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Introduction
	Encounter is a brief example of how reading instruction might be integrated with history instruction for the purpose of maximizing students’ potential in both disciplines. This six-lesson unit, which spans approximately 10 hours of instruction to be divided at the teacher’s discretion, weaves together reading and history around one core topic, in the style of Guthrie, Wigfield, and Perencevich’s (2004) Concept-Oriented Reading Instruction model. Encounter invites students to explore the interactions between various Native American tribes and the European settlers who came to their land searching for opportunity and a new home. The exploration unfolds with an engaging game that simulates the challenges of survival in a land where resources are limited and competing agendas abound. Students deepen and broaden their initial understandings by participating in small inquiry teams, each of which uses both secondary and primary sources to investigate a specific encounter between Native Americans and European settlers:

· Christopher Columbus’s arrival in the New World
· John Smith, Pocahontas, and the Powhatans
· “the first Thanksgiving”
· “King Philip’s War”
· Popé’s rebellion

The unit concludes with a series of opportunities for students to share what they have learned with peers within and beyond the classroom, using their combined knowledge to make generalizations about this meeting of two worlds. 
	 Central to this study are the questions, What happens when two people (or groups) compete for the same resources? How can we find out what happened in the past? And, How does our culture affect the way we think and act? It is my hope that this study will help students increase the store of knowledge on which they can draw as they read many different texts; grow familiar with a crucial period in American history; become more adept at comprehending and synthesizing both primary and secondary sources; discover the process of writing history; and, above all, consider how they might help construct a more peaceful, just world.   
	Because I did not design this unit with a specific class in mind, I had to imagine a theoretical group of students with certain knowledge and abilities in place. I envision Encounter as being taught fairly early in the school year, but after students have become familiar with
· characteristics of the people who inhabited North America before European explorers appeared on the scene;
· reasons for European exploration and colonization; and
· norms for effective cooperative work.
Moreover, while I have attempted to make provisions for students with a wide range of reading abilities by supplying multiple levels of text (when available) and opportunities for small-group and individual instruction, in the absence of actual students I elected to write the unit primarily for students who are reading on the fourth-grade level. 


Overview: Goals

	Tennessee State Standards:
Reading
· 4.1.06a. Build vocabulary by listening to literature, participating in discussions, and reading self-selected and assigned texts. 
· 4.1.08. Use active comprehension strategies to derive meaning while reading and to check for understanding after reading. 
· 4.1.09d. Understand a variety of informational texts, which include primary sources.
· 4.1.09g. Retrieve, organize, and represent information. 
Social Studies
· 4.5.02a. Demonstrate an ability to use correct vocabulary associated with time such as past, present, future, and long ago; read and construct simple timelines; identify examples of change; and recognize examples of cause and effect relationships.
· 4.5.02c. Describe the immediate and long-term impact of Columbus’ voyages on Native populations and on colonization in the Americas. 
· 4.5.05a. Compare and contrast different stories or accounts about past events, people, places, or situations, identifying how they contribute to our understanding of the past.

	My students will understand that:
Reading
· U1. Thinking about your questions and purpose before reading will help you find information that is important to you while you’re reading.
· U2. You’ve understood what you’ve read when you can say it in your own words. 
Social Studies
· U3. Different people can see the same event in very different ways.
· U4. The actions of one person or group can permanently change another person’s life.
Reading + Social Studies
· U5. Every author writes from his own unique perspective. 
· U6. It is your responsibility as a reader to think about not only what an author wrote, but why she wrote it. 
	My students will consider:
· Q1. What happens when two people (or groups) compete for the same resources?
· Q2. How can we find out what happened in the past? 
· Q3. How does our culture affect the way we think and act?

	My students will know:
Reading
· K1. When and why to ask questions, identify important information, summarize, and organize graphically.
· K2. The meanings, pronunciation, and appropriate usage of key vocabulary words: force, accuse, appease, retaliate, compromise, and alliance.
Social Studies
· K3. The circumstances surrounding five encounters between Native Americans and European settlers: Columbus’s landing, John Smith’s dealings with the Powhatans, “the first Thanksgiving,” “King Philip’s War,” and Popé’s rebellion.
· K4. Key cultural differences between European settlers and Native Americans. 
· K5. Different techniques used by European settlers and Native Americans to achieve goals and address conflicts.
Reading + Social Studies
· K6. The advantages and disadvantages of using primary and secondary sources.
	My students will be able to:
Reading
· S1. Ask questions, identify important information, summarize, and organize graphically.
Social Studies
· S2. Identify sources, attribute sources to their authors, make judgments about authors’ perspectives, and assess sources’ reliability.
· S3. Make connections between events, their causes, and their consequences.
Reading + Social Studies
· S4. Synthesize findings from primary and secondary documents to create a plausible explanation for a historical event.



Adapted from  Wiggins, G., &  McTighe, J. (2005).  Understanding by design:  Expanded 2nd edition.  Alexandria, VA:  ASCD.  

