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Abstract
As students engage with new forms of media consumption and composition, it is necessary for educators to reevaluate the relevance of existing educational practices. This Capstone investigates the underlying tenets of fan-fiction through review of research-based literature in an attempt to determine the appropriateness of fan-fiction's use in English Language Arts classrooms. The paper begins by establishing a theoretical framework using recent trends in new literacies and by defining fan-fiction and its component parts. The paper assumes an inclusive definition of "text" and of "literacy" (i.e., ones that considers all forms of production and consumption, including print text, film, and image) and considers both digital forms of media composition such as video creation and traditional forms of print composition such as essay writing. The Capstone aims to provide answers to the following questions with respect to a public middle or high school English Language Arts classroom: (1) How can fan-fiction be used to develop all learners' identities as writers in a globalized world? (2) How can fan-fiction be used to meet existing and future English Language Arts curricular demands? and (3) How can current forms of online feedback be adapted for use alongside fan-fiction in mainstream classrooms? In answering these questions, the Capstone offers suggestions for instructional practices in addition to proposing adaptations that meet the needs of a variety of learners, including students learning English as their second language. These suggestions and adaptations build heavily upon existing ELA practices in order to ease the transition from traditional forms of literacy education to new forms of literacy education. The paper concludes by considering the limitations of fan-fiction in modern ELA classrooms (especially in classrooms containing a teacher who is unfamiliar with fan-fiction), by offering suggestions for overcoming said limitations, and by contemplating the future of creative writing in public schools.
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Fan-fiction and ELA Instruction

Conceptual Framework

In the past, educators and researchers defined reading as the process of encoding and decoding printed text. Mainstream schools valued students' abilities to comprehend difficult texts, with longer, denser texts being more valuable than shorter texts. Students who could comprehend these texts wielded both power and privilege (Curwood, 2013). In recent years as technology has advanced, conceptions of "reading" have shifted and grown. New tools for consumption and creation offer individuals fresh means of interacting with text, and multimedia digital production spaces have become more common and more valuable. 

Curwood (2011) states "80% of adolescents use online social-networking sites, 38% share original creative works online, and 21% remix their own transformative works, inspired by others' words and images" (678). These statistics hint at the prevalence of digital literacy practices among adolescents and the ripe possibility of using digital creation as a means of bridging the practices students engage with outside of school with the practices valued by mainstream education. Luckily, many of the practices students engage with outside of school, such as the aforementioned "remixing," require critical inquiry, communication, and collaboration, all of which are tenets of the 21st-century skills movement (P21, 2015). One particular form of remixing, fan-fiction, stands out as an exemplar of blending traditional forms of literacy with contemporary creation practices.

Fan-fiction (often abbreviated as fanfic) is a literary genre in which characters and settings created by one author are appropriated into new settings and stories written by other authors. Source texts for fanfiction vary widely and may include print texts, television shows, video games, and film. Despite the variety of source texts found in fanfiction, fanfiction authors generally write for the same purposes: to display their interest in and knowledge about a source text, to have meaningful conversations about writing and the source text, and to receive acknowledgement of and feedback on writing that is personally meaningful (Magnifico, 2010).

Fan-fiction is notable due to its distinction from the traditional culture of power surrounding authorship and print texts. Whereas with traditional texts, students view the author and the teacher as the ultimate authorities on the texts, fanfiction encourages critical reconsideration of textual and plot elements by "remixers" such as students. In many cases, fan-fiction writers become as knowledgeable about their chosen "fandoms" as the authors themselves — they develop expertise through extensive research and through Discourse (the sharing of knowledge, practices, ways of thinking, etc.) with other fans and knowledgeable others (Gee, 1990).

New forms of creation such as fan-fiction are becoming increasingly valuable as more and more of our population grows-up "online." Additionally, fan-fiction is not a small enterprise: Mathew & Adams (2009) cite at least hundreds of thousands of Harry Potter fan-fiction samples on one particular site, with the total number of samples reaching into the millions. Fan-fiction authors often publish their works without the express permission of the source texts' authors; however, because many fanfiction authors publish their works anonymously and without the aim of profit, the source texts' authors rarely pursue any sort of legal action. As such, the epidemic that is fan-fiction is both appropriate and legal for use in the classroom.

