can depict various events, figures, and changes, so analyzing artwork for its historical significance can lead to similar outcomes when it comes to students’ skills and understandings of history.  
Art is a Type of Text Too
By incorporating art into the curriculum, students are provided with visual examples and sources that they can still use to analyze and evaluate historical events, but there is not as much pressure on students’ abilities to read text. Art can reveal a lot about the historical era in which it was produced, and teaching students how to use art as an analytical tool only helps broaden and deepen their analytical skills. History can be understood as a string of issues and events over time that have shaped society and people, and according to Ballengee-Morris and Stuhr (2001), “Art, visual culture forms, or artists that relate to the issue or problem can be investigated and explored” (p. 9). In this way, art is a “powerful vehicle for creating such understandings” (Ballengee-Morris & Stuhr, 2001, p. 9) within the context of history that students can actually see and investigate. Fattal (2014) describes this integration as “arts-infused instruction” that “seeks to have students discover relationships and connections on many levels between and among arts and other subject areas to gain new and deeper understandings of self, society, and life’s enduring themes or issues” (p. 382). Including art is not a way to get out of primary or secondary source analysis, but rather presents students with a different type of “text” to analyze and evaluate in the search for meaning and importance in relation to the historical event or era with which the art is associated. As stated before, having ELL students use art to deepen their critical thinking can help take off the pressure of reading page after page of historical documents. Reading these documents should still be a part of instruction as they provide opportunities for students to practice reading and analyzing documents, but an overly text-heavy history classroom can be daunting and discouraging for many ELL students. 
Authenticity in Practice
	In addition to providing alternatives to text-centered activities in social studies classrooms, integrating art into instruction and having students use critical thinking skills mimics the activities and tasks that historians and art historians do on a daily basis in the real world beyond school walls. These activities are more authentic in their nature and enhance student motivation because the students can see the relevance in their effort and work (Parsons & Ward, 2011). It is one thing to teach students about a historical event such as the French Revolution, but it is another to have students complete tasks that are similar to those of professionals like research and analysis. On top of increasing student motivation and building academic vocabularies, Parsons & Ward (2011) state that authentic tasks are a way to “provide students with experiences that help them see relevance in the academic work they are completing and thus build productive understandings of what content literacy is and why it is useful (p. 462). Utilizing art in the classroom is a way to show students that what they learn and create is important for their lives outside of and beyond school, but art also helps teachers incorporate content literacy and academic vocabulary into the classroom in meaningful ways.
	Focusing on science rather than social studies, Lee, Quinn, and Valdes (2013) discuss how creating these authentic tasks helped improve ELLs language proficiency and knowledge acquisition. The instructional practices they used in class were language intensive, rooted in content, and promoted science learning for all students. They claimed that their work focused on “the linguistic, cultural, conceptual, and imaginative resources that ELLs bring to the science classroom that can serve as intellectual resources for learning scientific knowledge and practices” (Lee, Quinn, & Valdes, 2013, p. 226). They didn’t separate the ELLs from their peers or only have them practice vocabulary separate from the science content, and rather by making language engaging and crucial for understanding while tying in directly to scientific knowledge and practice they created an authentic task for students to learn language and content together. The focus in class shouldn’t be fact memorization or vocabulary practice, but rather, “for all students, the emphasis should be on making meaning, on hearing and understanding the contributions of others, and on communicating their own ideas in a common effort to build understanding of the phenomenon” (Lee, Quinn, & Valdes, 2013, p. 225). These same strategies can be transferred to other content areas like social studies as long as language and meaning making are rooted in content and authentic tasks that engage students and encourage them to discuss with their peers. 