 Overview: Instructional Plan

	CORI Phase
	Strand A:
Reading Strategy Instruction
	Strand B:
Inquiry History Activity
	Strand C:
Motivational Process
	Strand D:
Reading-History Integration

	Observe & Personalize
	Activate Background Knowledge 
+
Question
	Identify a Question


	Initiate Interest 
+
Encourage Student Choice 
	Relate

	
	Lesson One: Initiating the Investigation (U1, Q1, K1, S1)

	Search & Retrieve
	Search

	Engage in Source Work

	Extend Interest 
+
Provide Interesting Texts 
+
Enable Students to Collaborate
	Connect 
+
Compare and Contrast Sources

	
	Lesson Two: Getting the Basics (U1, U2, Q1, Q2, K1, K2, K3, K6, S1)
Lesson Three: Hearing from the Witnesses (U1, U2, Q2, K1, K2, K3, K6, S1, S2)
Lesson Four: Weighing the Evidence (U4, U5, U6, Q2, Q3, K6, S2)

	Comprehend & Integrate
	Summarize
 +
Organize Graphically

	Synthesize

	Extend Interest 
+
Provide Interesting Texts 
+
Enable Students to Collaborate
	Compare and Contrast Domains
+
Combine 

	
	Lesson Five: Picturing the Past (U2, U4, U5, U6, Q1, Q2, K1, K2, K3, K6, S4)

	Communicate to Others
	
Communicate to Others
 
	Coordinate Motivational Support
	Reflect


	
	Lesson Six: Sharing and Stretching (U3, U4, Q1, Q3, K1, K2, K3, K4, K5, S1, S3)


















Adapted from Guthrie, J.T., Wigfield, A., & Perencevich, K.C. (2004). Motivating reading comprehension: Concept-Oriented Reading Instruction. Mahwah, NJ: Lawrence Erlbaum.

Overview: Secondary Sources[footnoteRef:1] [1:  Please see Bibliography for complete citations.] 


	
	Easy
	Medium
	Challenging

	Columbus’s arrival in the New World
	Christopher Columbus: The life of a Master Navigator and Explorer
pp. 19-24, 28-29, 39-43

Columbus Day
pp. 22-28, 36-42
	Social Studies Tennessee: United States (The Early Years)
pp. 74-77

First Encounters Between Spain and the Americas: Two Worlds Meet
pp. 39-44

Native Americans and the New American Government
pp. 6-8
	Christopher Columbus: Voyager to the Unknown
pp. 39-48, 62-70

	John Smith, Pocahontas, and the Powhatans
	Pocahontas
pp. 19-28, 35-38, 43-50

The Story of Pocahontas
pp. 4-21
	Social Studies Tennessee: United States (The Early Years)
pp. 98-99

Brave Are My People: Indian Heroes Not Forgotten
pp. 14-22
	The American Story
pp. 10-13

100 Native Americans Who Changed American History
p. 11

	“The first Thanksgiving”
	Squanto and the First Thanksgiving

	Social Studies Tennessee: United States (The Early Years)
p. 104

Squanto and the First Thanksgiving: The Legendary American Tale
	100 Native Americans Who Changed American History
pp. 9-10

1621: A New Look at Thanksgiving

	“King Philip’s War”
	
	Social Studies Tennessee: United States (The Early Years)
pp. 130-131

Native Americans and the New American Government
pp. 13-16

Brave Are My People: Indian Heroes Not Forgotten
pp. 29-32
	100 Native Americans Who Changed American History
p. 12

	Popé’s rebellion

	
	Social Studies Tennessee: United States (The Early Years)
pp. 88-89
	The American Story
pp. 23-26
100 Native Americans Who Changed American History
p. 13





Overview: Primary Sources[footnoteRef:2] [2:  Please see Bibliography for complete citations.] 


	
	Set One
	Set Two

	Columbus’s arrival in the New World
	Excerpt: The Destruction of the Indies
	The Log of Christopher Columbus, 1492
Oct. 12-14 


	John Smith, Pocahontas, and the Powhatans
	Excerpt: A True Relation by John Smith, 1608
	Excerpt: Wahunsenacawh/Powhatan’s speech
(Bruchac, 1997, p. 17)

	“The first Thanksgiving”
	Excerpt: History of Plimoth Plantation
	Excerpt: letter from Edward Winslow
(Grace & Bruchac, 2001, p. 29)

	“King Philip’s War”
	Excerpt: A Relation of the Indian War
	Excerpt: eulogy for Metacomet
(Bruchac, 1997, p. 32)

	Popé’s rebellion

	Excerpt: Revolt of the Pueblo Indians of New Mexico
	Excerpt: letter from Don Antonio de Otermin




Overview: Assessment

	Formative Checks:
Anecdotal notes (whenever possible)
Reading
· “Just the Facts, Ma’am” x 2 (Lesson 2)
· Post-It summaries (Lesson 5)
Social Studies
· “I Wonder ...” (Lesson 1)
· “What I Know” (Lesson 1)
· cause-effect charts (Lesson 6)
Reading + Social Studies
· drawings connecting target vocabulary with inquiry topics (Lesson 2) 
· “I Call As My First Witness ...” x 2 (Lesson 3)
· Venn diagram comparing primary sources (Lesson 4)
· “Reliability Round-Up” (Lesson 4)
· Venn diagram comparing cultures (Lesson 6)

	Summative Evaluations:
“Calling All Comic Book Artists” (Lesson 5)
“What Would You Do?” (Lesson 6)