My Capstone essay will investigate the ways fan-fiction can be used to develop learners' identities as writers in a globalized world, the ways fan-fiction can be used to meet existing and future curricular demands (e.g., CCSS and 21st-century literacies, respectively), and the ways present forms of online fanfiction peer-assessment can be adapted for use in public school classrooms (Suárez-Orozco & Qin-Hillard, 2004).

Learners

Because fan-fiction pulls so heavily upon source texts for inspiration, it can be adapted to fit almost any target audience. For example, younger students may take characters such as Clifford the Big Red Dog and create entirely new narratives, while older students may choose to rewrite popular texts such as The Hunger Games from the perspective of a secondary character. For the purposes of this Capstone, I will focus specifically on adolescent students. This focus stems from my experiences teaching middle school and high school and the desire to investigate the applicability of fan-fiction to my future classroom.
Young Adult Writers


A majority of fan-fiction originates from source texts that claim young adults as their target audience. Young adult literature and media is particularly fitting for the creation of fan-fiction because the texts feature "real" problems that mirror the experiences of adolescents (Bean, 2003). As technology and research methods have advanced, so too have conceptions surrounding adolescent identity formation. Whereas scholars previously conceptualized identity as something constant and self-contained, contemporary ideas surrounding identity paint it as something multifaceted and constantly shifting (Bean, 2003). Many of the identity shifts that occur as individuals pass through adolescence start when said individuals come into contact with new ways of being through exposure to media such as young adult literature.

Curwood, Magnifico, & Lammers (2013) describe the writing of fan-fiction as a process of making sense of language and making sense of experience. For many adolescents, fan-fiction is a means of experimenting with labels. Fan-fiction gives adolescents the ability to insert themselves or their experiences into familiar, sensical source narratives (Burns & Webber, 2009). Not only are the source texts generally interesting for students (and therefore serve as sources for increased engagement), but students can write themselves into positions of power and claim particular affiliations using fan-fic that they might not be able to otherwise (Black, 2009). While the identities they craft during the fan-fiction writing process (i.e., their "textual selves") may not match their external selves perceptibly, the process of writing itself allows them to decide which aspects of their textual identities are worthwhile to maintain in the real world. Additionally, adolescents can share their stories digitally with other young adult consumers of fan-fiction, who will in-turn internalize the ways of being represented in the fan-fiction texts (Curwood et al., 2013).
Multicultural Writers

Fan-fiction has been praised by many authors for its ability to encourage the development of globalized identities among adolescents. Jensen (2003) positions adolescents at the forefront of global culture. Adolescents are some of the most prolific consumers of pop media and culture, and therefore develop more holistic conceptions of what it means to exist in a multicultural world. For example, shows such as "Glee" are wildly popular as source texts among fan-fiction writers and encourage the internalization of doctrines such as acceptance and individuality.

Black (2005) describes fan-fiction as transcultural. The reasons for this descriptor are manifold. In many digital fan-fiction fandom/production spaces (dubbed "affinity spaces" by Black and other authors), adolescents work collaboratively with individuals from other cultures in the creation of new texts. These adolescents construct more comprehensive frameworks of reality and develop empathy for other ways of being and of thinking through interacting with multicultural "others." Because adolescents are not forced to conform to particular roles in these online affinity spaces, fan-fiction can be seen as a stepping-stone to overcoming deficit models of identity. Students are free to pursue their own forms of content creation, interpersonal interaction, and self-representation free from the stigmas or constraints usually associated with particular races, ethnicities, genders, or sexualities by mainstream culture. Lam (2000) emphasizes the ability of fan-fiction writers to "design" identities through experimentation with authorial voice, online social roles, and language, and Mathew & Adams (2009) highlight the additional confidence imparted to writers to express themselves online. Suarez-Orozco & Qin-Hillard (2004) distinguish between actual identity ("achieved identity") and perceived forms of identity ("ascribed identity") (186).

Various researchers, particularly Black (2005-2009), discuss the effectiveness of fanfiction at meeting the lingual and social needs of English Language Learners and students from minority cultures. In multiple cases, Chinese and Japanese students in American school systems found success in the formation of language and the ability to communicate after using anime (Japanese animation) as a catalyst for fan-fiction writing. As with almost all students, the aforementioned Asian students used culturally familiar texts and networked technology to materialize the stories floating around in their imaginations. Fan-fiction provided said students with the curricular structure necessary to bridge the gap between multiple cultures.