Conversations 
	Integrating art into the classroom also creates more space for conversations and input directly from the students rather than top-down instruction from the teacher. Students are allowed to express their individual thoughts and ideas about art and history without being told to think or believe specific facts. Discussing art means discussing personal views and reactions to what students are seeing in front of them, so art opens the floor to meaningful dialogue in the classroom. Ladson-Billings (1995) describes the assets of discussion when she states that “rather than the voice of one authority, meaning is made as a products of dialogue between and among individuals” (p. 473). Zwiers & Crawford (2011) wrote an entire book on the importance of rich conversations in the classroom and how they foster critical thinking through the use of academic language and disciplinary skills. They push for the use of oral language as an integral part of the classroom because it is “a cornerstone on which we build our literacy and learning throughout life” (p. 7). Conversation has many advantages which include building academic language, vocabulary, and critical thinking skills, but it goes beyond just literacy as they also foster understanding perspectives, creativity, equity, engagement, and motivation (Zwiers & Crawford, 2011). Conversation and discussion are a jumping off point for students to build their understandings and deepen their interaction with the material. Granted, there needs to be some structure and guidance because students might not know how to use the language and skills necessary to foster these rich conversations, but this can be addressed through teacher modeling and monitoring as well as practice. Beyond bettering student understanding, practicing conversations can also help them organize their thoughts and make connections that they might not have made if they just did individual work. Some teachers think that having students fill out worksheets, take quizzes or write essays are the best way to see if they understand the language, but “typically, the words and concepts students absorb and use as they listen and talk are the foundation for what they will read and write later” (Bromley, 2007, p. 529). So if teachers want students to write using both content and language, they need to provide opportunities for students to use the language while talking, discussing, or even arguing in class, and bringing in art to be analyzed and evaluated is a great way to get students to start talking. 
What Integrating Art Means for Assessment
Does this Match?
	First, assessment in all classrooms must match instruction. By incorporating art into instructional activities and learning tasks, the teacher is having students practice certain skills while gaining content knowledge. The assessments in class must be an assessment of these skills and content in order for students to succeed and feel prepared. Saurino (2004) claims that “routine is an essential element of effective instruction for ELLs because it provides a familiar structure, or a form of scaffolding, to students” (p. 35). If a teacher has a routine for students in how they talk about art, or social studies, then the assessments given to students should be similar to these routines so that students know and understand the expectations. Support for ELLs needs to be provided in order to ensure that they feel comfortable with the task or assessment regardless of their current level of proficiency. By keeping this routine, or having assessment that matches instruction, teachers help to raise students’ academic self-efficacy which is the “belief and confidence that students have about their capacity to accomplish meaningful tasks and produce desired results in academic settings” (Brozo & Flynt, 2008, p. 172). Teachers need to help ELLs increase their own self-efficacy in the content classroom, and this strategy provides students with increased perceptions of competence and belief in their own abilities so that they succeed in the tasks and assessments. 
Looking for Comprehension
When it comes to the specific focus of assessing ELLs language proficiency and gains in the social studies classroom, the “purpose of supporting students’ academic language proficiency is to improve their overall achievement” (Nagy & Townsend, 2012, p. 103). As academic language is a part of disciplinary literacy, it should help students improve in comprehension, writing, and speaking when interacting with content. Research indicates “that when understanding of history is assessed through art as well as through traditional writing, comprehension increases for all students, including those for who English is not their first language” (Vitulli & Santoli, 2013, p. 121). One of the possible reasons for this increased comprehension with the inclusion of art can be seen as the positive effects of differentiation in the classroom. Schwartz (2015) discusses how one teacher views integrating art into the classroom and claims that “arts integration seems to be the best form of differentiation out there because it taps into so many different interests and abilities and forms of learning” (p. 4).
Although assessment is directly tied to instruction as it helps guide teachers’ next steps and interventions based on student readiness and need, it is hard to assess academic vocabulary in a meaningful way “because it is generally agreed that academic language cannot be isolated from the disciplinary content it is used to convey” (Nagy & Townsend, 2012, p.104). If there is a push for more authentic tasks that are rich in disciplinary practices and academic language, then there also needs to be a push for authentic assessments that are relevant to the context of the student and content. This implication seems to support the discussed belief that assessment should be directly tied to instruction and tasks, so teachers need to be cognizant of the utilization of informal and formative assessment throughout each lesson and task. These types of assessments must be grounded in the activity performed by students without isolating skills from content. It is important to look at how students use these skills, words, and materials in relation to the academic task.