Lesson One: Initiating the Investigation
U1, Q1, K1, S1

Objectives: The students will
· identify specific challenges that can arise when different cultural groups encounter each other and compete for the same resources (e.g., miscommunication, confusion, limited supplies, frustration)
· identify techniques for resolving said challenges (e.g., compromise, dishonesty, force, alliance-formation)
· make connections between their personal experiences and that of the Native Americans and/or European settlers
· generate questions about the initial interactions between Native Americans and European settlers

Materials:
· 3 copies of the “Classroom Conquistadores!” class rules (1 for each team)
· 1 copy of the “secret rules” for each team
· crayons
· buttons
· stopwatch
· chart paper
· “I Wonder ...” (1 for each student)
· “What I Know” (1 for each student)

Preparation:
· arrange desks in preparation for simulation
· hide “money” and “food” in some desks
· distribute the appropriate amount of “money” and “food” for each team

Procedures:

	Introduction & Set-Up
	Whole-Class
	10 min.
	Using the scenario and rules outlined on the “Classroom Conquistadores!” page (see p. 11), introduce the simulation to the class. Talk them through a sample round. Give the teams time to review their “secret rules” and confer with each other about their potential plan of action.

	Simulation
	Whole-Class
	35 min.
	Watch and keep time while the class engages in the simulation. Make trades at your discretion as per the “secret rules” and clarify any misunderstandings. If disputes arise, resolve them quickly and make a note of the situation. 

	Reflection
	Small-Group
	5 min.
	Ask students discuss the following questions with their team:
1) Was it hard or easy to get the things you needed? Why?
2) What was frustrating and/or confusing?
3) How did you get what you wanted from the other teams? 

	Sharing
	Whole-Class
	10 min.
	Ask representatives from each team to share their thoughts about the questions they discussed within their teams. Jot down their comments on the board and ask students to look for common themes (e.g., tension due to overcrowding/not enough food, confusion when other teams behaved in unexpected ways, making deals with other teams). 

	Introduction
	Whole-Class
	5 min.
	Remind the class that they have just finished studying the people who lived in American long ago (Native Americans) and the people who wanted to “discover” and use America (Europeans). Refer back to any artifacts from the previous unit, especially maps and timelines, to remind students of who these people were and where they lived. Explain that now, they will learn about what happened when these two groups of people met each other for the first time, and that their experiences in “Classroom Conquistadores” were similar to what the Native Americans and European settlers were thinking and doing. 

	Inquiry Team Formation
	Whole-Class
	10 min.
	Explain that students will form small teams in order to explore one particular, famous Native American-European settler encounter that can shed some light on the issues raised by the simulation. Give a quick, tantalizing preview of each inquiry topic:
1) Columbus’s arrival in the New World
2) John Smith, Pocahontas, and the Powhatans
3) “the first Thanksgiving”
4) “King Philip’s War”
5) Popé’s rebellion
Designate an area of the classroom for each topic, then draw students’ names randomly and ask them to stand in the area for their desired topic when their names are called. (Limit group size to 5 students for topics 1-3 and 3 students for topics 4-5.)

	Questioning
	Individual
	10 min.
	Give students the “I Wonder ...” page (see p. 13) and ask them to use it to generate questions about what happened when the European settlers encountered the Native Americans (in general, or with regard to their inquiry topic). 

	Questioning
	Small-Group
	5 min.
	Have students share their written responses with the rest of their inquiry team. Ask them to identify, as a group, the 2-3 questions they would really like to answer over the next few days. Have one member from each group write the questions a piece of chart paper at the front of the room. 

	Pre-Assessment
	Individual
	10 min.
	Ask students to complete the “What I Know” sheet (see p. 14) for the inquiry topic they have chosen. 





the
Classroom Conquistadores!
simulation

Situation: 
Ms. Matthews has decided to take the day off from being Supreme Queen of the Classroom so that you kids can try ruling on your own! Your class is now divided into 3 teams: the Potato Heads, the Lamb Chops, and the Banana Bunch. You will work together with your teammates to collect the most money and so become the Classroom Conquistadores for the day (with all the rights and privileges that accompany such a title, of course). 

Rules: 
1. Your team needs territory where you can live. In this classroom, each desk is a plot of land. You can have as many people as you want on each plot (at each desk). However, if there are more than 2 of you stationed at one desk, your land is too crowded. After each round, Ms. Matthews will ring a bell. When she does this, you must pay a penalty of one piece of bread for every extra person you have at each plot of land.
2. Your team needs food in order to survive. In this classroom, every crayon is a piece of bread. Everyone on your team needs to be holding one piece of bread (crayon) at a time. After each round, you will discard the piece of bread you’re holding (Ms. Matthews will pass around a bucket) and pick up another piece from your team’s food supply. If your team doesn’t have enough food for you, you’re starving! You have to sit down on your plot and refrain from participating until one of your teammates can scrounge up some better eating for you. 
3. Your team needs to collect money in order to compete for the Classroom Conquistadores title. In this classroom, every button is worth $1. The team that has the highest number of dollars at the end of the game  wins!
4. In addition to your territory, food, and money, your team may possess various and sundry other handy objects that you may be able to trade for what you need. There is no menu of prices in this world – you can trade whatever you want for whatever the other teams (or Ms. Matthews) want, as long as everyone agrees on the bargain. 
5. Every team starts out with its own territory, food, and money, as follows ...
	a. The Potato Heads get 17 desks, 18 pieces of bread, and $10.
	b. The Lamb Chops and Banana Bunch each get 2 desks, 16 pieces of bread, and $20.
6. Each round goes like this ...
	a. One representative from the Banana Bunch will approach either the Lamb Chops or the Potato  	Heads and try to make a deal. 
	b. One representative from the Lamb Chops will approach one of the other teams to make a deal.
	c. One representative from the Potato Heads will approach one of the other teams to make a 	deal.
When you’re the representative, you can bargain for whatever you and your team have decided you need the most (land, bread, money, or something else). You have 45 seconds to complete the transaction, so think fast! Remember, if 	someone doesn’t accept your first offer, don’t give up on the trade– try a different offer you think their team might be more willing to accept. You and your teammates will take turns being the representative for the round. (You’ll draw numbers to find out what order to follow.) 