The aforementioned stories and the resulting fan-fiction products validated the experiences and values of the minority students, a validation that is frequently absent from the classroom. The agency students experienced as part of fan-fiction curriculum encouraged their burgeoning identities as writers and positioned them as successful authors (Black, 2006). The line between expert and novice blurred due to the students' relative expertise with the source texts' genre, thereby encouraging the students to more deeply engage with the process of content creation and the sharing of the resulting product (Curwood & Magnifico, 2014). By allowing students of different cultures, religions, etc. to share their source texts and fan-fiction with the class, teachers fufill the role of cultural organizer described by Ladson-Billings (1995) as necessary to the creation of a culturally responsive classroom.
Variety of Learners


Although fan-fiction has been characterized as a mainly digital endeavor in previous sections, it is a form of writing that is accessible to all cultures, all socioeconomic statuses, and all subsets of society. Researchers generally talk about fan-fiction in tandem with digital production due to the omnipresence of useful peer feedback in online publication spaces and the ease of dissemination afforded by technology. Regardless of culture or other identity-markers, students enter the classroom with exposure to some form of storytelling. These stories may be traditional in nature (e.g., print texts such as The Catcher in the Rye) or they may visual or oral. In all cases, students have some basis upon which they can build while writing fan-fiction. In situations where students do not have access to digital technology at home or in the classroom, the teacher can encourage students to write fanfiction by hand and to solicit feedback from knowledgeable peers or adults (teachers, parents, etc.). Teachers may also choose to publish fan-fiction online with the permission of students in the event that students want a broader audience and more rounded feedback.
Curriculum

The goals of fan-fiction writing and its subsequent publication (either in controlled classroom spaces or online) align very closely with the goals espoused by both state standards and the 21st-century skills initiative. Teachers choose to use fan-fiction in the classroom as a means of promoting critical analysis of source texts, as a means of pushing students to write for a variety of purposes, and as a means of encouraging students to collaborate, cooperate, and communicate socially. Each of these goals can be found within the writing standards for Tennessee's Common Core — for example, the two major categories for college and career readiness are "comprehension and collaboration" and "presentation of knowledge and ideas" (CCSS, 11).
General Curricular Considerations

Because the act of bringing fan-fiction into the classroom may violate students' perceptions of the barrier between home life and school life, it is important for the teacher to provide students with multiple avenues for participation and choice of creation medium (Berkowitz, 2015). Giving students agency in these regards promotes the conception of fan-fiction as a legitimate personal form of student-centered writing that expands upon students' existing reading and writing practices, rather than something inherently separate and "schoolish." It is important that fan-fiction be soundly situated in ongoing processes of reading and writing in order for it to be seen as a legitimate scholarly activity.

In ushering students into writing fan-fiction for the first time, it may be necessary to discuss with them the affordances fan-fiction offers to the writing process. Burns & Webber (2009) suggest that it allows students to develop academically oriented communication skills while simultaneously allowing them to express themselves creatively. Because fan-fiction encourages students to engage with another author's characters, settings, and events, students spend less time bogged down in basal generative processes such as naming characters and places and have more time to experiment with plot, alternative text structures, and new media (Mathew & Adams, 2009). As such, fan-fiction holds the potential to bridge the gap between traditional forms of print media production and 21st-century forms of media production, a convergence that is necessary in a world that increasingly values technology and digital communication (Jenkins, 2006).


Lastly, it is important to emphasize the social nature of fan-fiction in the creation of curricula. Depending on the students' cultures, they may view reading as a unidirectional process (i.e., a transmission from author to reader) and may not understand the ongoing practices of interpretation and response following a text's publication. Black (2005) describes writing as a fundamentally participatory social process. The social nature of writing shines through in the writing of fan-fiction due to its frequent publication in online spaces. In said spaces, individuals assess the writing of others, respond with their likes and dislikes, and share writing via social media (Facebook, Twitter, Tumblr, etc.). To encounter success in online spaces, the teacher may need to instruct students in online decorum (e.g., appropriate ways of offering feedback) and the development of smart online presences (Mathew & Adams, 2009).
Content Knowledge and Skills

Despite its roots in creative writing, fan-fiction provides teachers with avenues for teaching multiple content related skills, particularly those related to media use (New Literature Studies) and 21st-century proficiencies (Black, 2006). Curwood (2013) identifies a number of story-related content knowledge strands that coincide with fan-fiction-related writing practices, notably knowledge of narrative structure, theme, setting, and characterization. As part of the writing process, students also practice research skills (to discover more detailed information about a source text's plot, characters, or setting) and integrate both online and offline sources (e.g., textual evidence and fan theories) (Black, 2009). The major boon of teaching writing using fan-fiction is that it inherently combines both reading and writing, stressing the cyclical relationship between the two modes of communication.