Authentic Assessment for Authentic Tasks
[bookmark: _GoBack] One important part of instructional planning is making tasks and lessons relevant to students’ lives and interests. As discussed earlier, authentic tasks are similar to those that students would experience outside of school, whether it be in a community, family, or work-related setting. When it comes to academic vocabulary, Parsons & Ward (2011) argue that authentic tasks “can also build students’ academic vocabularies…[since] academic vocabulary is best understood when meaning is created through experience” (p. 463-4). These experiences provide a rich context for students to understand and make meaning of the words and content. They also “invite peer collaboration, thereby incorporating academic vocabulary into conversation and peer-supported explanation (Parsons & Ward, 2011, p. 464). Assessments do not just need to be in the form of written responses just as instruction doesn’t need to only focus on reading historical documents. Students need to have the opportunity to talk in the classroom and teachers can assess students understanding of both language and content through these conversations. Nagy and Townsend (2012) state, “Vocabulary learning must occur in authentic contexts, with students having many opportunities to learn how target words interact with, garner meaning from, and support meaning of other words” (p. 98). One of the best ways to see how words interact with each other and the content is by discussing the issue with peers. By allowing students to discuss pieces of art in a history classroom, the teacher can assess how students are using academic vocabulary as well as address any misconceptions about the content. A lot of responsibility lies on the teacher in creating these authentic tasks, but they are important for the literacy learning in all content classrooms and they help ELL students by offering rich opportunities of interaction, language learning, and content learning (Lee, Quinn, & Valdez, 2013). 
Implications of Integration
Integrating art into social studies is just one way for teachers to improve instruction for English Language Learners by incorporating content and language as well as allowing students to bring in previous knowledge and prior experiences into the classroom. By focusing on these higher order thinking skills such as analysis, evaluation, and creation rather than simple vocabulary acquisition, teachers are preparing their students for what waits for them after high school. These higher order skills are what future colleges and employers are looking for in applicants, and ensuring that all students have a chance to practice using these skills as well as applying them in authentic and relevant tasks and situations means that these students will most likely be considered more college and career ready than those students who do not practice these skills. Language is an important part of school, as discussed before, but the use of language expands beyond the walls of a school or classroom. Discussing art and authentic social studies tasks provide students with opportunities to practice language in ways that help them succeed in school and outside of it. The pyramid of literacies (Shanahan & Shanahan, 2008) shows how disciplinary literacy is the most specialized kind of literacy and students will have to learn new language for whatever their future career is after school. By providing them with higher level thinking skills and practice of language acquisition through content, teachers are preparing them for how they will learn specialized language in any professional field. 
Integration of art into social studies and its potential to help improve ELLs disciplinary literacy and academic language could also extend to other content areas as well. How could a math or science teacher utilize a different type or “text” or medium in a similar way that art is used in history to help improve students’ language proficiency and content knowledge? What would authentic tasks rooted in language and content look like in these different content area classrooms? Can art be used in all subjects? If the research supports these types of strategies, then teachers and other educators need to come up with actual practices that they can share with others that bring these theories to life in the classroom. All teachers are responsible for literacy instruction, even in secondary education, so teachers need to figure out a way to combine language instruction with content in meaningful ways and not just vocabulary lists or separate times for practicing language, knowledge, and skills. 
Conclusion
	The main goal of this paper was to evaluate the ways in which art integration into secondary social studies classroom could help improve English Language Learners’ disciplinary literacy and academic vocabulary. These students are a growing population that deserves to be served in our schools in the best way possible by meeting their needs while drawing on their strengths. By bringing art into the history classroom, students are presented with opportunities to practice using academic language in a meaningful context while also using critical thinking skills. Students must be engaged in some way with the content in classrooms, and according to Perez & Holmes (2010), “Student engagement in the classroom also depends on the connections they are encouraged to make to prior knowledge and experiences, and on the safety they feel in expressing ideas, questions, and opinions” (p. 37). Art integration allows students to draw on their prior knowledge, personal experiences, and unique connections in order to discuss the relevancy of the artwork in how it relates both to history and current events. Without the pressures of always reading pages of dense documents or writing long essays, ELLs can have successful experiences in the classroom through discussing art and showing others what they do understand about both the content and skills they are expected to know. Teachers must create activities that show the similarities between analyzing art and other forms of text in order to ensure that students continue to grow in their academic self-efficacy and see that that they can bring something valuable to the classroom. Art is about expression, and helping students feel comfortable expressing themselves and their ideas can motivate ELLs to participate in class and improve their disciplinary literacy through academic language acquisition and skills practice. 
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FIGURE 1 The Increasing Specialization of Literacy Development
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