Oh, and one more thing ... Each team will get a special set of SECRET rules to follow that no other team can hear about! These secret rules just may be the key to your victory ...
SECRET Rules for the Potato Heads
1. You may find money and food buried in some of your plots of land (hidden in desks). If you want, you can use your turn to look into one desk and pull out 2 things.
2. If one of the other teams buys (or trades for) any of your land, their members will sit there – but if you want, you can still pull out money or food from those pieces of land when it’s your turn.
3. Ms. Matthews might agree to give you food for a pair of eyeglasses. 


SECRET Rules for the Lamb Chops
1. You may find money and food buried in some of your plots of land (hidden in desks). If you want, you can use your turn to look into one desk and pull out 2 things.
2. If you buy (or trade for) more land, you own any food or money inside that land. No one else can have it as long as you own that land. 
3. Ms. Matthews might agree to give you food for a jacket.
4. If there are enough players from your team and the Banana Bunch in Potato Head territory to outnumber the Potato Heads, you can choose one Potato Head to drop out of the game. 


SECRET Rules for the Banana Bunch
1. You may find money and food buried in some of your plots of land (hidden in desks). If you want, you can use your turn to look into one desk and pull out 2 things.
2. If you can get a Potato Head to join your team, you’ll earn a $5 bonus.
3. Ms. Matthews might agree to give you food for a sandal. 
4. If there are enough players from your team and the Lamb Chops in Potato Head territory to outnumber the Potato Heads, you can choose one Potato Head to drop out of the game. 


Name ______________________________________

Write down at least 4 things you’re wondering about your inquiry topic. I’ve given you some ideas below. 

You might ask about ...
· A movie you’ve seen about this subject (maybe Pocahontas?)
· Something that doesn’t make sense to you
· What life was like for a settler or a Native American
· How the settlers and Native Americans felt about each other

Those ideas are just a start! You can ask about anything that has to do with the Europeans and Native Americans – as long as it’s interesting to you. 

I Wonder ...

· ________________________________________________________________________________________________________________

· ________________________________________________________________________________________________________________

· ________________________________________________________________________________________________________________

· ________________________________________________________________________________________________________________








Name ________________________________

What I Know

The topic I am investigating with my group is ___________________________________

Here’s how well I know this topic (circle one):
	a) I am an expert on it.
	b) I could tell you the story pretty well.
	c) I’ve heard about it before.
	d) The only stuff I know about it is what Ms. Matthews told me 5 minutes ago.

The important people and groups in this story are named ____________________________________________________________________________________________________________________

The important actions in this story are (circle any that fit):
	a) making a deal 
	b) hurting others
	c) using persuasion 
	d) lying/cheating/stealing 
	e) showing kindness 
	f) getting help from friends	
	g) other: ______________________

This event turned out to be (circle one):
	a) Good for the Native Americans, but bad for the settlers.
	b) Good for the settlers, but bad for the Native Americans.
	c) Good for both sides.
	d) Bad for both sides.

Here are the other things I know about this topic:
____________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________

Lesson Two: Getting the Basics
U1, U2, Q1, Q2, K1, K2, K3, K6, S1

Objectives: The students will
· identify ways to find information about what happened in the past
· use previously-generated questions to determine what information they need to find in the focus texts
· read secondary sources and identify important information contained in them 
· begin to describe the ways in which Native Americans and European settlers interacted with each other

Materials:
· The Rat and the Tiger
· Social Studies Tennessee (textbook)
· highlighter tape
· “Just the Facts, Ma’am” sheets (2 per student)
· additional nonfiction books (see Overview: Secondary Sources, p. 6)
· drawing paper and colored pencils/crayons

Preparation:
· record target words on index cards so they can be displayed, sorted, and discussed later
· collect nonfiction books and place Post-It flags on the relevant pages (see text chart)

Procedures:
	Read-Aloud
	Whole-Class
	15 min.
	Read The Rat and the Tiger to the class. Ask students to listen for the different ways that Rat and Tiger got along with each other (or didn’t). Introduce a new vocabulary word that corresponds with each action:
1) At first, Tiger uses his size to cheat Rat out of his fair share of everything  He used force to get his way
2) When Rat gets fed up, he tells Tiger he’s “a big mean bully”  He accused him of wrongdoing
3) Tiger tries to do lots of nice things for Rat so they can be friends again  He is trying to appease Rat
4) Rat is still mad, so he does all the mean things Tiger did to him  He wants to retaliate for a bit
5) Rat finally decides to forgive Tiger, and now they share things evenly  They have worked out a compromise that allows both sides to win
6) Rhino starts being mean to both of them, so they will have to work together  They need to form an alliance to protect themselves

	Word Sort
	Small-Group to Whole-Class
	10 min.
	Ask students to work with their inquiry groups to sort the words into categories that make sense to them (e.g., things that help and things that hurt). They can include a “not sure” category. Ask each group how they categorized their words and why.