For each of these skills and knowledge strands, it is typically necessary for the teacher to provide a model or explicit instruction on how to locate credible sources and how to cite them appropriately. Mentor texts are particularly useful for showing students the correct format and attribution methods for fan-fiction. Additionally, the skills are not only useful in isolation — they transfer directly to other forms of academic writing such as formal papers that require in-text citations or other forms of author credit.
Critical Analysis

The process of fanfiction writing supports metacognitive views of reading and analysis in its attendance to details of authorial intent and textuality (Bean & Moni, 2003). Curriculum centered on fan-fiction should front-load the writing process by encouraging students to problematize the act of reading and/or the consumption of media. Teachers should encourage students to wrestle with questions such as "What choices did the author purposefully make in the writing of this text?" Questions like these push students to consider issues of context (i.e., What factors encouraged the author to write this particular text?) as well as the affordances and constraints offered by the texts' genres and media. Additionally, students should consider their own positionality with respect to the text (i.e., Should readers take the content of texts at face value or should they be used as a means of further developing conceptions of the world?). By considering these types of questions, curricula featuring fan-fiction can be used to confront and question youth/school/dominant cultures in a way that aids in the development of students' critical consciousness (Bean & Moni, 2003).

Mathew & Adams (2009) focus on the reader-response aspect of fan-fiction, particularly regarding how fan-fiction can be used as a means of working through and making personal sense of difficult literary texts. The aforementioned processes reflect a number of middle- or upper-level skills according to Bloom's Taxonomy (Armstrong, 2015). Mathew & Adams use key Bloom's terms in describing the writing of fan-fiction, including "extend," "elaborate," "speculate," and "synthesize." These terms and their respective instructional activities prompt students to consider the content of texts in multifaceted ways and to interpret the content with respect to personal experience and accepted forms of knowledge and being. This departs from traditional forms of literary education that promote the singular opinions of either the book's authors or respected minds in the field. To properly acclimate students to the process of persona interpretation, teachers should encourage personal response and interpretation at the beginning of the unit, rather than saving it as a means of summative assessment.
Real Purposes

Due to the existence of large online fan-fiction communities such as fanfiction.net, students have "real" forums for publishing their work. After students publish their work publicly (either on fan-fiction sites or personal blogs), they open themselves to feedback from a much larger audience than a typical ELA classroom. To experience success in these sorts of mediums, students must be extremely aware of the audience their writing will reach. To increase this awareness, it is necessary for the teacher to dedicate instructional time to discussing the role of audience in the composition process and the ways audience can influence the focus of a text, its themes, or is overarching message.

Lunsford & Ede (2009) identify this shift as one that can be intensely confusing for students who frequently only write for one particular audience: the classroom teacher. It may be difficult for students to balance writing as a form of self-expression with writing as a form of public participation. The former does not require conscious attendance to audience, because it is not usually necessary to consider the effect personal writing will have on oneself. Merchant (2001) posits the need for investigation into the new forms of social and linguistic interaction that occur online in order to develop effective means of teaching students about audience in contemporary settings. In the absence of these research-tested instructional methods, teachers should have students write for a variety of purposes (either real or imagined) and offer them some agency in the choice of topic and audience in order to bolster the authenticity of the activities.
Assessment


Assessment of fan-fiction occurs across multiple media depending on the author's desired audience, the scope of his her or readership, and the purposes for which he or she wrote the piece of fan-fiction.
Online Peer Assessment


Sites like FanFiction.net offer writers the visibility necessary to attract a larger readership than would be typically achieved in a traditional classroom context. These sites have multiple means of sorting and refining search results for specific strands of fan-fiction. For example, readers can sort published fan-fic by upload date, series, writer, etc. Once a reader has located a particular piece of fan-fiction, he or she can read the piece in its entirety including previous "chapters." Following completion of a series, readers can leave comments and feedback for the writer(s) of the piece. This feedback usually consists of trite praise (e.g., "Love this chapter. Super adorable."), but ever so often writers will receive more detailed feedback regarding narrative structure, adherence to fandom "canon" (usually whatever is published by first-party sources like the author or the broadcasting company), grammar, or prose. While authors rarely revise their published works, they typically use the feedback they receive to better future works.