	Brainstorming and Discussion
	Whole-Class 
	10 min.
	Explain to students that part of their job over the next few days will be to decide which of these words/categories describes the incident they are investigating with their group. In order to make that decision, they’ll need to start with a few basics:
1) Who was involved?
2) What did the people do?
3) When did they do it?
4) Where did they do it?
Ask students what they might do in order to discover that information. Record their responses on the board. Circle all of the secondary sources they have named. Ask what all of the circled items have in common, and give students a minute or so to talk it over with a partner. Entertain a few hypotheses; if the students aren’t sure what the connection is, tell them the difference between secondary and primary sources. Explain that today, they will be using some secondary sources – nonfiction books – to try answering the WWWW questions (and any other questions they have) about their inquiry event. 

	Modeling
	Whole-Class
	10 min.
	Explain that when you’re wondering about very specific questions, it helps to be able to pinpoint the exact information you’re looking for so you don’t get bogged down in all the irrelevant details. Use the text, “Cortes Conquers the Aztecs,” from pp. 82-83 of the textbook, to model the process of determining important information:
1) Jot a list of questions you want to answer by reading.
2) Read the text and cover with highlighter tape any passages/words that answer your questions.
3) After you finish reading, restate what you found in the text and identify any questions you’re still wondering about. 

	Practice
	Small-Group
	15 min.
	Direct each inquiry group to the textbook pages that tell about their topic (see Overview: Secondary Sources, p. 6). Distribute the “Just the Facts, Ma’am” sheet (see p. 18) and ask each group to add 2-3 questions to the WWWW questions already listed. Then, have them read the passage together (their choice of form – taking turns, whisper-reading, silent reading, &c.) and decide which of their questions were answered by the text and which questions were unanswered. Once they feel comfortable with the text, have them label the location and year of their event on the class map and timeline, respectively. While the groups work, circulate and provide assistance as needed.

	Reflection
	Whole-Class
	5 min.
	Ask students to consider the following questions, showing their answer with a “thumbs-up” or a “thumbs-down:”
1) Did the textbook help you answer some of the basic questions you had about your topic?
2) Did the textbook answer every single question you had?
3) Did you enjoy reading the textbook?
4) Was the textbook too hard or too easy?
Questions 2-4 will probably generate some downturned thumbs. Explain that, while textbooks can be helpful and provide a quick survey, we need other sources to help us dig deeper. 

	Practice
	Partner
	20 min. 
	Distribute the other secondary sources to the groups (see Overview: Secondary Sources, p. 6). Ask them to work with a partner to read one of the sources and complete another “Just the Facts, Ma’am” sheet. (Note: If I were to teach this to a real class, I would do as much as I could to have each student working with an independent-level text. If some students still got stuck with a more difficult text, I would arrange for them to work with either a helpful partner or me, depending on the circumstances.) 

	Reflection
	Whole-Class 
	5 min.
	Pose another round of “thumbs” questions:
1) Did this book repeat some of the information you had already read?
2) Did this book add extra information that the textbook didn’t include?
3) Did this book tell you something different from what the textbook said? 
4) Did you enjoy reading this book?
Give students time to share their observations about the similarities and differences between the textbook and the other nonfiction books. 

	Sharing
	Small-Group
	5 min.
	Divide the class into groups such that every group contains at least one member of every inquiry team. Give each person one minute to summarize his/her team’s findings with the rest of the group, Jigsaw-style. 

	Vocabulary Assessment 
	Individual
	10 min.
	Have students select one event being studied (not necessarily their own inquiry topic) and choose two target words that are connected with that event in some way. Ask them to draw a picture that illustrates how the event relates to the words. 





Name ___________________________________

Just the Facts, Ma’am

My inquiry topic: ____________________________________________________

What I’m reading: _________________________________________ page _____


1) Who was involved in this event?
_____________________________________________________
_____________________________________________________


2) What did they do?
_____________________________________________________
_____________________________________________________


3) When did they do it?
_____________________________________________________
_____________________________________________________


4) Where did they do it?
_____________________________________________________
_____________________________________________________


5) _____________________________________________________
_____________________________________________________


6) _____________________________________________________
_____________________________________________________

Now that I’m done reading, I still wonder __________________________________________________________________________________________________________

Lesson Three: Hearing from the Witnesses
U1, U2, Q2, K1, K2, K3, K6, S1, S2
Objectives: The students will
· describe the features of two primary documents (e.g., what kind of text/object is it? what does it look like? in what style is it written?)
· determine the surface-level messages (who-what-where-when) conveyed by the documents
· form a hypothesis about who wrote the documents

Materials:
· primary sources (see Overview: Primary Sources, p. 7)
· sample primary sources from home
· “I Call As My First Witness ...” (2 copies per student)

Preparation:
· collect and copy primary sources

Procedures: 
	Vocabulary Warm-Up
	Whole-Class
	10 min. 
	Play “Hot Seat” with the class. One student sits facing the class, away from the board. Another student chooses a target word to write on the board so that the person in the Hot Seat can’t see it. Students in the audience volunteer to give one-word clues to help the guesser figure out the mystery word. 

	Introduction

	Whole-Class and
Think-Pair-Share
	10 min.
	Remind students that they have already learned a great deal about their inquiry topics by reading secondary sources. But where did the authors of those sources get their information? Ask students to imagine that in 50 years, a historian wants to know what happened in Ms. Matthews’s classroom on this day. What artifacts, documents, and other sources could she use to piece together the story? 

	Modeling
	Whole-Class
	15 min.
	Tell the class that today, they will be using the same kind of evidence – primary sources – to get a closer look at the events they’re studying. Explain that the first thing historians do when they find a primary source is to make observations about what it looks like and says. Then, they use this information to make a hypothesis about what it is, what it means, and who wrote it. Talk through the process with a couple of “artifacts” from home – perhaps an advertisement and a letter. 

	Practice
	Small-Group
	15 min.
	Distribute the primary sources associated with each inquiry topic (see Overview: Primary Sources, p. 7), along with “I Call As My First Witness ...” (see p. 21). Encourage students to work with their teammates to record as many observations about the sources as possible. 

	Reinforcement
	Whole-Class
	10 min.
	After students have had some time to wrestle with the sources on their own, invite them to ask questions and raise challenges for the whole class to think about. Display and help students think through 1-2 of the sources, particularly helping them to clear up old-fashioned language. 

	Practice
	Individual
	10 min.
	Give students time to finish recording their best guesses on the “I Call As My First Witness ...” sheet. Early finishers can try their hand at interpreting another group’s source.  

	Reflection
	Whole-Class
	15 min. 
	Ask students to respond to the following questions by touching their nose to signify “primary” and their ear to signify “secondary” (both and neither are options, as well):
1) Which kind of source gives you information about the past?
2) Which brings you closest to the actual event?
3) Which gives you a big picture of the whole event?
4) Which brings together lots of different sources in one place?
5) Which is easier to understand?
6) Which is your favorite to work with? 
7) Which might you use when you’re just getting started on a project?
8) Which might you use if you want to get your own ideas about what happened in the past? 
Invite students to elaborate on their responses. 




Name _________________________________________

I Call As My First Witness ...
Examine the primary source in front of you very carefully. Based on what you see, make your very best guesses about the questions below. 

1) What is this? Is it a letter, a newspaper article, a drawing, or something else? 

2) Where is it from?

3) When was it written?

4) What is the language like?


5) What kind of person might have written it?


6) Who or what is it about?


7) What is the main message of this document? 


Lesson Four: Weighing the Evidence
U3, U5, U6, Q2, Q3, K6, S2
Objectives: The students will
· compare and contrast different accounts of the same event
· identify reasons why accounts differ
· generate a list of criteria for judging the reliability of a source

Materials:
· The Rat and the Tiger
· chart paper
· sample primary sources from Lesson 3
· “Reliability Round-Up” (one per student) 
	Read-Aloud
	Whole-Class and Think-Pair-Share
	15 min.
	Reread The Rat and the Tiger to the class. This time, ask half of the class to pretend they are Rat as they listen; ask the other half to pretend they are Tiger. Afterward, have them share with a partner how their perspective changed during this reading. How would the story be different if Tiger had been narrating it? 

	Discussion
	Whole-Class
	5 min.
	Ask students whether the primary sources they examined in the previous lesson conveyed the exact same message. If not, what were some of the differences? 

	Visual Organizer
	Small-Group
	15 min.
	Have each inquiry group create a large Venn diagram to show the similarities and differences between the two primary sources they examined. 

	Sharing and Reflection
	Whole-Class
	15 min.
	Ask each group highlight some of the key differences they noticed between their sources. Prompt all class members to discuss the following:
1) Why did these sources differ?
2) Were there differences among the secondary sources, as well?
3) If every source is a little bit different, which one is right? 

	Discussion
	Think-Pair-Share
	5 min.
	Picking up on question 3), state that often, there is no way of knowing for sure what actually happened in the past – and even if we were there, we would probably perceive the event differently than other witnesses. We can get a pretty good idea if we combine the testimony of several sources, because each one tells part of the story. Still, when sources seem to directly contradict each other, what can we do?  

	Brainstorming
	Small-Group
	5 min.
	Ask students to think about people, books, websites, &c. that they usually believe. What is it about these sources that makes them reliable?

	Sharing
	Whole-Class
	10 min.
	Record each group’s ideas on a master list. Add any attributes that are missing. The list should include the following:
1) authority – the author knows what he’s talking about
2) balance – the author doesn’t reveal a lot of bias
3) consistency – the source doesn’t differ too drastically from other sources generally accepted as credible 

	Modeling
	Whole-Class
	10 min.
	Demonstrate how you would use the class’s reliability criteria to assess your sample sources from Lesson 3. 

	Assessment
	Individual
	10 min.
	Ask students to evaluate the reliability of the sources they’ve been using for their inquiry project by ranking them on the “Reliability Round-Up” sheet (see p. 24). 