In spaces like FanFiction.net, feedback is less controlled and less formal than feedback given in traditional writing contexts such as the classroom (Black, 2009). The forms of assessment found on online fanfiction communities align closely with the less-reductionist forms of assessment valued by students according to Mathew and Adams (2009). The primary factor that distinguishes peer comments from other forms of assessment is their instantaneity (Curwood, 2011). Authors are able to receive immediate feedback on writing. The anonymous nature of these sites pushes users to provide their honest opinions of works, usually criticizing or praising a fan-fiction author's ability to emulate the source author's style or characterization methods. Below is a screenshot of an example review of a piece of fan-fiction written in response to the television series Doctor Who and published on FanFiction.net.
[image: image1.png]Saw-v1 chapter 1. Apr 11 ()

FEYTAYH Oh wow, that was just absolutely awesome! I'm a huge fan of Ten (wouldn't even watch eleven for a long time cause well he wasn't ten anymore, and I just started
again recently) and I'd never really thought of reading whovian fanfic but then I did, and your story the very first I found and wow, just awesome! I've spent the last

three days reading it every free second I had and I so so loved it, you have no idea!

I have a question, though, will you ever rewrite season four and forth? Cause I sure would love to read them and I'm so hoping you will!

Keep up the great work!





This review offers constructive praise for the author's writing and emphasizes the importance of shared interest in generating both engaging writing and engaging feedback. Writers and commenters share their expertise of a particular show, novel, or film by their ability to correctly integrate plot details from canonical works and/or diverge from established storylines in believable ways. The commenter also encourages the author to continue to publish fan-fiction, an important step in the development of positive conceptions of authorship and the power it holds.

Pugh (2005) identifies a number of new terms, mechanics for participation and support, and differences in publication that stem from fanfiction as a new media genre that must be equally represented in the classroom space. For example, the term "beta readers" refers to the commenters who offer feedback on a writer's published fanfiction. Other authors such as Black (2005), Burns (2009), and Curwood (2013) have adopted the use of this term. Pugh cites the discussion thread format of sites like FanFiction.net as more legitimate forms of viewership and textual interaction. This claim stems from the fact that commenters who post on FanFiction.net likely do so out of a shared love of fan-fiction or popular media or out of a desire to better fellow writers. Berkowitz (2015) counters Pugh's claim of positivity by suggesting that discussion thread formats can be destructive and often serve as breeding grounds for contempt and personal attacks. These negative aspects almost certainly extend from the anonymous nature of commenting on the Internet.
Classroom Applications

In theory, students would benefit from posting their fan-fiction on sites like FanFiction.net due to the authenticity of authorship the sites provide. Students would be able to use the feedback provided by fellow commenters to revise their writing prior to submitting their fan-fiction to be assessed summatively by the teacher. Additionally, students would gain experience navigating complex social spaces, particularly nuances of language and decorum that emerge from small, self-contained spaces like online forums. Merchant (2001) cites a number of other skills that can be developed through the use of online publication spaces as curricular media. For example, students may learn turn taking as they respond to criticism. They may also develop the ability to code switch between the types of language used in the classroom and the types of language used on the Internet.

Problems emerge, however, when students are not developmentally able to handle harsh criticism from strangers or to interact appropriately without external regulation. In scenarios such as these, teachers can use self-contained discussion media such as Wikispaces or private discussion boards to allow students to provide each other with feedback in a safe, controlled space (Mathew & Adams, 2009). To properly assess peer feedback, teachers would need to look at commenter's abilities to use textual evidence to underscore inconsistencies, their ability to provide criticism while remaining positive (i.e., collaborating), and their ability to communicate their thoughts and criticism clearly using proper language. If evidence of understanding is not present within the comments, it is necessary for the teacher to re-teach the process of providing feedback.

Given the diversity of students in the classroom and the diversity of production media afforded by the Internet, it is likely that students will develop alternative methods of fan-fiction production that utilize media outside of basic print text. The existence of choice in product creation is of paramount importance in the development of motivation and engagement among students (Magnifico, 2010). Teachers can assess these products summatively by asking students to explain their rationales (either in writing or verbally) for selecting specific media or for making particular authorial choices. Such writing prompts encourage students to develop traditional print skills in addition to new media skills wihle also encouraging them to reflect metacognitively on the creation process (Black, 2006).