	Vocabulary Cool-Down
	Pairs
	10 min.
	Challenge students to take turns, with a partner, making up sentences that use target words with reference to school life. 












Name ________________________________________

Reliability Round-Up

Title of Source: _____________________________________________________

I give this source a reliability rating of _____ (0=only good for a gum wrapper, 5=I’d trust this source with my life!). I chose this rating because ______________________________________________________________________________________________________________________________________________________________________________

Title of Source: _____________________________________________________

I give this source a reliability rating of _____ (0=only good for a gum wrapper, 5=I’d trust this source with my life!). I chose this rating because ______________________________________________________________________________________________________________________________________________________________________________

Title of Source: _____________________________________________________

I give this source a reliability rating of _____ (0=only good for a gum wrapper, 5=I’d trust this source with my life!). I chose this rating because ______________________________________________________________________________________________________________________________________________________________________________

Lesson Five: Picturing the Past
U2, U3, U5, U6, Q1, Q2, K1, K2, K3, K6, S4

Objectives: The students will
· summarize what each of their sources taught them about how the Native Americans and European settlers got along (or didn’t)
· create a comic book about their inquiry topic that reveals their interpretation of what happened and why 

Materials:
· Potatoes, Potatoes
· Summary Score-O-Matic (1 copy per pair of students)
· Post-It notes
· DVD of Disney’s Pocahontas
· “Calling All Comic Book Artists” (1 copy per student)
· colored pencils, pens, markers, &c.
· drawing paper + rulers OR comic book templates

Procedures:
	Vocabulary Warm-Up
	Small-Group
	10 min.
	Randomly divide the class into groups of 4-5. Invite them to play charades using the focus words.

	Read-Aloud
	Whole-Class
	10 min.
	Introduce the book Potatoes, Potatoes by telling the class the story will give them some ideas about how people can work through their differences to build friendship, and they will be able to relate this story to their study of Native Americans and European settlers. Afterward, ask:
1) How was this story similar to the historical events we’ve been studying this week?
2) What made the two armies stop fighting and start working together?

	Modeling
	Whole-Class
	15 min.
	Deliver a disjointed, wordy retelling of the story that obscures its message. Ask students to rate how helpful your retelling was on a scale of 1 to 5. Then, ask how you can change your summary to boost your ratings. Entertain some suggestions, then model the process of whittling down the narrative to the essential details by displaying your initial summary and marking on it to show the revisions you’re making. Keep asking students to rate your summary until most agree that it’s a 5. 

	Practice
	Paired and Small-Group
	20 min. 
	Make sure each student has access to one of the primary or secondary sources from his or her inquiry team, then pair students so that each partner is from a different team. Have the partners take turns orally summarizing their sources for each other while the other partner listens and gives them a rating using the “Summary Score-O-Matic” scale (see p. 27). When both partners have produced Level 5 summaries, have them write them on Post-It notes attached to their sources. Finally, reconvene the inquiry teams so they can share their summaries with each other and suggest any changes that need to be made. 

	Discussion
	Think-Pair-Share
	20 min.
	Explain to the class that, even though they have become experts at what several primary and secondary sources have to say about their inquiry events,  their work as historians isn’t over yet. Now, they have to put together all of bits of information they’ve gathered into a story that  makes sense.  Show students the segment from Disney’s Pocahontas when Pocahontas saves John Smith’s life. Ask them to consider the following questions:
1) What happened between Pocahontas, John, and Powhatan in this scene?
2) Were there obvious heroes and villains here, or were some people shown as being a little bit of both? 
3) How would you describe the relationship between this group of Native Americans and the settlers at Jamestown? 
Explain that the answers to these questions were determined by decisions the director and writers made. This scene represents these particular filmmakers’ beliefs about what happened between Smith and Pocahontas back in 1608. Now, the students will have the opportunity to tell stories that represent how they think history happened. 

	Assessment
	Individual
	55 min.
	Distribute the “Calling All Comic Book Artists!” instruction sheet (see below) and explain the assignment. Give students the rest of the period to work on their comic strips. 





 (
Summary Score-O-Matic
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 (
5: It answers all of my important questions, leaves out the extra details, and is short and sweet.
4: It answers all of my important questions and leaves out extra details, but it takes too long to say!
3: It has most of the important information, but there are lots of extra details thrown in, too.
2: It leaves out some REALLY important information.
1: It’s not even about what we just read!
0: Huh?!?
) (
5: It answers all of my important questions, leaves out the extra details, and is short and sweet.
4: It answers all of my important questions and leaves out extra details, but it takes too long to say!
3: It has most of the important information, but there are lots of extra details thrown in, too.
2: It leaves out some REALLY important information.
1: It’s not even about what we just read!
0: Huh?!?
)












































Calling All Comic-Book Artists!

Our fourth-grade friends across the hall are learning about the Native Americans meeting the European settlers, just like we have been doing. Sadly, though, they have only their textbook to tell them about Christopher Columbus and the Arawak, Pocahontas and John Smith, Squanto and the Pilgrims, Metacomet, and Popé! They want to read something that gives more information, shows a different perspective on what happened, and is tons more fun to read. 

You can help your friends out by creating a comic book that tells the story of the event you studied with your inquiry group. It can be as long or short as you want, but it needs to show what you think really happened, based on your understanding of the secondary and primary sources you examined. Your comic book should answer the following questions:

· Who were the important people involved in this event?
· What happened?
· When did it happen?
· Where did it happen?
· Why did it happen?
· How did it affect the Native Americans involved?
· How did it affect the European settlers involved?

Your comic book will be graded using these guidelines: 

	Completeness
	0
Doesn’t address the topic
	2
Answers 1-3 of the questions listed above
	4
Answers 4-6 of the questions listed above

	6
Answers all 7 of the questions listed above

	Credibility
	0
The story is completely off the wall
	2
The story matches some of the evidence
	4
The storyline makes sense, based on what the primary and secondary sources say
	

	Presentation
	0
Sloppy and difficult to read
	2
Neat and easy to read
	
	


 

Lesson Six: Sharing and Stretching
U3, U4, Q1, Q3, K1, K2, K3, K4, K5, S1, S3

Objectives: The students will
· compare and contrast the cultures of the Native American and European groups they have studied
· describe the consequences of various attempts to achieve goals and address conflicts during colonial times and apply this knowledge to another situation

Materials:
· chart paper for Venn diagrams
· The Sign of the Beaver
· cause-effect charts (5 copies)
· Crazy Horse’s Vision
· “What Would You Do?” (1 copy per student)

Procedures: 
	Read-Aloud
	Whole-Class
	20 min.
	Read pp. 51-58 of The Sign of the Beaver to the class, asking students to pay attention to the similarities and differences between Matt and Attean. As students share their observations, explain that these two boys were accustomed to very different ideas and ways of life (e.g., gender roles, treatment of animals, rules for personal property) – they came from different cultures. However, they still learned to enjoy some of the same things and to take pleasure in each other’s company. 

	Sharing
	Individual, Paired, and/or Small-Group
	20 min.
	Give students time to trade comic books and/or read their work to each other. Encourage them to ask questions and give feedback to the authors. (Students should also share their work with other fourth-grade classrooms as per the assignment, either during this period or later in the day.)

	Venn Diagram
	Small-Group
	10 min.
	Arrange students in jigsaw-style groups so that every group contains representatives of every inquiry team. Ask them to create a Venn diagram showing how the Native Americans and European settlers were alike and different. (Note: This task calls for students to make broad generalizations about these groups as a whole because some crucial differences did exist between indigenous peoples and those who came to colonize America. Ideally, students will have learned about specific tribes and countries in an earlier unit so as to avoid the misconception that all Native Americans or all Europeans are the same.) Prompt them to consider issues like the following:
1) What did they eat?
2) What did they use for clothing?
3) How did they use the natural resources around them?
4) How did they view property and ownership?
5) What were their religious beliefs?
6) What was their attitude toward outsiders? 
Explain that our cultures have a powerful influence on how we think and what we do. If we meet someone else whose culture we know little about, we’ll probably end up confused – like when we didn’t know the other teams’ “secret rules” in “Classroom Conquistadores!”

	Cause-Effect Charts
	Small-Group
	15 min. 
	Remind students that in the events they studied, the settlers and Native Americans tried different approaches to get what they wanted from the other side and to solve problems:
1) making a deal (e.g., Columbus)
2) using force (e.g., Metacomet)
3) using persuasion (e.g.,  Wahunsenacawh/Powhatan)
4) lying/cheating/stealing (e.g., John Smith)
5) showing kindness (e.g., Tisquantum/Squanto and William Bradford)
6) forming alliances (e.g., Popé)
Divide the class into 6 groups, and ask each group to create a cause-effect chart (see p. 31) for one of these strategies. 

	Sharing
	Whole-Class
	10 min. 
	Allow each group to share their response with the rest of the class. Invite comments, additions, and challenges from the audience. 

	Application
	Small-Group to Individual
	30 min.
	After contextualizing the story in time and space, read the first half of Crazy Horse’s Vision to the class (up through the soldiers’ attack on Crazy Horse’s camp). Introduce the “What Would You Do?” assignment (see p. 32). Give students a few minutes to discuss and debate options with their neighbors, then allow them to take the rest of the period to formulate their response.
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Names: ________________________________________________
 (
Effect on Native Americans
)
 (
Effect on Settlers
) (
Action
)


What Would You Do?

Pretend that you are Crazy Horse, and you have just watched the terrible battle over the soldiers’ wandering cow. Write a short speech (1-2 paragraphs) to your friends explaining how you think your tribe should respond to the soldiers’ attack. Use at least one example from your study of the Native Americans and European settlers to back up your argument. Use at least 3 of our target words (force, accuse, appease, retaliate, compromise, alliance) as you describe your plan. 

Your speech will be graded using these guidelines:

	Argument
	0
Doesn’t describe a clear plan
	2
Describes the plan, but doesn’t say why the group should choose this plan
	4
Gives one good reason why the group should choose this plan

	6
Gives several good reasons why the group should choose this plan

	Evidence
	0
Doesn’t talk about any historical events
	2
Mentions a historical event, but doesn’t say how it relates
	4
Shows how a historical event relates to the situation
	

	Vocabulary
	0
Uses 0 target words correctly
	2
Uses 1-2 target words correctly
	4
Uses at least 3 target words correctly
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