Teachers can assess students' grasps of curricular content knowledge such as narrative structure, characterization, setting, etc., using existing narrative writing rubrics. As with the original source texts, fan-fiction should be held to high standards of narrative quality. Prior to submitting a piece of writing for a summative grade, students should practice accountability and goal setting by using checklists to self-assess the presence of the aforementioned characteristics in addition to checking for proper citation and attribution (Curwood, 2013). Because fan-fiction derives heavily from sources written by other authors, it is extremely important that students avoid plagiarism in their pursuit of creative free expression.
Implications & Limitations

Fan-fiction provides an accessible bridge for both students and teachers in the transition toward modern conceptions of literacy and literacy practices. When approached seriously and with proper knowledge, teachers can use fan-fiction as a means of harnessing students' pre-existing interest in and engagement with multimodal texts. Sadly, without proper front-loading with respect to the purpose of fan-fiction, the positionality of the reader, and critical analysis of texts, it is easy to fall into the trap of using fan-fiction as a "fun," yet ultimately meaningless, creative writing activity. As such, it is difficult to incorporate fan-fiction meaningfully in an ELA classroom that subsists on antiquated notions of literacy. Students in such classrooms are too cemented in their perceptions of the teacher/author as the ultimate authority to properly experiment and create.

This discourse begs the question, "How do teachers begin transitioning toward a broader conception of literacy?" As with many professional steps forward, the proper first step is research. With access to the Internet, particularly databases sponsored by institutions of higher learning, it is possible for teachers to become better acquainted with digital literacy/new literacy practices. Teachers should start small and begin utilizing new literacy practices alongside students before transitioning to more complex forms of multimodal composition. As a starting point, it may be worthwhile for teachers to begin many of the same critical literacy strategies reserved for print texts to other forms of text such as film, television, and image.

Another struggle many teachers face when attempting to use fan-fiction in the classroom is the ability to justify fan-fictions use with regard to state standards or mandated curricula. While earlier sections of the paper have addressed this question to some degree, it is paramount that teachers understand the importance of proper planning, particularly the alignment of instructional/content goals and instructional activities. For example, a teacher would not necessarily use fan-fiction as a means of teaching informational texts due to its firm foundation in narrative. Fan-fiction cannot be used haphazardly.

Lastly, teachers may struggle to determine the appropriate level of control to exert over their classroom environments when using fan-fiction, particularly regarding choice of texts and the feedback process. Like most creative writing, fan-fiction is not necessarily as structured as argumentative writing or information writing, which may cause some teachers to panic. When using fan-fiction as a means of developing critical literacy among students, it may be necessary for the teacher to restrict the choice of source text. For example, the teacher may encourage students to write a fan-fiction sample that positions a secondary or tertiary character as the sample's main character. Such an activity encourages students to consult the source text for any character traits, to expand upon those traits, and to consider alternate perspectives. With regard to the feedback process, the teacher should begin by using organizational scaffolds to serve as "checklists" of sorts for students' comments; however, the teacher should not overtly restrict students' abilities to communicate openly, or else a potentially engaging fan-fiction lesson may become too "school-like" and undermine students' motivation to participate.
Future Considerations & Conclusion


While the benefits of creative writing like fan-fiction are evident and research-tested, particularly as means of responding critically to literature, schools continue to transition away from creative forms of writing and toward more informational forms of writing, especially in higher grades. Increased emphasis on memorization and technical skill stemming from high-stakes tests and college entrance exams call into question the continued practicality of creative writing instruction.


Despite these trends, creative writing is an invaluable aspect of the ELA experience — it bridges the gap between the reading/writing students participate in outside of school with the reading/writing students do in school, it encourages students to consider the implications and importance of texts with respect to their own lived experiences, and it provides students with new forms of self expression and identity exploration. It is possible to teach students necessary content knowledge and skills (e.g., citation, organization, etc.) through continued practice in varied forms of writing, including informational, narrative, and argumentative. Writing must be taught holistically and students must be made aware of the transferability of ELA knowledge and skills among writing types and among content areas.

Future research must focus on the appropriateness of fan-fiction to other subjects such as history or social studies. It is frequently the case that students only receive one perspective of an event in history classes. Fan-fiction potentially offers students the opportunity to investigate alternate perspectives and to act as "historians" in their quest to uncover and interpret history using evidence from source texts. It is completely unclear if fan-fiction has a place in STEM fields, but it may be valuable as a means of considering possibilities while problem solving.
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